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Abstract. The article studies the transformation of Kazakh family celebrations under the
conditions of contemporary cultural change from pedagogical and ethno-pedagogical perspectives.
Family celebrations are examined as a key channel for the intergenerational transmission of values
and educational experience. The article reveals the ethno-pedagogical significance of traditional
Kazakh family celebrations and their role in the formation of spiritual and moral values. The study
analyzes the influence of Western culture, mass media, social networks, and popular culture on
Kazakh family celebrations, identifying borrowed formats, scenarios, and symbols in modern
festive practices. The commercialization and standardization of family celebrations are considered
factors contributing to the weakening of their educational content. A significant section of the
article is devoted to analyzing cultural hybridization in family celebrations. Both positive and
negative consequences of this process are identified from an educational perspective, and the risks
of the transformation and erosion of ethno-pedagogical meanings are demonstrated. In addition,
within the context of cultural interaction, the pedagogical potential for preserving ethno-
pedagogical values is substantiated, and the role of the family in maintaining national identity is
defined. The research findings highlight the need to view modern family celebrations as a conscious
pedagogical space and provide guidance for future research.

Keywords: Kazakh family celebrations, globalization, transformation, leisure, pedagogy,
cultural hybridity.

Introduction

In the context of modern sociocultural changes, the issue of preserving and rethinking
traditional forms of education and upbringing within family and social relations has become
particularly relevant. The processes of globalization, the intensification of cultural exchange, and
the rapid development of the media environment and popular culture have a significant impact on
everyday family life, patterns of intergenerational relationships, and the ways in which values and
behavioral norms are transmitted. In this regard, family celebrations, as one of the traditional
cultural elements with strong educational and ethno-pedagogical potential, have attracted growing
attention from the academic community.

In Kazakh tradition, family celebrations originally served as an important channel for
transmitting spiritual, moral, and social values between generations and were not limited to
recreational or ritual activities. Respect for elders, responsibility toward the family and society,
ideas of good and evil, and diligence were developed through rituals, symbols, forms of oral
education such as blessings and good wishes, and shared activities among family members. In
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traditional Kazakh society, family celebrations ensured the continuity of the educational process by
integrating personal development into the collective experience of the clan and community.

However, under modern social conditions, the functions performed by family celebrations are
undergoing significant changes. Under the influence of Western culture, mass communication, and
market mechanisms, traditional forms of family rituals have been transformed and have begun to
lose some of their ethno-pedagogical content. The commercialization, standardization, and visual
emphasis of celebrations, along with the widespread use of foreign cultural symbols and scripts,
replace educational and value-based content with a predominantly display-oriented and
entertainment-driven character. As a result, family celebrations are increasingly perceived not as
pedagogical spaces for personal development but as expressions of consumer culture.

In Kazakhstan’s academic discourse, this issue is examined mainly within the fields of the
philosophy of culture, sociology, and cultural studies. A comprehensive analysis of family
celebrations from pedagogical and ethno-pedagogical perspectives, especially in the context of
cultural hybridity, remains insufficiently developed. This situation creates a clear need to study the
transformation of Kazakh family celebrations from an ethno-pedagogical perspective, identify the
risks of losing traditional educational values, and determine possible ways to preserve them under
conditions of cultural interaction.

The importance of this study is also determined by the fact that family celebrations remain
one of the few cultural spaces where children and adolescents directly interact with representatives
of the older generation. In the context of the weakening of the extended family and the decline of
traditional forms of communication, festive practices retain the potential for meaningful
intergenerational dialogue. However, when the ethno-pedagogical content of these celebrations is
reduced, this potential may not be fully realized and may negatively affect the formation of national
identity and value orientations.

The analysis of the influence of Western culture on the content and form of contemporary
Kazakh family celebrations is of particular importance. Western cultural models enter the family
environment through mass media, social networks, popular culture, and the celebration industry,
shaping new standards of a “successful celebration.” In most cases, these standards do not align
with traditional ethno-pedagogical principles and replace the educational function of the celebration
with aesthetic and consumer-based criteria. Under such conditions, there is a need for scholarly
reflection on cultural hybridity as an objective process and for the identification of pedagogical
guidelines aimed at preserving the educational potential of family celebrations.

