ISSN-p 3107-3115

Yassawi Journal of Education Studies, Nel (139), 2026 ISSN-e 3107-3123

UDC 378.147:81°25:004.8; IRSTI 14.35.07
https://doi.org/10.47526/2026-1/3107-3123.06

Z.M. DUISEMBEKOVA©1® A M. KURBAN®'!
'Khoja Akhmet Yassawi International Kazakh-Turkish University
®e-mail: zerde.duisembekova@ayu.edu.kz

ARTIFICIAL INTELLIGENCE IN TRANSLATION EDUCATION:
STUDENTS’ PEDAGOGICAL STANCES

Abstract. This article examines the ongoing shifts within the pedagogical landscape of
translation education amidst the widespread adoption of Generative Artificial Intelligence (GenAl).
The active integration of tools such as ChatGPT, DeepL, and Google Translate into the learning
process raises critical questions regarding students’ pedagogical perspectives on these technologies,
their perception of them as educational aids, and their attitudes toward utilizing GenAl in translation
tasks and evaluates how these technologies influence their future professional training and identity as
translators. 145 undergraduate students enrolled in the “Translation Studies” program at a university
in Kazakhstan participated in the study. Participants’ knowledge of GenAl tools, their reasons for
using them, and their ethical viewpoints were assessed by a 16-item survey that was distributed using
the Google Forms platform. Descriptive statistical techniques were used to examine the gathered data,
emphasizing percentages and frequency, while qualitative responses to one open-ended question were
analyzed using content analysis. According to the results, the most widely used platforms are
ChatGPT and Google Translate, which are mostly used for terminology searches, sentence
translation, and paraphrasing. The majority of respondents view Al as an additional resource rather
than a substitute for human translators, despite their concerns about an excessive reliance on
automated systems and their potential effects on future employment. The study also shows that Al
literacy and the ethical use of technology are not adequately covered in the present translation
curriculum.

Keywords: artificial intelligence, translation studies, translator education, student perceptions,
professional identity.

Introduction

Traditionally, translation has acted as a link between language and cultural groups, converting
foreign concepts into comprehensible meaning. Translators have always been essential in promoting
international communication as linguistic and cultural mediators [1]. Linguistic theory, cultural
studies, and increasingly technology innovation are all integrated within the multidisciplinary area of
translation studies. In reaction to new digital technologies and communication contexts, translators
have had to constantly modify their professional practices and competences [2].
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The swift rise of Artificial Intelligence (Al), especially Generative Artificial Intelligence
(GenAl), is one of the most recent technological developments impacting the field. Large-scale deep
learning model-powered tools, like ChatGPT, Microsoft Copilot (formerly Bing Chat), and other Al-
driven systems, may generate multimodal outputs, such as written content, audio, and visual material,
and produce text that is human-like [3-5]. These systems can react to human inputs in conversational
and context-sensitive ways because they rely on huge datasets and sophisticated machine learning
algorithms. Because of this, they have garnered a lot of attention in academic and popular discourse
about their prospective uses in various professional fields.

Large Language Models (LLMs), one of the core technologies of GenAl, are increasingly
recognised for their capacity to support a range of language-related tasks, including translation,
paraphrasing, summarising, and linguistic clarification [6]. On occasion, these algorithms
demonstrate performance levels that are comparable to or even better than those of traditional
machine translation software such as DeepL or Google Translate [7]. This rapid technological
progress has raised important questions about the evolving role of translators in the Al era and begun
to challenge conventional translation techniques.

In the context of translation and language learning, GenAl tools can perform a range of
linguistic tasks, including producing substitute phrases, fixing grammatical mistakes, elucidating the
meaning of words in context, and assisting with translation or paraphrasing [8; 9]. According to
research findings, by offering scaffolding at several learning stages, including idea generation,
language review, and structure development, these tools can assist students in developing their writing
and language skills [10; 11].

Given these expanding capabilities, generative Al and machine translation have become more
widely used in higher education, significantly changing the pedagogy of language learning and
translation. Although Johri et al. observe that students continue to worry about plagiarism and
dependability, learners are actively using these technologies for writing, coding, and summarising
[12]. According to Neff et al., there are notable distinctions between students’ and instructors’ views
of ethical Al use, which has led to a divergence in academic integrity norms [13].

Machine translation (MT) continues to be the major tool for performance and comprehension
in language-specific conditions. According to Sujarwo, EFL students understand the need for manual
correction even though they respect MT for meaning recognition [14]. In a similar vein, Zhang notes
that rather than viewing MT as a definitive solution, translation students view it as a teaching tool to
increase confidence and speed [15].

