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Abstract. Developing academic writing skills at the school level remains an important but
challenging aspect of language education, as it is difficult for many students to organize text, reason,
and adhere to the conventions of academic style. Although academic writing is widely used in higher
education institutions, there is a constant shortage of practical educational structures that meet the
specific cognitive, linguistic, and developmental needs of high school students. This work aims to
address this gap by providing a practical and educational framework for the development of academic
writing skills in a school environment based on modern writing pedagogy and enhanced using a
classroom learning approach. Academic writing has been formulated as a reflexive action based on a
process that includes planning, design, feedback, revision, and metacognition. Learning is used not
as an experimental method, but as a reflexive and general mechanism through which teachers jointly
develop written assignments, monitor students’ writing processes, and refine learning strategies and
assessment criteria. Special attention is paid to the initial stages of academic writing development in
the ninth grade, when students begin to engage in analytical and reasoned genres. The article is based
on recent international research to substantiate the educational solutions included in this framework
and to show how cycles of reflective learning can improve the consistency of written instruction in a
school environment. Rather than reporting empirical results, the study offers theoretically sound,
experience-based methodological recommendations for teachers seeking to develop a culture of
academic writing among students. By combining theory and classroom practice, the proposed
framework contributes to the field of writing education and demonstrates the potential of teaching as
a sustainable way to improve academic writing instruction in secondary schools.

Keywords: academic writing, secondary education, lesson study, practice-oriented pedagogical
framework, formative assessment, assessment criteria, reflection.

Introduction

The development of students’ academic writing skills in the modern educational space is one
of the strategically important directions of language education. Academic writing is considered a
complex skill that determines not only the learner’s language competence, but also his or her logical
thinking, the ability to critical analysis, reasoned judgment, and the ability to systematically convey
information [1]. In recent years, several studies have been conducted on issues related to academic
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writing, mainly in the context of higher education and teaching at the university level [2]. Academic
writing in the context of Kazakhstan is formulated as a methodological basis for the publication of
scientific texts, including essays, scientific articles and analytical works, with an emphasis on the
development of academic literacy and participation in scientific discourse [3, 4]. However, relatively
little attention was paid to the systematic study of academic writing in ordinary high schools,
especially in higher grades such as ninth grade. The methodological foundations for the development
of academic writing skills at this Kazakh language education remain insufficiently developed within
the framework of the national research discourse [5]. From this point of view, the formation of a
culture of academic writing is an important indicator of academic performance at the level of general
secondary education. Especially in the senior classes of the secondary school, including the 9th grade,
the cognitive development of students passes into a new level of quality. At this stage, they begin to
master the skills of abstract thinking, establish causal relationships, argue their point of view, and
work with complex textual structures. Moreover, in school practice, academic writing is often limited
to a penchant for grammatical accuracy and volume of text, and the structural, style and meta-
recognizing aspects of writing are not sufficiently illuminated. As a result, students' written works
become weak in terms of systemic thinking, reasoning and compliance with the requirements of the
academic style.

Although various methodological positions on the development of academic writing skills are
proposed in scientific literature, most of them come down to separate approaches focused on the
context of higher education or based on empirical results [6]. And the school environment lacks
practical, systematic pedagogical models adapted to the real classroom experience. At the same time,
effective methods used by teachers in daily practice are often not systematized from a scientific point
of view but remain on an intuitive level.

In this sense, the approach to classroom teaching, which makes it possible to improve
pedagogical practice through reflective analysis, is of particular importance for developing a
methodology for teaching scientific writing at school. The training course considers the learning
process not as a one-time action, but as a professional process that continuously develops through
cycles of joint planning, monitoring, analysis and improvement. This approach makes it possible to
make pedagogical decisions based on practice and methodically reinforce the teacher’s experience.

The purpose of this article is to present a practice-oriented pedagogical framework (structure)
for the development of students’ academic writing skills and to theoretically substantiate the logic of
their improvement through an approach to classroom learning. The proposed structure provides a
methodological orientation adapted to the school environment, considering the stages of planning
academic writing, writing texts, feedback and reflection as a single system. The article gives priority
to the systematization of pedagogical decisions based on the teacher’s experience combined with
theory, rather than measuring empirical results. The proposed practice-oriented structure is aimed at
providing methodological support to schoolteachers in the purposeful development of scientific
writing, systematic planning of educational tasks and the formation of a culture of written thinking
of students.

Literary overview

Over the past years, the international scientific community has significantly increased the
number of studies devoted to the development of academic writing in school conditions. In works
published in the Google Scholar database, academic writing is considered a key tool for the formation
of academic literacy of students. Scientists describe academic writing as a written expression of
thinking activity, and not just language competence [7].

In most of the research, academic writing is considered a procedural measure. In this direction,
writing is described as a complex cognitive process consisting of stages of planning, text, revision
and reflection and is considered the most difficult and least desirable of the four language skills [8].
These works show that the most difficult points of writing for schoolchildren are organizing ideas,
reasoning, and maintaining logical relationships. It has also been proven that the analysis of text
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patterns, the conscious appropriation of genre structure, and the targeted use of language tools in
genre-oriented studies are important when teaching academic writing [9]. This approach allows
students to understand the requirements of the academic style and to carry out written works in various
thematic contexts. The role of feedback is also extensively studied in international studies. Recent
works note that formatted feedback and mutual evaluation not only improve the writing quality of
students but also strengthen their motivation for writing. In addition, reflection-based feedback
models are recognized as an effective tool for the development of students’ meta-recognition skills.