Research methods and materials

The following methods were used in the study:

1. The PEST analysis method.

This method was used to analyze the impact of politics, economic processes, society, and
technological development on the traditional family celebrations of the Kazakh people. PEST
analysis allows us to identify differences in the institutional environment between two historical
periods. During the Soviet era, culture was under strict ideological control and was dominated by a
policy of unification; during the period of independence, cultural pluralism and ethno-cultural
revival prevailed. In independent Kazakhstan, several state programs for the country’s strategic
development were adopted, including programs that addressed cultural issues. The use of PEST
analysis in this case is justified by the strict ideological control exercised by the state in Kazakhstan
during the Soviet era. After gaining independence, the country adopted several strategic
development programs. The programs “Madeni Mura” and “Rukhani Zhangyru” aimed to promote
Kazakh national cultural values, customs, and rituals. The country’s economy also shifted from
Soviet-era state planning to the free-market economy of independent Kazakhstan. This factor also
had a significant impact on the format of family celebrations.

2. Pedagogical interpretation and generalization
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The method of pedagogical interpretation and generalization was used to systematize the
study’s theoretical findings and explain their educational significance. Specific cultural phenomena
observed in family celebrations were interpreted using pedagogical concepts, and their influence on
child upbringing and the formation of value orientations was assessed through this method. This
method made it possible to summarize the research results, view family celebrations as a conscious
pedagogical space under modern conditions, and define ethno-pedagogical orientations. In addition,
this method helped establish a theoretical basis for future research and develop practical
recommendations.

Results and discussion

Today, family celebrations are considered an important element in preserving national culture
and passing traditions on to future generations. In Kazakhstan, family celebrations are shaped by a
historical and cultural context and play a key role in transmitting national educational values across
generations. The educational significance of family celebrations has been widely studied in the
fields of pedagogy and ethno-pedagogy, as they contribute to the personal development of the child.

Ethno-pedagogy occupies a central place in the study of family celebrations, as it focuses on
ways to preserve national traditions, examine historical practices, and apply them in the modern
educational process. In addition, cultural transformation and globalization in contemporary society
influence both the content and form of traditional celebrations, which, in turn, requires new
methodological approaches in pedagogical research.

This article analyzes the pedagogical and ethno-pedagogical significance of family
celebrations, the role of traditions as a form of informal education, and methodological approaches
to studying cultural transformation. In pedagogy and ethno-pedagogy, a family celebration can be
defined as a festive event organized within the family and based on traditional or modern cultural
norms. From a pedagogical perspective, celebrations are an important factor that supports the social,
moral, aesthetic, and cultural development of children and young people.

From an ethno-pedagogical perspective, a family celebration is understood as a phenomenon
that exerts an educational influence through elements of national culture. In the Kazakh family,
celebrations such as birthdays, Nauryz, the naming of a child, and weddings are aimed at
transmitting national values and strengthening family ties and relationships. These celebrations
promote values such as respect for parents and elders, kindness, and adherence to moral norms in
society. As noted by A.A.Zhunusova, D.I. Dzhangeldina, G.B. Akhmetova, and
N.N. Dzhangeldina, family celebrations are not only a form of entertainment but also an important
factor in social upbringing and the formation of national consciousness [1].

Ethno-pedagogy, as a system of traditional educational practices in the Kazakh family,
represents an organized approach to upbringing based on folk cultural and historical experience. In
the Kazakh family, this system is expressed through family celebrations. Traditional rituals and
ceremonies become important means of educating family members. For example, the ritual of
placing a child in the cradle (besiktoi) is performed to mark the beginning of the child’s life path
and demonstrate family unity. The tradition of shildekhana is a ritual event that provides the child
with an initial social experience, during which parents and elders introduce moral, cultural, and
religious norms. Wedding traditions are aimed at explaining the place and role of family members
in society and developing a sense of responsibility.