Building on the role of MT, the use of Al-based translation technologies in translation
instruction has been the subject of more recent research. For instance, Almhasees et al. examined how
students felt about ChatGPT in English-Arabic translation assignments and discovered that they
typically had favourable opinions about its effectiveness and usability [16]. Likewise, according to
Jaruwatsawat et al., EFL students see Al translation tools as helpful for expanding their vocabulary,
although worries about over-reliance still exist [17]. Expanding on this, Kavak and Kavak looked at
Kazakhstani students in the literature, translation, and pedagogy departments. They discovered that
although students use ChatGPT as a useful, unstructured resource for content mastery, serious
concerns about information accuracy and a lack of supervision still exist [18]. In a similar vein,
Okatan noted that although AI offers learners different translation possibilities, it frequently
encounters cultural quirks, highlighting the necessity of post-editing and critical assessment [19].

Research has also examined the broader pedagogical and professional implications of Al
integration. Bager and Aral discovered that although senior translation students utilize Al more
frequently than beginners, they are more concerned about the future of the field [20]. The findings of
Ozmat and Akkoyunlu, who noted different points of view between students’ concerns for cognitive
engagement and faculty members’ emphasis on industry-ready courses, reflect this tension [21]. Inci
Kavak and Kavak stress the need for educators and legislators to work together to create policies that
guarantee appropriate Al use in order to close these gaps [18]. In a similar manner, it aligns with
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research by Koka and Ahmad, who found that instructors at universities generally have favorable
opinions on Al-assisted workflows as a way to improve productivity [22].

Despite the expanding corpus of research addressing the use of Al and machine translation tools
in language learning and translation education, translation students’ pedagogical perspectives on
generative Al technologies within particular educational contexts have received relatively little
attention. Empirical research on undergraduate translation students’ perceptions of the use of
generative Al tools in their professional training and future translation practice is particularly lacking
at Central Asian universities, particularly in Kazakhstan.

This study’s primary goal is to investigate the ways in which translation students view,
understand, and use Al-based translation technologies in higher education. Translation procedures in
academic settings are changing dramatically as a result of the quick growth of digital tools like
ChatGPT, DeepL, Google Translate, and QuillBot. Concerns regarding students’ comprehension of
these tools, their ethical application, and their possible influence on the growth of translation
competency are also raised by the growing reliance on automated technologies. Thus, this study
investigates students’ opinions regarding the accuracy of translations produced by Al, their
knowledge of Al apps, and the frequency and objectives of their use in translation-related tasks. The
paper also investigates whether current translation curricula sufficiently educate students for
technology-mediated translation practices and explores implications for enhancing Al literacy in
translator education, based on survey data gathered from 145 undergraduate translation students.

In light of the increasing integration of generative Al tools in translation learning and practice,
this study aims to investigate students’ experiences and attitudes by addressing the following research
questions:

RQ1: What are translation students’ perceptions and usage patterns of Generative Al-based
translation tools?

RQ2: How do translation students perceive the influence of Generative Al on their future
professional practice and academic preparation?

Research methods and materials

In order to investigate attitudes, perceptions, and behavioural patterns within a specific
demographic, this study used a quantitative survey approach. Through statistical analysis, quantitative
methods enable researchers to investigate links between quantifiable variables and provide
systematic, repeatable results [11]. As a result, a systematic questionnaire was employed to gather
quantitative information about the attitudes and usage patterns of Al-based translation tools among
translation students. Additionally, one open-ended question allowed participants to provide
qualitative insights into their experiences and viewpoints, which were analysed using content
analysis.

The study was conducted among a sample of 145 undergraduate students (N = 145) enrolled in
the Translation Studies Department at an international university in Kazakhstan during the 2025—
2026 academic year. Female students made up 90.3% of the total respondents, with male students
making up the remaining 9.7%. The majority of respondents were between the ages of 18 and 20,
with 18-year-olds making up the largest single group at 29.7%, closely followed by 20-year-olds
(21.4%) and 19-year-olds (20.7%). Ages 17 (15.2%), 21 (11%), and 22 (1.4%) made up smaller
portions of the population.

Regarding their academic standing, the student body sampled included individuals from all four
years of the undergraduate program. The highest representation came from second-year students, who
made up 33.1% of the sample, followed by first-year students at 29.7%. Senior students in their fourth
year comprised 20% of the group, while third-year students represented the smallest academic
segment at 17.2%.

The professional background of the participants revealed a significant tilt toward entry-level
experience. While a substantial majority of 68.3% reported having completed at least one practicum,
only a quarter of the total sample had engaged in work outside of their academic requirements.
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Specifically, 75.2% of the students indicated they had no professional translation experience at all.
Among those with a professional history, 20.7% had less than one year of experience, while a very
small minority (less than 5% combined) reported having worked in the field for one to three years or
more. This data characterizes the participants primarily as pre-professional students with some
academic practical training but limited exposure to the commercial translation market.