The development of academic writing skills in schoolchildren is a fundamental goal of modern
language education, especially in secondary school, where students begin to develop complex
linguistic, analytical and communicative skills. Academic writing, understood as an expanded,
coherent and logically structured written expression, acts as a central indicator of students' linguistic
competence and cognitive readiness (Kolesnikova, 2016). It is expected that students in the ninth
grade will show not only grammatical accuracy, but also the ability to logically formulate ideas, use
appropriate stylistic and genre conventions, and effectively solve a wide range of communicative and
academic tasks. Therefore, the development of the culture of academic writing is becoming
increasingly relevant in philological research and applied linguistics, with special emphasis on the
integration of theoretical principles with effective teaching methods [10].

The importance of learning academic writing lies in its multifaceted contribution to the
communicative and intellectual growth of students. Unlike informal writing or spontaneous oral
communication, academic writing requires thoughtful planning, structuring and sustainable
presentation of ideas without direct support from the interlocutor. This process requires mastering
numerous cognitive and linguistic skills, including reasoning, logical consistency and lexical
grammatical accuracy. In addition, the development of academic writing supports critical thinking by
requiring students to interpret information, synthesize concepts and present them in coherent and
convincing writing. These skills in the context of secondary education, especially in the ninth grade,
form the basis for academic success in all subjects and serve as necessary competencies for future
professional communication, emphasizing the need for systematic methodological approaches that
contribute to the development of the culture of academic writing [11].

Modern research in the field of philology and pedagogy has revealed several methodological
principles for the effective learning of academic writing. First, the use of interactive learning-oriented
pedagogical practices increases motivation and engagement by allowing students to actively
participate in the planning and creation of written texts. Secondly, structured and diverse written
tasks, including resumes, analytical paragraphs, essays, reflexive diaries and written interpretations
of visual or verbal sources, help students to strengthen linguistic structures and at the same time
develop textual context, fluency and stylistically flexibility. Thirdly, feedback, both from the teacher
and colleagues, plays a crucial role in promoting students by identifying strengths, clarifying mistakes
and suggesting targeted improvements. Together, these strategies provide a comprehensive approach
to the development of academic writing skills, combining linguistic accuracy, stylistic relevance and
cognitive complexity [12].

It is equally important to coordinate the written tasks with the developmental features of the
students of the ninth grade. At this stage, adolescents are increasingly showing abstract thinking,
analytical skills and the pursuit of self-expression, which makes this period optimal for intensive
learning in the writing culture. Effective pedagogy recognizes individual differences in language
proficiency, motivation and learning preferences and provides differentiated support while
maintaining clear standards of consistency, lexical richness and academic style. In addition, written
assignments that include culturally relevant and personally relevant topics increase students'
engagement by helping them understand the practical value of academic writing.

Another important aspect is the integration of linguistic and philological theory into written
language training. A deep understanding of syntactic patterns and techniques for linking and
organizing text allows teachers to develop effective written assignments and give accurate
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recommendations. In addition, familiarity with stylistic and genre characteristics allows students to
adapt their written works to academic, analytical or creative goals, thereby improving both
communication literacy and understanding of written discourse [13]. Effective methodological
approaches combine interactive learning, structured written tasks, feedback cycles and theoretical
training tailored to the development needs and individual characteristics of students. By promoting
coherence, fluency, stylistic accuracy and critical thinking, these pedagogical strategies increase not
only the level of students' written education, but also their broader intellectual and academic
development. Therefore, research on the methods of forming an academic writing culture remains
timely and necessary, providing teachers with practical guidance to improve the communicative and
scientific competence of students.

Much attention is paid to the development of academic writing skills in applied linguistics,
philology and educational methodology. Academic writing, defined as an expanded, coherent and
logically structured written expression, serves as an important indicator of students' language
proficiency, cognitive maturity and general communication literacy. Research repeatedly shows that
the development of academic writing skills is especially important for high school students, especially
for ninth graders who are moving from basic literacy skills to more advanced forms of academic and
analytical expression. The researchers emphasize that academic writing competence includes
structural, semantic, stylistic and pragmatic aspects that not only require formal language skills but
also require meaningful and sustainable writing practice [14].

A considerable amount of research indicates the importance of a structured pedagogical
intervention in the development of academic writing of students. Interactive, student-oriented
activities such as essay planning, project writing, reflexive diary and analytical tasks effectively
promote the consistency, cohesion and expressive clarity of students' written language. These learning
strategies encourage students to logically structure ideas, use coherent techniques, and adapt written
language for a variety of communicative and academic purposes. Systematic writing practices
improve fluidity, lexical range, syntactic accuracy, and emphasize the value of repeated execution of
a variety of written tasks. In literature, scientists advocate the integration of linguistic theory into
curricula so that students learn grammatical and stylistic norms, while developing their ability to
create meaningful written texts.

Another important topic in literature concerns the cognitive aspects of academic writing and
the aspects of development. According to Ivanova, ninth grade students are at a stage of development
characterized by growing abilities for abstract thinking, logical reasoning and subtle self-expression.
These cognitive abilities are closely related to the ability to build a coherent, comprehensive written
language. The researchers emphasize that the learning methods must correspond to the readiness of
adolescents for development by presenting tasks that stimulate thinking, promote critical attitude and
require an organized presentation of ideas. It is established that written tasks involving reasoning,
comparison, text analysis or reflections on social and literary problems contribute to both linguistic
growth and cognitive improvement, which illustrates the interdependence of thinking and written
speech.