Ethno-pedagogical studies show that traditional celebrations guide children toward
understanding national culture and accepting the values passed down from their ancestors. In the
works of Abugalieva G.S., it is noted that such celebrations help to create a sense of unity, respect,
and mutual support within the family [2]. Family traditions and celebrations function as a form of
informal education. Family celebrations are an effective type of informal upbringing, offering an
alternative and complement to the school education system. Informal education is understood as a
learning process that develops moral, aesthetic, and social skills through everyday experience
within the family and society. During Kazakh family celebrations, values such as hospitality, res-
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pect for elders, and observance of social norms are emphasized.

Family celebrations are an important tool of educational practice in the Kazakh family, as
they serve as an effective ethno-pedagogical means of transmitting national values across
generations and supporting forms of informal education. In the course of the study, the interaction
between tradition and modern culture was analyzed with consideration of ongoing cultural
transformation.

Traditional family celebrations of the Kazakh people are an important part of the nation’s
educational experience, accumulated over many centuries. From an ethno-pedagogical perspective,
celebrations are not only expressions of joy and festivity, but also an institution of education that
informally transmits social, moral, and spiritual values to the younger generation. In this context,
G.N. Volkov, defining ethno-pedagogy as a “historically formed practice of educating people,”
emphasizes the educational potential of traditions and customs [3].

Such celebrations in the Kazakh family as shildekhana, besiktoi, sundettoi, betashar, wedding
ceremonies, and family feasts pursue a clear educational purpose. Through these celebrations, a
child is recognized as a member of society from the moment of birth, and moral responsibilities and
social expectations are defined for them. For example, during shildekhana, wishes for the child’s
well-being, health, and future as a respected member of society are expressed. The tradition of
making wishes represents a form of oral pedagogy and reflects the educational role of spoken
cultural practices.

In the studies of S. Kaliev and Zh. Nauryzbay, it is shown that the main feature of Kazakh
ethno-pedagogy is the close connection between upbringing and everyday life, traditions, and
customs. Family celebrations are a clear expression of this connection [4; 5]. Education takes place
not through specially organized lessons, but in a natural social environment, through the example of
elders. This is one of the key principles of ethno-pedagogy.

One of the most important functions of traditional Kazakh celebrations is the development of
moral values and work-related attitudes. In the worldview of the Kazakh people, such qualities as
honesty, respect for elders, care for younger family members, hospitality, and diligence are seen as
core moral principles. These qualities are expressed through specific actions during family
celebrations and are gradually internalized by the younger generation. For example, the practice of
hospitality is a process that requires both effort and responsibility. Table setting, preparing the
home, and serving guests all serve as a natural way of involving children in work-related activities.
Studying the ethnography of the Kazakh family, H. Argynbayev noted that in a traditional setting, a
child’s participation in work was not enforced as an obligation, but occurred through natural
involvement in shared family activities [6].

Moral education is especially clearly expressed in celebrations such as betashar. The texts of
betashar openly present moral expectations for the bride, including decency, respect for elders, and
the preservation of family unity. This tradition represents an artistic and effective form of oral
education. Analyzing educational texts in Kazakh family customs, G. Smagulova emphasizes their
influence on shaping the behavior of the younger generation [7].

In addition, philosophical and moral ideas are transmitted through the tradition of the shared
meal, such as remembrance of the deceased, the passing of past values to descendants, and
reflection on the transience of life. During these celebrations, spiritual continuity between
generations is maintained through conversations, blessings, and good wishes expressed by elders.

From an ethno-pedagogical perspective, symbols and rituals in Kazakh family celebrations
are among the most important tools of education. Every action and every object carries a specific
meaning. For example, the cradle is not simply a household item; it is a symbol of purity, order, and
the child’s well-being. Lullabies can be viewed as pedagogical forms of spiritual care and
protection for the child.