There were five primary sections of the questionnaire. Participants’ demographic data, such as
age, gender, and study year, were gathered in the first section. The second segment evaluated
students’ knowledge and experience with Al-based translation technologies, while the third looked
at the scope and purpose of their application. Students’ opinions of how artificial intelligence could
affect the translating and interpreting industry in the future were examined in the fourth segment.
Finally, their opinions on how well the existing curriculum prepared them for translation contexts
with Al integration were assessed in the last section.

The questionnaire combined multiple-choice, short-answer, and Likert-scale items, ranging
from “strongly disagree” to “strongly agree”. To provide a deeper insight, one open-ended question
asked participants to elaborate on their personal experiences with Al in translation practice. The
questionnaire was initially developed in English and then translated into Kazakh to improve clarity,
validity, and reliability as well as to guarantee participants’ linguistic comfort. The survey was
administered digitally via Google Forms, with the link distributed to students through the Translation
Studies Department WhatsApp group. The collected data were analysed quantitatively using
percentage-based descriptive statistics, and responses were organized and processed in Microsoft
Excel, while qualitative responses were examined using content analysis for recurring themes and
perspectives.

Results and discussion

This study aimed to investigate Kazakhstani Translation students’ perceptions of GenAl tools,
which help to translate. This section presents the study’s findings in relation to the two research
questions. There are two main threads to the results. The first focuses on how students see and use
GenAl-based translation tools (RQ1). The second section focuses on their perspectives on the
professional and pedagogical consequences of Al incorporation into translation practice (RQ2). To
give a visual summary of the primary trends found in the replies, quantitative data gathered from 145
participants is condensed using statistics and presented in five figures.

RQI. Students’ perceptions and usage patterns of GenAl tools

According to Figure 1, DeepL and Quillbot were the next most popular tools, behind ChatGPT
and Google Translate. The infrequent use of professional computer-assisted translation (CAT)
programs such as Trados, Smartcat, and Memsource suggests that students rely more on publicly
available online resources than on industry-standard software.

8. Which of the following Al-based translation tools / Al applications used for translation do you

use? (You may select more than one option.)
145 answers

137 (94,5 %)

3 (2,1 %)

DeeplL

Google Translate
Microsoft Translator
Smartcat

Memsource

Trados

A corpus tool like Voyant
All of the above

None of the above

38 (26,2 %)
119 (82,1 %)

18 (12,4 %)
2(1,4 %)
2 (1,4 %)
3(21 %)
1(0,7 %)
2 (1,4 %)
0 (0 %)
2 (1.4 %)
1(0,7 %)
1(0,7 %)

0 50 100 150

Yandex translator, Reverso
Gemini

Figure 1 — Most used Al-based translation tools
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About half of the students reported using Al tools for paraphrasing and proofreading, while the
majority reported using them for phrase translation (82%) and terminology lookup (67%) (Figure 2).
Just a small number of students reported utilizing Al technologies for brainstorming or research. In
this way, it can be suggested that rather than viewing Al as a creative or analytical tool, translation
students view it mostly as a supporting tool for language output.

10. For what purposes do you use Al-based tools during translation? (You may select multiple

answers.)
145 answers

63 (43,4 %)

To translate sentences
To translate terms 101 (69,7 %)

To conduct research 33 (22,8 %)

To check the meaning of a word 101 (69,7 %)

43 (29,7 %)

To do final editing (proofreading)

To rewrite (paraphrasing) 20 (13,8 %)

0 25 50 75 100 125

Figure 2 — Purpose of using Al-based tools

RQ2. Students’ perceptions of AI’s impact on professional practice and education

In addressing the second research question, the study examined students’ attitudes toward the
influence of GenAl on their translation competence, professional aspirations, and perceptions of the
academic curriculum. Figure 3 shows that attitudes toward the accuracy and reliability of Al-
generated translations are generally positive. More than half of the respondents agreed that outputs
produced by Al systems are usually reliable. Meanwhile, about one-third selected the neutral option,
while only a small group expressed disagreement. The high frequency of ChatGPT and Google
Translate use is correlated with the distribution of responses, which shows the growing integration of
Al-based translation tools into students’ educational activities. However, a certain amount of caution
is suggested by the significant percentage of neutral comments. Even though they acknowledge the
practical usefulness of these tools, students are still wary of artificial intelligence’s intrinsic
limitations when it comes to understanding context, linguistic subtleties, and cultural particulars, all
of which are still essential elements of professional human translation.