Literature also sheds light on the motivational and emotional factors that influence the
development of academic writing culture. Effective techniques promote independence, trust and
sustainable commitment and provide a favorable learning environment rich in feedback. Feedback
from teachers and colleagues helps students to refine their arguments, improve consistency and
stylistic accuracy. Research shows that such motivational components as the relevance of the task,
opportunities for creative expression and meaningful topics for writing texts significantly increase
the readiness of students to complete extended written tasks. These results underscore the importance
of developing written tasks that would be both contextually meaningful and cognitively stimulating.
In addition, numerous studies emphasize the need to integrate philological and linguistic theory into
the learning process of academic writing. Knowledge of syntax, discursive markers, textual
connectivity and stylistic conventions allows teachers to help students create well-organized written
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texts suitable for the genre. In addition, understanding the pragmatic features of the written language,
such as audience, register and communicative goal, allows students to adapt their tone and style to
the academic, analytical or creative context. Kolesnikova emphasizes that a strong theoretical base
helps teachers to develop learning tasks that concern both the form of speech and the function of
communication, thereby enriching the written culture of students.

The literature demonstrates that developing academic writing skills in secondary school
requires a comprehensive instructional framework that integrates interactive learning, cognitive
engagement, theoretical knowledge, and motivational support. Effective methods foster coherence,
fluency, stylistic control, and analytical thinking, thus contributing to learners’ linguistic and
intellectual growth. The research underscores the importance of structured, meaningful, and
developmentally appropriate pedagogical strategies, offering a strong foundation for practical
implementation in secondary school classrooms. By effectively synthesizing linguistic theory with
classroom practice, educators can help students develop the ability to produce coherent, stylistically
appropriate, and academically robust written texts, ultimately enhancing their overall communicative
competence and writing proficiency [15].

The problem of the development of academic writing is often raised in the context of concepts
of speech culture, writing and discursive competence. In recent studies, the weakness of students’
academic writing skills is due to insufficient systemic methodological support. The methods of
planning, submitting examples and step-by-step writing have a special significance in academic
writing. Scientists point out the need, in addition to grammatical accuracy, to consider the logical
structure, stylistic unity and communicative purpose of the text for the formation of a writing culture.
In addition, practice-based studies have been intensified in recent works, which consider the teacher's
experience as an object of study. The approach of lesson study is increasingly recognized in the post-
Soviet space as a tool for the professional development of teachers and improving the quality of
learning. These studies show that the methodology of writing is improved through joint planning and
reflection.

The problem of academic writing in Kazakh scientific writing has attracted more attention in
recent years. In studies, the development of the written language of schoolchildren is studied in
connection with the concepts of functional literacy, language literacy and communication culture.
Kazakh scientists note the need to consider the national and cultural context in the development of
academic writing. It is proved that in cases where the content of written assignments is related to the
life experience and cultural environment of students, their interest and activity in writing increases.
The work of recent years is studying the possibility of improving the quality of writing by
systematizing the experience of teachers, analyzing and reflecting on the lessons together. Studies on
the use of the lesson study approach are proposed to differentiate the experience of a teacher at the
scientific level in academic writing.

Research methods and materials
This study employed a practice-oriented qualitative design aimed at developing and refining a
pedagogical structure for academic writing instruction in secondary school. The methodological basis
of the article combines:
e theoretical analysis of international and Kazakhstani research on academic writing,
feedback, formative assessment, and Lesson Study.
e comparative analysis of methodological approaches to writing instruction.
e pedagogical modeling, used to construct a five-stage practice-oriented framework for
developing academic writing skills.
o reflective analysis of Lesson Study cycles, through which teachers jointly planned,
observed, discussed, and refined writing tasks and assessment criteria.
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e classroom observation and analysis of students’ written work, used during the school-based
implementation phase to identify typical difficulties in text structure, argumentation,
vocabulary use, and grammatical accuracy.

The practical part of the study was carried out in Grade 9 classes of mainstream schools in
Turkestan. The implementation focused on the initial stages of academic writing development and
involved the use of analytical paragraphs, short argumentative texts, peer feedback, formative
assessment, and reflection tasks.

This study used a practice-oriented research project based on a pilot pedagogical experiment
aimed at developing and testing a structured approach to teaching academic writing in secondary
schools. The research methodology combines several additional methods, including theoretical
analysis of international and national research on academic writing, comparative analysis of
methodological approaches and pedagogical modeling, which was used to develop a 5-step basis for
the development of students’ academic writing skills in schools. The practical component of the study
was pilot implemented in the 9" grade of the three Turkestan mainstream schools in Kazakhstan. The
learning process was organized using a lesson study approach that allowed teachers to work together
and plan written assignments, monitor students’ written progress, discuss learning outcomes, and
refine educational strategies through reflective analysis. The proposed methodological structure was
tested during academic writing lessons in the 9th grade of the Turkestan main school. The pilot
implementation is aimed at familiarizing students with the basic principles of academic writing,
including the composition of the text, the development of paragraphs, the consistency and use of
academic vocabulary.

The educational process passed 5 stages in a row.

Basic principles of academic writing:

- Competence in model academic texts;

- Planning and structuring ideas;

- Writing a short-written text;

- Formative feedback and review;

- Reflection and integration of writing skills.