Thus, the multicolored thread used in the ritual of cutting a child’s leg ties (tusaukesu)
symbolizes honesty and justice. The act of choosing a respected and morally upright person to
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perform this ritual reflects the educational intention of guiding the child toward worthy behavior. In
this way, the ceremony serves as a clear example of value-based upbringing. A. Konyratbayev, who
studies Kazakh folklore and ritual traditions, emphasizes the educational significance of symbolic
actions [8]

The educational value is also reflected in the rules of how celebrations are conducted. Seating
arrangements, who speaks first, and the order in which elders give their blessings all teach social
hierarchy, order, and respect. These norms are passed down from generation to generation as
unwritten rules.

In her ethno-pedagogical studies, K. Abylkassymova shows that the educational effect of
ritual practices lies in their repetition. The regular, age-inclusive repetition of celebrations helps
ensure stability in the transmission of educational values [9].

An important feature of traditional Kazakh family celebrations is their strong
intergenerational interaction. During these events, grandparents, parents, children, and relatives
come together in one shared space and take part in the same activities. This creates a setting for the
direct transmission of social experience.

While elders share their life experience through stories, advice, and blessings, younger family
members learn by listening, observing, and imitating them. This form of education is often more
effective than formal instruction because it has a strong emotional impact. Zh. Nauryzbay notes that
in Kazakh ethno-pedagogy, intergenerational continuity is a key mechanism of upbringing [5, p.
45].

Active participation of children in celebrations supports their early understanding of social
roles. Girls learn responsibility for household tasks and table culture, while boys learn to assist
guests and support elders. This reflects a traditional model of upbringing based on social division of
responsibilities rather than rigid gender roles.

Overall, traditional Kazakh family celebrations represent a complex ethno-pedagogical
phenomenon. They ensure the transmission of national values from generation to generation by
integrating content, methods, tools, and forms of education. In the context of contemporary cultural
change, the scholarly study of this phenomenon remains one of the key tasks of ethno-pedagogy.
The PEST analysis method is used to analyze the impact of politics, economic processes, society
and the development of technology on the traditional family holidays of the Kazakh people (Table

1).
Table 1 — The PEST analysis method

Ne Meaning

the Soviet Period

the Modern Stage

practices. Family customs were partially
transformed and often displaced into
personal space. Some of the ritual
elements were reduced or ideologically
reinterpreted.

Kazakhs began celebrating birthdays
and anniversaries.

1 2 3 4
1 | P—policy Government policy was aimed at Institutional support for ethno-cultural
secularization and unification of cultural | modernization has increased.

Government programs such as «Madeni
Mura» and «Rukhani Zhangyru» have
contributed to the return of traditional
family ceremonies to the public space.
Ethnic identity is legitimized by
holidays.

2 | E —economy

The planned economy limited the
variability of festive events. Family
holidays were relatively simple, and the
material aspects were standardized. At
the same time, such a tradition of mutual
assistance as Asar has been preserved.

In a market economy, the
commercialization of holidays has
increased. The wedding industry (event
industry) has been formed.

The scale of family holidays is related to
the social status of the family
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Continuation of Table 1

1 2

3

4

3 | S—society

There was a partial weakening of
traditional norms, which were secretly
preserved in the family environment.
Urbanization and internationalization
have led to a mixture of cultural
practices. The «Komsomol Wedding»
format appeared

Ethnic self-awareness has increased.
Family holidays have become an
important means of transmitting
traditional values to the younger
generation.

Rituals such as «Betashar» and «Qyz
uzatu» have resumed, and the content
and symbolic meaning have expanded.

4 | T-
technology

Technological possibilities were limited:

photography was rarely used, and the
scenic structure of the holidays was
uncomplicated. The traditions were
transmitted mainly orally.

Digitization has radically changed the
format of holidays.

Professional video recording is actively
used. Social networks have become
actively used to highlight the holidays.

The script and direction of family
celebrations takes the form of theatrical
performances.

A comparative PEST analysis shows that Kazakh family holidays have gone through an
evolutionary path from the hidden preservation of traditions under ideological pressure to their
active modernization and commercialization. However, their main function - the transmission of
cultural values from generation to generation - has remained unchanged. Family holidays in modern
conditions still remain a mechanism for preserving cultural memory and education, however, under
the influence of globalization, their substantial and formal transformation is observed.