11. What are your thoughts on the accuracy level of Al-based translation tools/Al applications used

for translation in machine translation?
145 answers

80

78 (53,8 %)

60

40

28 (19,3 %)

20 24 (16,6 %)

6 (4,1 %)

9 (6,2 %)

Figure 3 — Students’ perceptions on accuracy of Al-based tools
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The majority of students will be using Al tools on a regular basis and intend to work as
professional translators. Instead of seeing Al as a substitute for human expertise, they see it as a tool
to increase productivity and consistency. According to the findings, students view Al competency as
a professional must in the changing translation industry rather than a choice.

The comments were not all positive, however. Al may limit employment options, particularly
for those just beginning in this field, according to some students. Al still creates a great deal of
ambiguity, as evidenced by the nearly 50% of respondents who think it may have a detrimental effect
on the field in the near future.

Lastly, students expressed frustration with the manner in which their existing curriculum
prepares them for an Al-integrated work world and pointed out a glaring gap in their education.

In terms of Al-related material, approximately two-thirds of respondents said the existing
curriculum was inadequate or extremely poor, as seen in Figure 4. Only a small number felt it was
sufficient. Some qualitative comments shed light on why this might be. Many students reported
feeling unprepared to use professional translation software or to apply Al tools ethically and
effectively. They drew attention to the absence of courses that focus on machine translation
assessment of quality, post-editing, or Al literacy. All of these answers point to the fact that there
seems to be a gap between what students learn in class and what they expect to face in the profession,
especially when it comes to using Al responsibly.

The responses to RQ2 show that students hold a mix of attitudes toward Al. Most see clear
benefits in using GenAl tools and are willing to include them in their future work. At the same time,
many are aware of potential downsides, such as relying too much on technology or not being fully
prepared by their studies. In general, students seem to be trying to balance practical skills with
thoughtful use of Al tools, although it is still unclear exactly how that balance will play out.

15. Do you think the curriculum and course content of the Translation (written and

oral/interpretation) program are sufficient from the perspective of artificial intelligence applications?
145 answers

80
76 (52,4 %)

60

40

27 (18,6 %) 27 (18,6 %)

20

12(8,3 %)

Figure 4 — Students’ perception about the curriculum and content of the Translation
program

Qualitative Findings

Alongside the quantitative data, the survey included one open-ended question asking
participants to share their personal views on using Gen Al in translation practice and education. Their
responses were analysed using qualitative content analysis, where, during this process, recurring ideas
were coded and grouped into categories, which were then organized under broader themes. Four main
topics emerged from the investigation that represent the many perspectives of translation students
about GenAl: perceived benefits and practical use, concerns and limitations, perceived gaps in
university curriculum, and professional identity and future outlook.

In the quotes below, participants are referred to by codes (Participant = P) to protect anonymity.
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Professional Identity and Future Outlook

From optimism (“Al will be even more useful in the future”) to existential concern (“in 20
years, translators might not be needed at all”), the replies showed a range of emotional emotions to
the future of the profession. But the general attitude was one of forced adaption. The majority of
students agreed that “it is impossible to escape AI” and recommended that rather than ignoring these
technologies, the educational focus should be on educating students how to use them effectively to
improve translation quality.

Table 1 presents the findings related to Theme 1, illustrating participants’ perception of the
benefits of artificial intelligence and the ways in which Al tools are practically used in their academic
or professional activities.

Table 1 — Theme 1: Perceived Benefits and Practical Use of Al

Subthemes Example Quotes (translated from Kazakh)
Efficiency and time-saving “Artificial intelligence allows for fast and rapid translation”(P26);
“Because [Al] is a tool that saves time and is easily accessible” (P19).
Supportive tool, not replacement | “Of course, it is helpful in finding some words precisely, but I cannot

say that it can replace a human” (P30).

Selective and ethical use “If artificial intelligence is used for the right purpose, it won’t cause
harm! I support it myself, but I don’t think using it excessively is right—
only when it is really necessary” (P1).

The idea that Al should be used as an additional tool rather than to replace human translators
was a common topic among respondents. They claimed that these tools provide rapid access to
terminology or lexical counterparts, save time, and aid in the creation of preliminary translation drafts.
However, while Al is helpful for quick jobs, one participant (16) pointed out that “the place of a
human translator is unique”, particularly in high-level diplomatic or presidential scenarios when
accuracy and trust are crucial. Nonetheless, students recognized that Al is intended to complement
human translators as opposed to take their place. A number of participants also pointed out that ethical
and moderate deployment of Al is essential for its successful use, contending that over-reliance could
stifle creativity and learning.