In didactic studies, teachers planned joint writing tasks, observed students’ writing activities
during the lesson, and held reflective discussions after each learning cycle. This collaborative process
allows teachers to identify common writing difficulties, such as poor discussion, misuse of connected
devices, and limited diversity. Based on these observations, learning objectives and evaluation criteria
were gradually improved to better support the development of students’ academic writing skills.

The proposed pedagogical structure was piloted in Grade 9 classes of mainstream schools in
Turkestan during academic writing instruction. The implementation focused on introducing students
to the basic elements of academic writing, including paragraph structure, coherence, argumentation,
and the use of topic-specific vocabulary. Within the Lesson Study framework, teachers
collaboratively designed writing tasks, observed students’ written performance, discussed common
difficulties, and revised instructional decisions accordingly.

The implementation included five interconnected stages: (1) familiarization with academic
language and model texts; (2) planning and structuring ideas; (3) drafting the first version of the text;
(4) formative feedback and revision; and (5) reflection and transfer of writing skills to other subjects.
At the classroom level, students completed short analytical and argumentative writing tasks,
participated in peer review, and used teacher-provided criteria to revise their work.

Attention was paid to difficulties typically observed at this level, such as weak paragraph
organization, insufficient justification of ideas, limited use of linking devices, and lack of lexical
precision. Through repeated Lesson Study cycles, teachers adjusted the degree of scaffolding,
clarified task instructions, and refined the assessment criteria in order to make writing expectations
more transparent for students.
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Results and discussion

The introduction of the Lesson Study approach to academic writing allows the systematic and
reflexive development of writing skills in a school environment. Lesson study is described in detail
in international educational research as an approach based on the joint professional activity of
teachers, a deep analysis of the learning process and continuous improvement of pedagogical
solutions [16]. Classically, lesson study consists of several interrelated phases Figure-1.

= 7

Lesson Study: A Cycle for Collaborative Teacher Growth

A high-precision form of classroom action research developing teacher practice knowledge through
collaborative planning, teaching, and observing ‘research lessons,’ prioritizing pupil learning.
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Figure 1 — Author-generated visualization of the Lesson Study cycle, developed based on
Dudley (2015) and produced with the assistance of Google Notebook LM.

The first stage is joint planning. At this stage, teachers jointly determine the learning goals, the
content of the written tasks and the evaluation criteria associated with academic writing. Studies in
recent years show that it is especially important during this period to reconcile the cognitive
complexity of written tasks with the age of the students.

The second stage is to conduct and monitor a research lesson. At this stage, students are given
control over their written activities, planning skills, the preparation of arguments and the use of
academic style requirements. This structure, which is associated with the development of academic
writing, is based on the following methodological principles:

- recognition of the procedural nature of academic writing.

- consider the cognitive and meta-recognizable aspects of the written activity.

- compliance with the age-related and cognitive characteristics of the student.

- the relationship between language accuracy and content depth.

- the development of the type of feedback between teacher and student.

These principles are used to justify pedagogical decisions that make it possible to systematically
develop academic writing in the conditions of the school.

The third stage is reflexive analysis and improvement. After the lesson, the teachers analyze
the control results together, distinguish the effectiveness of the written tasks, the clarity of the
evaluation criteria and the degree of students’ appropriation of the requirements of the academic
genre. Over the past 5-7 years, the Lesson Study approach has been considered an effective tool for
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the scientific systematization of pedagogical experience, and it has been shown that the quality of
reflection directly affects the learning outcome.

The first steps of academic writing are implemented at the level of the 9th grade at
comprehensive schools in Turkestan. At this stage, students get acquainted with the basic elements
of academic style by writing an academic essay, an analytical paragraph and short argumentative
texts. However, in recent studies, the problems of maintaining text structure, defining the basic idea
and forming a system of reasoning are often called the main difficulty. In this regard, the formation
of clear and understandable evaluation criteria for academic writing is considered an important
pedagogical task. In modern scientific works, evaluation criteria are described as a formative
mechanism that supports learning, and not just as an instrument of final control. As part of the Lesson
study, assessment criteria are developed by joint analyses of teachers and improved according to the
specific concerns of the learners.

When evaluating the academic writing of students of the 9th grade, the following main criteria
are considered:

- Grammar (the grammatical topic is identified in accordance with the calendar plan of the
subject).

- Task Achievement

- Structure

- Topical vocabulary

- Grammatical range.

These criteria are provided to students in advance and serve as a guide for the writing process.
Recent studies have shown that the openness and comprehensibility of assessment criteria can
improve the writing quality of students and promote the development of metacognitions for them.

Therefore, the introduction of the lesson study stages into academic writing and the
improvement of assessment criteria through joint reflection form the methodological basis for the
formation of a culture of academic writing by students of the 9th grades in schools in Turkestan. This
approach makes it possible not only to develop students' written thinking, but also to scientifically
deepen the professional experience of teachers. The experience gained with Lesson Study makes it
possible to improve the internal structural logic for the development of academic writing, adapting it
to school conditions.

The logic of the formation of a practice-oriented pedagogical structure

The proposed pedagogical structure for the development of academic writing is based on the
mutual continuity of the stages of planning, execution, feedback and reflection. In this structure, the
written activity is organized as a process of forming a thought and systematically presenting it in
writing, not as a finished product for the learner. During the lesson study cycles, the teachers jointly
analyze the content of the written tasks, the level of difficulty, the language support and the type of
feedback and make the necessary adjustments. Thus, the pedagogical structure acquires a
theoretically grounded, but flexible character, which is based on real class experience. The proposed
methodological position makes it possible to systematize the teacher's experience in the formation of
an academic writing culture of students, consciously organize the learning process and create a
sustainable pedagogical model for the development of writing skills.