In the context of modern globalization, one of the main factors influencing the content and
form of Kazakh family celebrations is the impact of Western culture. This influence is not usually
direct but occurs mainly through informational and cultural channels. As noted by Kazakhstani
philosophers and cultural scholars, the media environment is the key mechanism of contemporary
cultural transformation.

In the works of G. Yesim and A. Nysanbayev, globalization is viewed as a complex process
that affects the internal structure of national cultures. According to them, mass media and global
cultural products gradually reshape national traditions, especially in the spheres of everyday life and
family culture [10; 11].

Western cultural models spread through television, the film industry, advertising, show
business, and social networks reshape the visual image, organization, and content of family
celebrations. Images in social media such as the “perfect wedding,” the “modern celebration,” or
the “stylish family” set new expectations for traditional Kazakh celebrations. B. Nurzhanov
describes this process as the unification of cultural standards [12].

In addition, D. Koshim, in his studies of the Kazakhstani media space, highlights the strong
influence of social networks on behavior and values. He argues that ready-made cultural scripts
promoted through mass media gradually replace personal experience and lead to standardized
models of behavior. This trend is clearly visible in the sphere of family celebrations as well [13].

As a result of Western cultural influence, a number of borrowed elements have appeared in
the structure of Kazakh family celebrations. This is especially noticeable in the format of these
events. Today, weddings and family celebrations are often organized according to scripted
programs, with professional hosts (famada), show elements, competitions, and visual effects.

From a formal perspective, many celebrations increasingly resemble the Western model of
“event culture.” Special decoration, color themes, photo zones, and branded attributes have become
common, although they are not characteristic of traditional Kazakh celebrations. As noted by
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S. Akatay, such changes often lead to a situation in which external form is given priority over
cultural and educational content [14].

Changes can also be observed at the symbolic level. For example, blowing out candles on
birthday cakes, the use of Western music and dance at weddings, and the spread of gender-related
celebrations such as baby showers and gender reveal parties are examples of borrowed symbolism.
These symbols do not carry traditional ethno-pedagogical meanings and are often used mainly for
visual effect rather than educational purposes.

There is also a growing standardization of celebration scripts. Events often follow ready-made
patterns, while improvisation and verbal educational elements such as blessings and stories told by
elders are pushed to the background. This situation leads to a weakening of ethno-pedagogical
content.

In traditional Kazakh family celebrations, the core educational purpose is the upbringing of
younger generations, the reinforcement of social norms, and the preservation of spiritual continuity.
Under contemporary conditions, this content undergoes significant change. As a result of Western
cultural influence, the educational function of celebrations becomes weaker, while recreational and
display-oriented functions become more dominant.

According to G. Yesim, consumer-oriented values rather than spiritual ones have come to the
forefront in contemporary society, and this tendency is also evident in family celebrations [15]. The
main goal of a celebration increasingly becomes creating an impression, demonstrating social
status, and public self-expression rather than education and upbringing.

From a pedagogical perspective, this is a serious concern. Celebrations turn into spectator-
oriented events rather than spaces where children actively absorb social experience. Children often
become passive participants in a ready-made show instead of observing adults and learning through
example. This contradicts the ethno-pedagogical principle of “learning through participation.”

Another important feature of family celebrations in modern Kazakh society is their
commercialization. The wedding industry, event agencies, and related services such as decoration,
photo and video production, and performance groups have turned celebrations into commercial
products. The sociologists of Kazakhstan describe this phenomenon as an expansion of cultural
consumption.

As a result of commercialization, the main criterion of a celebration becomes its cost and
scale rather than its content. This situation shapes certain value orientations among family
members, especially children, by forming the idea that a celebration is a way to display material
wealth. Such an understanding contradicts the principles of ethno-pedagogical education.

Standardization is closely linked to this process of commercialization. Many celebrations are
organized according to similar scripts and in the same format. National characteristics, local
traditions, and family-specific features are often overlooked. As noted by B. Nurzhanov,
standardized cultural forms weaken both personal expression and national identity [16].