Table 2 presents the findings related to Theme 2, highlighting participants’ concerns about
artificial intelligence as well as the perceived limitations of Al in translation practices.

Table 2 — Theme 2: Concerns and Limitations of AI in Translation

Subthemes Example Quotes (translated from Kazakh)
Loss of human quality “...[Al] distort meaning and cannot fully convey cultural nuances and
style” (P20); “Artificial intelligence cannot accurately convey human
thought, actions, or emotions” (P30); “[Al] still requires human
corrections” (P26).

Risk of dependency “I think it is okay to use [Al] occasionally, but not too much” (P53);
“[Al] helps people in any profession work faster and more efficiently.
Of course, it also has its own disadvantages (for example, people may
become dependent on it), but it is important to use it properly without
allowing that to happen” (P6).

Unreliable or inaccurate outputs “Artificial intelligence certainly helps during learning, but it does not
always provide accurate translations, so it should not be fully trusted”
(P3); “Artificial intelligence is often good for literal translation; in my
opinion, it cannot translate spoken language correctly” (P133).

92


https://journals.ayu.edu.kz/index.php/yjes

ISSN-p 3107-3115

Yassawi Journal of Education Studies, Nel (139), 2026 ISSN-e 3107-3123

Numerous respondents acknowledged the benefits of Al in translation, but some voiced doubts
about its accuracy and context-handling abilities. While several described situations when the tool
totally ignored cultural quirks or misinterpreted meaning, others voiced worry that relying too much
on Al could impair their own language skills, noting at the fact that while the translations are useful,
they lack the human element. For instance, Participants emphasized that Al frequently produces
“literal” or “word-for-word” translations, which require human oversight. Based on their responses,
learners are aware of artificial intelligence’s advantages and disadvantages.

As shown in Table 3, the findings related to Theme 3 reveal participants’ views on existing
curriculum gaps and the educational needs associated with the integration of artificial intelligence in
translation education.

Table 3 — Theme 3: Curriculum Gaps and Educational Needs

Subthemes Example Quotes (translated from Kazakh)

Lack of practical Al training “At present, it is difficult to say that translation programs are fully
adequate in the context of artificial intelligence. Students learn to use
Al tools in practice very little. Often, there is theory, but practical work
skills are taught minimally” (P28); “The current translation program
is not fully ready for the Al era. The foundation exists, but essential
skills like Al tools, machine translation, post-editing, and speech-to-text
are lacking. In other words, the fundamentals are there, but if the
market requires a digital skillset, the student has to upgrade it
themselves” (P135).

Need for Al-integrated courses ““There is an understanding of how to use artificial intelligence tools,
but it seems appropriate to introduce additional courses and practical
assignments to use them at a professional level” (P47).

Outdated program structure “In many universities, teaching Al tools is at an insufficient level.
Therefore, the curriculum needs to be updated to meet modern
standards” (P126).

One clear thread in the comments was the students’ belief that the current translation curriculum
falls short of meeting their needs. Many saw their curricula as overly theoretical and pointed out a
lack of hands-on experience with Al or translation assisted by computer technology, thus creating
translators who are simply not suited for the current job market. Many proposed that new classes on
post-editing, Al literacy, and ethical Al use would help close the gap between industry norms and
education. The curriculum ought to be updated, according to students. It should be mentioned that
there appears to be a more common opinion that technology-driven courses should be included in
professional translation training. As one participant (141) notes:

1t is true that we do not often reach a subject-specific level in translation skills, and I am
not satisfied because we only learn and apply them in our daily lives. In the future, since I plan
to use Al in translation, I would like to know its ins and outs—not just in theory but also in
practice. Simply providing a text in lecture format for you to use, in my opinion, is completely
unnecessary and wastes both sides’ time. I would be fully satisfied if a professional in the field
could teach us while we practice together.

As shown in Table 4 below, the findings related to Theme 4 present participants’ perspectives
on professional identity and their future outlook regarding the role of artificial intelligence in the
translation profession.
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Table 4 — Theme 4: Professional Identity and Future Outlook

Subthemes Example Quotes (translated from Kazakh)

Optimism toward coexistence | “I think that sometimes Al is also needed for translation work. I believe
it can help answer questions that you don’t understand or know” (P79);
“Al—yes, it may have certain negative effects, but they are not the same

for all professions, and it is not a complete replacement;, mostly, it
manifests as a change in the nature of the work” (P91).

Anxiety about employability “I think that using Al for translation could have a negative impact on my
profession. However, it seems that we cannot do the work without it
either” (P36); “Artificial intelligence is developing, and it is possible that
in the next 20 years translators may no longer be needed” (P44).