The pedagogical structure is based on the following basic principles:

- compliance with the procedure of academic writing.

- ensuring the unity of linguistic and content components.

- considering the age and cognitive characteristics of the student.

- recognition of the leading role of feedback and reflection in writing.

- continuous improvement of the teacher's experience through lesson cycles.

These principles allow you to ensure learning and flexible academic writing at the same time.

Stages of the pedagogical structure
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The proposed pedagogical structure realizes the process of development of academic writing in
five interrelated stages (Table 1).

Table 1 — Stages of the pedagogical structure of the development of academic writing

Stage Stage content Teaching goal Notes
Acquaintance  with  academic | Acquaintance with academic language
I-stage | language understanding of | understanding of academic style and
academic style and language | language features
features
2- stage | Planning and structuring the idea, | Planning and structuring the idea, drawing
drawing up the logic of the text up the logic of the text
Creating a written text creating the | Creating a written text creating the first
3- stage | first version of an academic text version of an academic text
Compilation of evaluation criteria | Compilation = of  evaluation  criteria
4- stage | clarification of criteria for | clarification of criteria for structuring the
structuring the text text
Conscious use of feedback and | Conscious use of feedback and corrective
5- stage | corrective writing skills and | writing skills and transfer to other
transfer to other disciplines disciplines

Stage 1. Get acquainted with the academic language and text patterns

At this stage, students get acquainted with the basic features of academic writing. The teacher, using
examples of texts, explains the lexical, syntactic and structural features of the academic style. Students learn
to distinguish between text structure elements such as introduction, main part and conclusion. As part of the
lesson study, the teachers jointly analyze the ease of use, the level of difficulty and the perceptual
characteristics of the text patterns used by the students at this stage and, if necessary, adjust the material.

Stage 2. Planning and structuring

This stage forms the basis of academic writing. Students analyze the topic of the text, determine the
basic idea, plan arguments and create a text structure. When planning, reference drawings, tables, clusters and
logic cards are used. Using lesson study cycles, teachers track the effectiveness of planning tools and identify
students' difficulties in structuring thoughts. At this stage, the teacher's leadership role dominates, and students
are offered linguistic support structures.

Stage 3. Writing a written text

At the third stage, students write the first version of the academic text according to the plan. At this
stage, the emphasis is not only on linguistic accuracy, but also on the logical integrity of the content, reasoning
and stylistic consistency. Teachers follow the students' writing process during the lesson study to determine
what linguistic and structural support is needed. As a result, the format and scope of written assignments are
improved in accordance with the capabilities of a particular class.

Stage 4. Feedback and correction

At this stage, feedback on the development of academic writing is considered the main driving force.
Students receive formative feedback from the teacher and analyze their texts through mutual evaluation. The
feedback should be clear, developmental and reflexive. The lesson Study approach at this stage allows you to
distinguish the types of feedback and analyze their impact on students. The teachers together determine which
type of feedback is the most effective.

Stage 5. Reflection and skill transfer

At the final stage, students analyze their written process and determine their successes and difficulties.
Reflection is carried out with the help of letter diaries, self-assessment sheets and short analytical tasks. This
stage allows students to consciously master academic writing and use it in other disciplines. As part of the
lesson study, teachers analyze the effectiveness of means of reflection and consider how writing skills can be
transferred between subjects.

Features of the use of the pedagogical structure in the classroom
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The structure for the development of academic writing is gradually embedded in the learning process.
Each level can be combined into a learning unit or a series of teaching units. This approach allows you to
gradually develop students' writing skills and continuously increase the level of complexity.

During practical work in the teacher's classroom:

- selects targeted patterns of the academic text.

- indicates the structure of the written tasks.

- provides linguistic and structural support to the learners.

- organizes formative feedback.

- systematically uses elements of reflection.

All these measures are aimed at consciously organizing the learning process for academic writing and
developing a culture of student writing.

The place of lesson study cycles in the pedagogical structure

The approach of lesson study serves as a mechanism for reflexive management in the implementation
of the proposed pedagogical structure. With this approach, teachers jointly plan classes on academic writing,
track their progress and analyze the results.

Lesson study cycles can be used at any stage of the pedagogical structure:

- at the planning stage-joint analysis of the content and structure of written tasks.

- during the learning period-observation of students’ written activities and recognition of difficulties.

- at the analysis stage-differentiation of the effectiveness of the applied methods.

- at the improvement stage-revision of tasks and types of feedback.

Therefore, the lesson study approach makes it possible to form the structure for the development of
academic writing not as a static model, but as a constantly developing pedagogical system.

Professional reflection of teachers and methodological solutions

In the implementation of the proposed structure, the professional reflection of educators is of particular
importance. Discussions in the context of the Lesson Study:

- identify the most common mistakes of students in writing.

- to assess sufficient linguistic and structural support.

- differentiate the correspondence of written tasks with the level of thinking of students.

- allows you to increase the development potential of feedback.

In the process, the teacher's experience is scientifically interpreted and systematized. As a result, the
pedagogical structure adapts to the context of a particular school and serves to improve the quality of learning.