Thus, Western cultural influence has led Kazakh family celebrations into a new, hybrid form.
However, when this process develops without guidance, the risk of losing ethno-pedagogical
meanings increases. Therefore, pedagogical research and thoughtful regulation of this issue in the
interests of national education represent an important task of contemporary scholarship.

One of the key concepts used to describe cultural processes in modern society is cultural
hybridity. This concept refers to mixed and blended forms that emerge through the interaction of
different cultural systems. In the context of family education, cultural hybridity is expressed
through the coexistence and interaction of traditional ethno-pedagogical models and modern, often
Western, cultural elements.

In Kazakhstani philosophical and pedagogical thought, cultural hybridity is often viewed as a
result of globalization. Family celebrations are a clear space where this hybridity is most visible, as
they represent a direct meeting point between tradition and innovation. While in traditional Kazakh
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society a celebration functioned as a natural mechanism for educating generations, in modern
conditions it increasingly becomes a space for cultural experimentation.

From an ethno-pedagogical perspective, cultural hybridity is an ambiguous phenomenon. On
the one hand, it reflects cultural adaptation and resilience; on the other hand, it increases the risk
that educational content may be weakened or obscured. Therefore, hybridity should not be viewed
as purely positive or negative, but rather as a complex pedagogical phenomenon.

In contemporary Kazakh family celebrations, the parallel use of traditional and Western
elements has become widespread. This combination is most visible in the external form of
celebrations. For example, betashar or besiktoi may be held with modern decoration, photo and
video services, and a planned scenario, while still preserving their traditional meaning. In such
cases, ethno-pedagogical rituals are complemented by modern visual culture.

In addition, weddings often include traditional ceremonies such as betashar alongside
Western-style music, show elements, and modern hosting formats. This reflects a syncretic blending
of cultural layers rather than a simple mechanical mixture. In other words, tradition is not
completely removed, but the form of its transmission is transformed.

However, this combination is not always well balanced. In some cases, tradition is preserved
only as a symbolic element, while its educational content is pushed into the background. For
example, the bata beru ceremony may become purely formal and lose its deeper educational
meaning. This can be described as a superficial form of hybridization.

At the same time, the hybridization of family celebrations creates several positive
opportunities for the educational process. First, it allows traditional celebrations to remain relevant
in contemporary society. Celebrations organized in formats that are closer to the interests of young
people often increase their level of engagement. In this sense, hybrid forms can serve as one of the
mechanisms for preserving traditions.

Second, cultural openness and adaptability are developed. Children learn to compare different
cultural elements and make choices, which is an important social competence for living in a
globalized world.

However, there are also significant negative consequences. As a result of hybridization, the
consistency of educational influence is reduced. While the educational content of traditional
celebrations is clear, stable, and regularly repeated, in modern hybrid formats it may become
fragmented or situational. The celebration turns into a show or entertainment event, and the
educational component is pushed into the background.

From a pedagogical perspective, this situation leads to a blurring of children’s value
orientations. They begin to perceive celebrations as consumer activities rather than as spiritual and
educational practices.

The most challenging issue of hybridization is the transformation, and in some cases the
erosion, of ethno-pedagogical meanings. In traditional Kazakh family celebrations, every ritual,
word, and action was directed toward a clear educational purpose. In contemporary conditions,
these meanings are often reduced or weakened.

For example, values such as respect for elders, intergenerational hierarchy, and shared
responsibility are no longer fully reflected in the celebration scenario. The educational role of elders
is often limited to that of a host or organizer. As a result, the family itself becomes weaker as an
ethno-pedagogical subject.

At the same time, some ethno-pedagogical meanings may transform into new forms. For
example, educational messages that were previously transmitted orally may, under modern
conditions, shift to visual or symbolic forms. This does not represent a complete loss of meaning,
but rather its modified expression. However, if such transformation is not carried out consciously,
the educational effect may be weakened.