Desire for adaptability “Although many may not like artificial intelligence, it is impossible to
avoid it. On the contrary, I think students should be taught how to improve
translation using these tools” (P18).

From optimism to existential concern, the replies showed a range of emotional emotions to the
future of the profession. But the general attitude was one of “forced adaption”. The majority of
students agreed that “it is impossible to escape AI” and recommended that rather than ignoring these
technologies, the educational focus should be on educating students how to use them effectively to
improve translation quality. While some students were anxious about the future, others were excited
to investigate the potential of Al, demonstrating the beginning phases of their professional identity
thinking.

The results of this study offer a thorough examination of how Kazakhstani undergraduate
translation students are managing the “Al turn” in their professional training. These findings paint a
picture of a complicated environment in which widespread optimism and high consumption coexist
with serious concern and a sense of a lack of education.

The predominance of generalist tools like ChatGPT and Google Translate over specialized
Computer-Assisted Translation (CAT) applications like Trados or Smartcat is one of the study’s main
conclusions. This change is consistent with Lee’s observations that traditional translation software is
starting to face competition from Large Language Models [7]. However, the students’ current toolbox
appears to have become less professional due to the infrequent usage of industry-standard
technologies. Such results imply that Kazakhstani students are changing their professional practices
toward consumer-grade, accessible Al rather than specialized professional ecosystems,
notwithstanding Cronin’s assertion that translators must adapt [2]. The claim made by Naveed et al.
that these models are increasingly acknowledged for language clarification is supported by the
substantial reliance on Al for phrase translation and terminology search [6]. It is noteworthy to note
that students still see the fundamental cognitive task of translation as a human-led process, using Al
mostly as a helpful output tool rather than as a creative collaborator.

A significant neutral mood regarding Al accuracy indicates a healthy mistrust among the
participants despite the high utilization. Consistent with Sujarwo and Zhang, students recognize the
time-saving benefits of machine translation but still consider human correction essential [14, 15].
Participants’ observations that Al frequently distorts meaning and lacks cultural nuances are
supported by the qualitative findings. Students report that Al is typically dependable, but they worry
that it cannot accurately represent human thought, which creates a noticeable tension. In line with
Okatan, the findings indicate that although students find Al helpful for achieving natural-sounding
text, they question its ability to preserve cultural integrity [19].

The obvious deficit in the current curriculum is the most important discovery for stakeholders.
In line with Ozmat and Akkoyunlu’s findings on the conflict between academic focus and industrial
preparation [21], two-thirds of respondents said they were dissatisfied with their Al-related training.
Students want an organized incorporation of technology, not less. They particularly noted the
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necessity for post-editing and Al literacy training, endorsing inci Kavak and Kavak’s request that
educators develop updated frameworks and explicit policies [18].

The spectrum of feelings, which ranges from hopefulness to existential worry, indicates a
substantial change in one’s professional identity. Kazakhstani students are concerned about their
employability in the future, just like the senior students in the study of Bager and Aral [20]. The
general attitude, meanwhile, is one of forced adaption. The findings imply that the translator identity
is changing from being a text generator to an Al system manager. The market now demands a digital
skill set that the institution is not yet offering, as the qualitative findings point out. The discussion
shows that although Kazakhstani students say their institutions are not Al-ready, they are Al-ready in
their own behaviors.

Conclusion

This study explored how Kazakhstani translation students perceive and use generative Al tools
in their studies and how they view their impact on future professional practice. The study’s
conclusions highlight a critical juncture for Kazakhstani translation education. Although university
students have effectively incorporated generative Al for efficiency and language assistance into their
personal workflows, this adoption is still mostly unofficial and unrelated to professional norms.
Students are navigating the digital world on their own without enough academic support, as seen by
the predominance of generalist tools like ChatGPT over industry-specific CAT software. This leads
to a paradox where students accept Al’s dependability in terms of speed but continue to have serious
doubts about its capacity to manage the cultural and emotional subtleties necessary for high-level
translation.

Students in Kazakhstan generally feel that they have been “forced to adapt”. They understand
that Al is essential to the profession’s future, but they feel that their current university curriculum are
severely insufficient. One of the main causes of professional anxiety is the disconnect between
theoretical classroom learning and the digital demands of the contemporary market. Students see Al
as a tool that demands a new kind of mastery, one that changes the translator’s position from primary
text creator to critical editor and Al manager, rather than as a substitute for human competence.

Higher education institutions in Kazakhstan should provide formal integration of Al literacy
and post-editing into their translation programs as a top priority in order to address these issues. This
entails treating Al as a key capability rather than a danger or a shortcut. The usage of specialized
translation memory systems, the technical evaluation of machine-translated outputs, and the ethical
application of LLMs should all be included in revised curricula. Universities can ensure that future
translators are not just “escaping” Al but are leading its implementation in the market by bridging
this educational gap and transforming students’ concerns into professional confidence.