Expected results of the application of the pedagogical structure

As aresult of the systemic application of the proposed practice-oriented pedagogical structure and lesson
study cycles:

- the ability of students to write academic text is increased.

- the structural integrity of the written works is improved.

- improvement of logical relationships and the quality of argumentation.

- students develop meta-recognition skills and reflexive skills.

- the methodological reliability of teachers in academic writing is improved.

These results are considered as possible effects that need to be confirmed by empirical measures and
can serve as a basis for future studies.

The proposed practice-oriented pedagogical structure makes it possible to consider the problem of
developing academic writing skills of students in combination with theory and practice. This structure
interprets academic writing not as an action based solely on linguistic norm and grammatical correctness, but
as a written expression of thinking, analysis and reflection. In this sense, the approach proposed in the study
corresponds to the procedural and cognitive approaches that have been a priority in international and domestic
scientific works in recent years. In international studies, process learning, genre awareness and feedback are
defined as leading factors for the development of academic writing. The proposed pedagogical structure also,
proceeding from these positions, organizes written activity in the unity of the stages of planning, text,
correction and reflection [17]. This makes the writing process understandable, manageable and consistent for
students. In addition, the structure allows for a gradual increase in complexity depending on the age of the
students, which is especially important for teaching at the secondary school level.

Academic writing is usually viewed in the context of discursive competence and a culture of written
communication. Modern research shows that effective writing skills formation requires structured planning,
modeling, step-by-step learning, and systematic training that promotes consistency, judgment, and
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understanding of the genre. Process-oriented approaches emphasize the gradual assimilation of cognitive and
metacognitive strategies that ensure not only linguistic accuracy, but also structural integrity and clarity of
expression. The above works confirm the effectiveness of step-by-step learning models aimed at developing
text organization and academic style [5]. Based on these principles, the proposed framework combines them
with an approach to learning, thereby expanding the traditional methodological perspective through
collaborative reflection and professional research.

This integration makes it possible to interpret the teacher’s experience not only as a set of
methodological recommendations, but also as a dynamic source of professional knowledge obtained because
of a reflexive analysis of exam practice. Although the teaching degree program is recognized worldwide as a
powerful tool for further teacher education, its potential in the context of academic writing is still insufficiently
systematized. This integration makes it possible to interpret the teacher's experience not only as a set of
methodological recommendations, but also as a dynamic source of professional knowledge resulting from
reflective work. Classroom learning experience analysis is recognized worldwide as a powerful tool for further
teacher education, and its potential in the context of academic writing has not yet been sufficiently
systematized. In this concept, teaching material in the classroom is not an experimental activity at school.

Conclusion

This article examined the problem of the development of academic writing skills in schoolchildren in
terms of a practice-oriented pedagogical structure. Academic writing was characterized as a complex process
that shaped not only the language literacy of students, but also their logical thinking, the ability to critical
analysis, and the ability to systematically transmit information in writing. In this sense, the pedagogical
structure presented in the article is presented as a methodological solution aimed at the purposeful and
systematic development of academic writing in the school environment.

The study showed how important it is to gradually organize the development process of academic
writing. In the proposed structure, academic writing was considered since the mutual continuity of the stages
of planning, text, feedback and reflection. This approach allows students to consciously manage their writing
activities, analyze their own text and gradually improve their writing skills. In addition, the structure is based
on the principle of consistently increasing complexity, considering the age-related and cognitive characteristics
of students. An important methodological feature of the article is the use of the lesson study approach as a
means of improving the pedagogical structure. Lesson Study allows you to systematize the teacher's
experience, analyze written tasks together and reflexively improve the learning process. This approach lays
the foundation for considering the proposed structure not as a static model, but as a dynamic pedagogical
system that adapts to the real school context. Thus, the teacher's experience becomes theoretically substantiated
and becomes the subject of scientific reasoning.

The proposed practice-oriented pedagogical structure is not aimed at directly measuring empirical
results. Although this is considered a limitation of the article, its main advantage is the scientific
systematization of the teacher's experience and the definition of the methodological basis for academic writing
in school conditions. In this sense, the research creates a theoretical and methodological basis for future
empirical studies related to academic writing.

Future studies may focus on verifying the effectiveness of the proposed pedagogical structure through
combined methods, quasi-experimental design or research models that combine lesson study and empirical
evaluation. In addition, it is relevant to study the ways in which this structure can be applied to the development
of academic writing in different disciplines, multilingual environments or at different levels of education. Such
studies allow a deeper understanding of the versatility and adaptive potential of the proposed structure.

Therefore, the practice-oriented pedagogical structure proposed in the article is an effective
methodological solution that combines theory and practice in the development of students' academic writing
skills. This structure methodically supports teachers in the systematic planning of academic writing, the
formation of a culture of students’ written thinking, and the reflexive improvement of the learning process.
The development of a culture of academic writing will strengthen students' general academic achievements,
communication skills and learning path for the future.