The hybridization of family celebrations is a contradictory pedagogical phenomenon that
requires a balance between tradition and innovation. From an ethno-pedagogical perspective, the
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main task is to preserve the core of national education through hybrid forms and to ensure
intergenerational spiritual continuity.

In the context of contemporary cultural interaction, family celebrations should be viewed not
only as remnants of tradition or everyday customs, but also as a conscious pedagogical space.
According to Kazakhstani educational scholars, traditional cultural forms are capable of retaining
their educational potential while adapting to modern conditions. This is primarily linked to the
reinterpretation of the content of family celebrations.

In the works of S. Kaliev it is noted that the vitality of ethno-pedagogy is measured by its
ability to adapt to changing times [18]. In this sense, it is important in contemporary family
celebrations not to mechanically repeat traditional rituals, but to interpret them and consciously
apply their educational value. For example, blessings, making wishes, and speeches by elders, when
carried out meaningfully rather than formally, do not lose their educational effect even in modern
conditions.

Pedagogical reflection should take place not only at the level of organizing a celebration, but
also at the level of understanding its deeper meaning. The role of parents is crucial in this process.
They can explain the meaning of festive practices to children and reveal their historical and cultural
foundations. Such an approach raises ethno-pedagogical education to a more conscious and
reflective level.

The preservation of national identity is one of the main goals of ethno-pedagogy. Kazakhstani
philosophers and cultural scholars view the family as the primary guardian of national culture.
According to G. Yesim, under conditions of globalization, national culture remains viable mainly
through the family, as it is within this space that the value core of the individual is formed [10, p.
74].

Family celebrations represent a form of national identity expressed in everyday life. The use
of language, respect for elders, national cuisine, and ritual practices all contribute to shaping a
child’s sense of national self. When these elements are consistently included in festive practices,
they become values with personal meaning rather than formal symbols.

The works of R. Nurgaliyev show that the preservation of the national cultural code is closely
linked to everyday culture. Since family celebrations are a concentrated form of everyday culture,
their educational role is especially significant. During these celebrations, national identity is
acquired not as an abstract concept, but through concrete actions and lived experience [18].

Nowadays, there is a clear need to define ethno-pedagogical orientations for organizing
family celebrations. These orientations should be based not on opposing tradition and modern
culture, but on their balanced integration. Representatives of the Kazakhstani ethno-pedagogical
school emphasize that the national content of education begins not with form, but with meaning.

The first orientation is the preservation of intergenerational interaction. The active
involvement of adults in celebrations and their central role in conveying educational messages is a
key condition for ethno-pedagogical continuity.

The second orientation involves explaining the meaning of ritual actions. For children, rituals
should be presented not only as external activities, but also as meaningful learning experiences that
carry clear educational value.

The third orientation concerns the language environment. The use of the native language
during celebrations is an important indicator of ethno-pedagogical education. As noted by
K. Zharykbayev and S. Kaliev, the method of learning through example plays a decisive role in
ethno-pedagogy [19]. Therefore, in the organization of celebrations, the personal behavior,
communication style, and cultural conduct of parents and other adults become the main educational
tools.

The integration of traditional ethno-pedagogical values into contemporary festive culture is
both possible and necessary. This integration should be based on conscious selection rather than
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cultural isolation. In other words, it is important not to completely reject Western or global
elements, but to subordinate them to the national educational core.

At present, society of Kazakhstan is showing a growing interest in reviving traditional culture.
The promotion of national traditions in new formats is widely visible on social media and cultural
platforms. With appropriate pedagogical guidance, this process can become an effective tool for
renewing and strengthening ethno-pedagogical values.

In the long term, the combination of traditional content with modern forms in family
celebrations marks a new stage in the development of ethno-pedagogy. Under these conditions, a
celebration functions not as a museum-like example of national upbringing, but as a living and
evolving cultural experience.

Thus, the preservation of ethno-pedagogical values in conditions of cultural interaction is both
pedagogically possible and necessary. Family celebrations, as the main setting for this process,
remain an important mechanism for maintaining national identity, ensuring intergenerational
continuity, and supporting the spiritual development of the individual.