Limitations of the Study

Despite the fact that this study offers insightful information about Kazakhstani translation
students’ perspectives, a number of limitations need to be noted. First, despite the fact that the sample
of 145 participants is representative of a particular undergraduate group, it could not be entirely
applicable to the larger community of translation students in other parts of Kazakhstan or to
postgraduate students. Furthermore, students may underreport their reliance on Al in order to look
more academically independent because the data is based on self-reported survey responses, which
are susceptible to social desirability bias.

Furthermore, the rapid evolution of Generative Al technology presents a challenge to the
study’s long-term technical accuracy. The particular linguistic restrictions noted by students during
data collection may be overcome by more recent software versions as ChatGPT and DeepL are
regularly updated. Lastly, it is difficult to compare how GenAl affects the use of industry-standard
translation settings due to the strong emphasis on general-purpose Al tools over expert CAT software.
These limitations imply that future longitudinal research is required to monitor how these opinions
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change as technology and curriculum continue to advance, even though the current findings represent
an important “snapshot” of the area.
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AynapmMa OlTiMiHIeri JKacaH/Ibl HHTEJJIEKT:
CTYdEHTTepPAiH NeJaroruKajablK YCTAHBIMAAPBI

Angarna. byn makana aymapma 6inimMin 6epy canachiHIAFbl aFbIMIAFsl e3repicTepai, sFau Generative
Artificial Intelligence (GenAl) keHiIHEH KOJAAaHBUTBIT >kaTKaH kKezeHmi 3eprreiimi. ChatGPT, DeepL »xone
Google Translate cHSIKTBI Kypaigap bl OKy IPOIECiHE OCJICEH TI €HTi3Y CTYACHTTEPIIH OChI TEXHOJOTHSIIapFa
MEearoruKaiblK KO3KapacTapblH, OJapAbl OKYy Kypaslbl peTiHAe KaObUIAayblH, COHIai-aK aymapMma
tanceipManiapeiHaa GenAl KonmaHyFa JereH KaTblHAChIH KapacThIpyFa, COHJAN-aK OChbl TEXHOJOTHsIapAblH
oJIapJIbIH OOJIAIIAK KACIOM NaspiibIiFbl MCH ayJaapMalllbl PETIHACT] TYIFAChIHA Kajlall ocep eTeTiHIH Oaraiiayra
MYMKIiHJIK Oepeni. KazakcTaHnarbl yHUBEPCUTETTIH «AyaapMa 3epTTeyiiepi» OarmnapiaMaceina 145 Oakanasp
CTyHeHTi KatbickaH. Kateicymbuiapasie GenAl Kypanmapsl Typaiisl OiTiMi, oJapIsl KOJgaHy ceOenTepi xKoHe
STUKANBIK Ke3KapacTaphl 16 TapMaKTaH TypaThlH cayaJHaMa apkKbuibl Oarananbil, Google Forms
matopMackl apKbLIbl TapaTbuIAbl. JKHHAIFAH JEPEKTEPHAl CHIATTAMANIbIK CTATUCTUKAIBIK OIICTCPMEH
TaNay XKYPTi3iiai, malb3AbIK KOPCETKIIITep MEH XKHLUTIKKe 0aca Ha3ap aydapbULibl, aj Oip aliblK Cypakka
OCpiITeH canallbIK JKayamnTap Ma3sMYHIIBIK Talaay apKbUIbl 3epTTelIi. 3epTTey HOTHKEICPIHEe COMKeC, €H KOl
KosnanbiaTeid wiathopmanap — ChatGPT xone Google Translate. Onap Heri3iHEH TEPMUHOJIOTUSHBI 13]IeY,
ceiimemaepai aynapy *xoHe mapadpasanay (kKaiiTa MazMyHnay) YIIiH NaigamaHpuiansl. KaTelCymibmmap sy
KOIIIIIIT jkacaHmel HHTEINICKTiHI (JKW) amam-aymapMaiibiHel aTMaCTRIPYIIBI Kypall eMec, KOCBIMIIIA pecype
peTinge Kapacteipaabl. COFaH KapamacTaH, 0Jiap aBTOMATTaHIBIPbUIFaH XKYHenepre maMajaH ThIC TOYEIILTIK
MEH OHBIH OOJallaKTarbl >KYMBICIIEH KaMTy MOCEJECIHE THII3eTiH BIKTUMAJ OoCEpiHE alaHIaylIbIIBIK
oinmipeni. Connaii-ak, 3epTrey Kasipri ayJapMa iciiH oKy 6armapiamaceiaia XXM O6olibiHIIA cayaTTBUIBIK ITEH
TEXHOJOTHSIHbI STHKAIIBIK TYPFBIIA KOJJIAHY MACeNesIepiHiH JKETKUTIKTI JICHrel/ie KaMThIIMaFaHbIH KOPCETE .