Limitation

It should be noted that the present research represents a pilot implementation aimed at refining a
pedagogical structure for teaching academic writing. Therefore, the findings should be interpreted as
exploratory and practice oriented. Future studies may extend this work through larger-scale empirical
investigations and quantitative evaluation of students’ writing progress.
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MekTen OKYIILLIAPLIHBIH AKAAEMHUSJIBIK Ka3y JarabliapbiH 1aMbITy: Lesson Study-re Herizaesnren

NMpaKkTuKara 6af11ap.11aﬂfaﬂ neaarorukajiblK KYpbLJIbIM

Angarna. MekTen JeHreHiHae akaaeMUsUIbIK jKa3y JaFablIapblH JaMbITY T OKBITY/IBIH MaHbI3IbI,

Oipak Kypzesi acnekTici 0oJbIn Kaja Oepei, OiTKeHi KenTereH OKyIbUlapFa MOTiH/I1 JKYHeney, OHbI Heri3aey
KOHE aKaJIEeMISUIBIK CTHIIb KOHBEHUMSUIAPBIH YCTaHY KUBIHFA COFaJbl. AKAaJEMILSUIBIK )Ka3y JKOFapbl OKYy
OpBIHJAPBIH A KeHIHEH KOJIaHBUIFaHBIMEH, )KOFaphl CBIHBII OKYIIBUIAPBIHBIH HAKTH KOTHUTHBTI, TIIIIK )KOHE

225


https://journals.ayu.edu.kz/index.php/yjes
https://doi.org/10.51889/2022-1.2077-6861.12
https://doi.org/10.51889/2959-5657.2025.92.2.011
https://doi.org/10.48371/PHILS.2024.3.74.011
https://doi.org/10.9790/7388-0906017484
https://doi.org/10.1080/2331186X.2023.2211467
https://doi.org/10.1016/j.heliyon.2023.e13743
https://doi.org/10.3390/educsci16010021
https://doi.org/10.1007/s11409-022-09328-5
https://doi.org/10.15446/profile.v19n2.60231

ISSN-p 3107-3115

Yassawi Journal of Education Studies, Nel (139), 2026 ISSN-e 3107-3123

JamMy KaXeTTUTIKTepiH KaHaFaTTaHABIPATBIH TPAKTUKAIBIK OimiM  Oepy KypbUIBIMIAPBIHBIH — YHEMI
XKeTicneywiiiri Oaiikamanel. By KyMbic Ka3ipri 3aMaHfbl jka3y MeNaroruKkachblHa HETI3ACITeH JKOHE
CBIHBINITAFbl OKBITY TOCUIIMEH KETUIAIPIreH MEKTEeN OpTachlHIa aKaIeMUSUIbIK Ka3y AaFAbUIapblH JAMBITY
YIIH TpaKTUKaJIbIK >KoHE OimiM Oepy HETi3iH YCBIHY apKbUIBl OCBHl OJNKBUIBIKTHI JKOIOFa OaFbITTaNFaH.
AxaZeMUsIIbIK JKa3y JKOocmapiay, AuW3aiiH, Kepi OaiimaHelc, KaiiTa Kapay >KOHE MeTaTaHyIbl KaMTHUTBIH
MpolecKe HeTi3aeNnreH peIeKCUBTI 9peKeT peTiHAe TYKbIpbiMaanrad. OKbITY SKCIIEPUMEHTTIK 9/Iic peTiHIe
emec, Myrajimzaep Oipiecinm >kaz0amra TarcelpMaiapAbl O3ipIelTiH, OKYIIBIIAPABIH jKa3y MpoIecTepiH
0aKBUIANTHIH JKOHE OKBITY CTpaTerusjiapbl MeH Oarajiay KpUTCPHIICPIH HAKTHUIAWTHIH PE(IEKCHUBTI JKOHE
KaJbl MEXaHU3M peTiHae Konganpuiaabl. OKyIIbUIap aHATNTHKAIBIK JKOHE JOHEKTI jKaHpiapAbl MEHrepe
0acTalTBIH TOFBI3BIHIIBI CBIHBINTA aKaJeMUSUTBIK JKa3y/Ibl TaMBITY IBIH OacTanKbl Ke3eHIepiHe epeKIe Ha3ap
aynmapeutagsl. Makana ochl KYphUTBIMFA HTI31UIreH OuriM Oepy memiMaepiH KOMAAWTHIH KoHe pedIeKCHBTI
OKBITY LHUKJIJapbl MEKTeN OpTachlHAa jkaz0amla OKBITYABIH IOMEKTINIriH Kalall jkakcapTa alaThIHBIH
KOPCETeTiH COHFBl XaJbIKAPAJbIK 3epTTEYyJIepre HETi3AeNreH. 3epTTeyle SMIHMPHUKAIBIK HITIXKEIep
KenTipimMeini, Oipak OKYyIIBUIAPABIH FHUIBIMHA JKa3y MOJCHHETIH JAMBITKBICHI KEIIeTiH MyFalriMmaepre
TEOPHSUTBIK, TOKIpHOETe HEeTi3[eNTeH o/IiCTeMENIK HYCKAYIbIKTap YCHIHBUIAAbI. Teoprs MeH MearorukaibikK
TOXKiprOeHi OipiKTipe OTHIPHII, YCHIHBUIFaH KYPBUIBIM jka30aiia O0is1iM Oepy cajachklHa 3 YIIECiH KOcabl XKoHe
opTa MEKTeNTepe aKaJeMIsUTBIK Ka30ama OuriM Oepy/Ii KakcapTyAblH TYPAKTHI 9/1iCi PeTiHAETI OKBITYABIH
oJleyeTiH KepceTei.

KiaT ce3nep: FeuIbIME Xa3y, opTa Oi1iM, CBIHBINITA OKBITY, TOXipuOere OarnapianfaH Me1arorukaibiK
HETi3, KABITACTRIPYIIIBI Oaranay, Oaranay KpuTepuiiepi, peieKcus.