Kint ce3mep: xacaHigpl WHTEIJIEKT, ayjapMmaraHy, ayJapMallbulapJbl OKBITY, CTYJIEHTTIH
Ke3KapacTaphbl, KaciOu TyJrra.

HcekycecTBEeHHBIH HHTEIEKT B MEPEBOIYECKOM 00pa30BaHMU:
negaroruyeckue Mo3MIHNN CTYJ€HTOB

AHHOTamus. B cratbe paccMaTpHBaIOTCs TEKyIIMe W3MEHEHUs B IEAarornyeckoM JaHamadre
o0pa3oBaHUs 110 MEPEBOLY B ycJoBHAX Iupokoro BHeapeHus Generative Artificial Intelligence (GenAl).
AKTHBHas UHTerpaius Takux nHCTpyMeHToB, kak ChatGPT, DeepL u Google Translate, B yueOHbIN nporiece
CTaBUT KPUTUYECKHE BOTPOCHl OTHOCUTENFHO IEIarorn4ecKrX B3TISIOB CTY/ICHTOB HAa 3TU TEXHOJOTHHU, UX
BOCHPUATHS KaK y4eOHOI TTOMOIIM M OTHOLICHHUS K UCIOJIb30BaHni0 GenAl B mepeBoJuecKHX 3aJaHusX, a
TaKKe OICHUBAET, KaK ITH TEXHOJOTMH BIHSIOT Ha UX OyIylIyr0 NPO(pEecCHOHAIBbHYIO HOATOTOBKY M
JUYHOCTH IepeBounKa. B nccnenoBanuu npunsim yuactue 145 cTyaenToB OakanaBpuaTa, 00y4aronmxcs 1o
nporpamme «IlepeBoauyeckoe neno» B yHuBepcuteTe B Kazaxcrane. 3HaHUS yYaCTHUKOB O HHCTPYMEHTAxX
GenAl, mpu4MHBI MX UCIIOIB30BAHUS M STHYECKHUE B3IJIS/IbI OLIEHUBAINCH C TOMOMIBIO 1 6-ITyHKTOBOTO OIIpoca,
KOTOPBI ObIT pacnipoctpaneH uepe3 miardpopmy Google Forms. CoOpaHHble JaHHBIE aHATH3UPOBAIHCH C
WCTIOJIb30BAaHUEM OITUCATENHLHBIX CTATHCTHYECKUX METOJIOB C aKIICHTOM Ha MPOIEHTHI U YACTOTY, B TO BPEMsI
KaK Ka4eCTBEHHbIC OTBETHl Ha OJMH OTKPBITHIM BOIPOC aHAJIM3HPOBAIMCH METOJOM KOHTEHT-aHAJIH3a.
CornacHO pe3yliibraTaMm, Haubojiee mMpoko ucnonb3dyembie mwiathopmel — ChatGPT u Google Translate,
KOTOpBIE IPEUMYIIECTBEHHO MPUMEHSIOTCS JIIs TOWCKa TEPMHHOB, TMEpeBOJia TMPEUIOKEHUH U
nepedpasupoBanus. BOIBIIMHCTBO PECIIOHICHTOB paccMaTpUBAIOT MCKyccTBeHHbIH mHTewiekT (MU) kak
JOTIOJTHUTENIBHBINA PeCype, a He 3aMEHY YeJIOBEYECKHM MEePEeBOAYMKAM, HECMOTPS Ha OMAaceHHs Ype3MepHOr
3aBUCHMOCTH OT AaBTOMATH3MPOBAaHHBIX CHCTEM U BO3MOXKHOTO BIHMSHUS Ha OYyAyIIylO0 3aHSATOCTb.
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HccenenoBanme TakKe IMMOKa3bIBACT, 9TO TPAMOTHOCTE B 00actrt UM 1 3THYECKOE UCITOIh30BAaHUE TEXHOIOTHIA
HEJI0CTATOYHO OXBAYCHKI B TEKYIIEH MporpaMMe 00ydeHUs IePEBOY.

KiaioueBble cjI0Ba: HCKYCCTBEHHBIH WHTEIICKT, NEPEBOJOBEICHNE, MOJTOTOBKA MEPEBOAYHKOB,
BOCHPHUATHE CTYACHTOB, MTPO(heCcCHOHAThHAS JTHIHOCTb.
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