Pa3BuTne HaBBIKOB aKaIeMIYECKOI0 MMCHhMA Y IIKOJIBHUKOB: MPAKTUKO-OPHEeHTHPOBAHHAS
NeJaroru4eckasi CTpyKTypa, ocHopanHast Ha Lesson Study

AHHOTanus. Pa3BuTre HAaBHIKOB aKaJIEMHUYECKOT0 MUChMA Ha IIKOJIBHOM YPOBHE OCTACTCS BAYKHBIM, HO
CJIOKHBIM aCHEKTOM H3YUYeHHS S3bIKA, MOCKOJIBKY MHOTHUM YyYaIlUMCS TPYIHO CHCTEMATH3HPOBATH TEKCT,
000CHOBATh €T0 U CIIEJ0BATh YCIOBHOCTSIM aKaJIeMHYECKOro cTis. HecMoTpst Ha To, 4TO akajeMH4YecKoe
MUCbMO INHUPOKO HCIOJIB3YETCAd B BBICIINX y‘Ie6HLIX 3aBCACHUAX, CYHICCTBYCT IIOCTOSAHHAasd HCEXBATKa
MPAKTUYECKUX 00pa30BaTeIbHBIX CTPYKTYP, KOTOPhIE YIOBJIETBOPSUIM OblI crieluduieckue KOTHUTHBHbIC,
JUHTBUCTUYECKHAE WM Pa3BHBAIONIME TMOTPEOHOCTH CTapIIeKIacCHUKOB. JlaHHas paboTa HampaBjieHa Ha
yCTpaHEHHE 3TOro Mpolena, MpeAoCTaBisisi MPaKTHYECKYI0 W 00pa3oBaTelbHYI0 OCHOBY ISl Pa3BHTHUS
HABBIKOB aKaJIEMHUYECKOTO MHChMa B IKOJILHOW Cpejie, OCHOBAHHYIO HA COBPEMEHHOMW MEearoruke michMa u
YCOBEPIICHCTBOBAHHYIO C MCIOJIb30BAHUEM MOAX0Ja K OOYUCHHIO B Kilacce. AKaIeMHUYECKOe MHUChMO OBIIO
chopMyIUPOBaHO Kak pe(ICKCUBHBIA aKT, OCHOBaHHBIM Ha MPOIECCE, KOTOPBIM BKIIOYaeT B ce0s
IJIAHUPOBAHME, TU3aliH, 00paTHYIO CBS3b, MEPECMOTP M MeTamo3HaHue. OO0yueHue HCIONMb3yeTCs HE Kak
SKCIICPUMCHTANBHBI METOJl, a Kak pe(IeKCHBHBIA W OONUI MeXaHH3M, C TOMOIIbK KOTOPOro
MperoaBaTe COBMECTHO Pa3padaThIBAIOT MMChbMEHHBIC 3a/IaHUs, OTCIICKHBAIOT MUCHMEHHBIC MPOIECCHI
yUaIluXCs ¥ yTOUHSIOT CTpaTerMu OOY4YeHHWsS U KPUTEpUH OleHKU. B meBaroMm kimacce ocoboe BHUMAaHUE
yAeJSIeTCSl HAYallbHBIM 3TaaM aKkaJeMHUYeCKOro MMChMa, KOT/a yUalluecss HAUMHAIOT U3YJYaTh aHATUTHICCKUE
Y apTyMEHTUpPOBaHHbIE kxaHpbl. CTaThsi OCHOBaHA Ha MOCIEAHUX MEXKIYHAPOIHBIX UCCIICIOBAHUSIX, KOTOPHIS
MIOIEPKUBAIOT 00pa30BaTENbHbIE PEIICHNUs, BKIIOYEHHBIE B 3Ty CTPYKTYpPY, U MOKA3bIBAIOT, KaK I[UKIIBI
pedaekcuBHOTO 00y4eHHUsI MOTYT YIYUIIHTh MOCIEI0BATEILHOCTh U3YYEeHUSI TUCHMEHHOM pPEYH B ITKOJIEHOM
cpene. B wucciemoBaHWM HE TPUBOMATCS SMIIMPHYECKHAE PE3YNIbTAaThl, HO OHO TPEACTABISET COOOM
TEOPETUYECKOE, OCHOBAHHOE Ha OIBITE METOIUYECKOE PYKOBOJCTBO I YUMTEJICH, KOTOPBIC XOTAT Pa3BUTh
KyJbTYpY Hay4HOTO NMHChbMAa Yy IIKOJNHHHUKOB. CoyeTas TEOPHIO W TEJarorH4ecKHil OIBIT, Mpeajaraemasi
CTPYKTypa BHOCHT CBOW BKJIAJl B Pa3BUTHE MHCHMEHHOTO OOpa30BaHUS W JIEMOHCTPUPYET MOTEHIIHAT
06yquI/m KakK YCTOﬁqHBOFO METOJIa YJIYUIICHUA aKaACMUYCCKOI'0 MHUCBbMCHHOI'O OGpaSOBaHI/IH B Cp€aHHUX
IIKOJIaX.

KuaroueBrble cji0Ba: HayyHOE IMMCHMO, CpellHEe 00pa30BaHue, MPENoJaBaHie B Ay JUTOPHH, TPAKTHKO-
OpPUEHTHPOBAHHEIC MEarOTHYeCKHe OCHOBBI, (HOPMATHUBHOE OLICHKH, KPUTEPHUH OIICHUBAHUS, pEICKCHSL.
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