Conclusion

The study made it possible to examine the transformation of Kazakh family celebrations in
contemporary society from both pedagogical and ethno-pedagogical perspectives. The findings
show that although family celebrations continue to function as a traditional educational institution,
their content and form are undergoing deep structural changes.

First, the study confirms that the transformation of Kazakh family celebrations has a
culturally hybrid character. Traditional ethno-pedagogical content now coexists with Western
cultural models, elements of mass culture, and media influence. This process has not led to the
complete disappearance of celebrations, but rather to their transition into hybrid forms. However,
this hybridity is not always balanced: in some cases, tradition is preserved only as an external
symbol, while its educational value becomes weaker.

Second, the study revealed changes in the pedagogical meanings of contemporary family
celebrations. While in traditional Kazakh society celebrations served as a main channel of
intergenerational education, in modern conditions they increasingly perform recreational,
demonstrative, and consumer-oriented functions. Processes of commercialization and
standardization weaken the coherence of educational content and encourage children and young
people to perceive celebrations as ready-made cultural products rather than as spiritual and cultural
experiences.

Third, the research highlights the importance of ethno-pedagogy in the context of cultural
hybridity. Under contemporary conditions, ethno-pedagogy should not be viewed as a tool for
mechanically repeating the past, but as a scientific and methodological framework that allows for a
conscious understanding of cultural change and the preservation of traditional educational values in
new forms. From an ethno-pedagogical perspective, the organization of family celebrations can
serve as an effective mechanism for preserving the core of national education, including
intergenerational continuity, moral values, and national identity.

Fourth, the study demonstrates the need to view family celebrations as a conscious
pedagogical space. The role of the family is decisive in this process. It is within the family that the
meaning of traditional rituals is explained and their educational content is internalized by different
generations. From this perspective, ethno-pedagogical orientations should become practical tools of
family education.

Based on the research findings, several promising directions for future studies can be
identified. First, there is a need for empirical research on the transformation of Kazakh family
celebrations using methods such as surveys, interviews, and case studies. Second, it is important to
examine the actual impact of family celebrations on the value orientations of children and young
people through pedagogical assessment tools. Third, the development of models for the effective
integration of traditional ethno-pedagogical elements into contemporary festive culture represents a
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significant area for further research. Fourth, a comparative analysis of celebratory experiences in
urban and rural families can help identify regional features of ethno-pedagogical processes.

In conclusion, Kazakh family celebrations represent a phenomenon of national culture with

deep educational potential that is both dynamic and evolving. Scholarly reflection on these
celebrations from an ethno-pedagogical perspective is a key condition for ensuring the sustainability
of national education in the context of contemporary cultural change.
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Kaszipri kazak oTé0acbUIbIK MepeKesiepiniH TpancopManusichbl: NeAaroruKaiabIK TAJAAY

Annarna. byn 3epTrey Kasipri MOAEHHM e3repicTep JKarjaiblHIa Ka3ak oTOAChUIBIK MepeKelepIiH
TpaHC(HOPMALIMACH  EAarOTUKANBIK JKOHE OTHOMNENArorMKANBIK TYPFeIIaH 3eprreneli. OT0achuIbIK
MEpeKelep YpIaKTaH-YpIaKKka KYHIBUIBIKTAp MEH TOpOMeNiK ToXipuOeHI >KETKi3yIiH MaHBI3Abl apHaChl
perinzne nonenyieHeni. 3epTrey O0apbIChIHAA JSCTYPIIi Ka3aK OTOACBUIBIK MepeKeIep/IiH ITHOIEIarOruKaiblK
MaHBI3/Ibl JKOHE OJApIbIH PyXaHH-aIaMTepIIiliK KYHIBUIBIKTAPAbl KaNBINTACTBIPYIaFbl POJIi aHBIKTAIAJIbI.
Makanana 0aTbic MOJICHHUETIHIH, OYKapalblK akKmapar KypaJJapbIHbIH, 9JECYMETTIK JKeJJiep MeEH
MOJICHHETTIH Ka3aK 0TOACHUTBIK MepeKeJepiHe BIKITaIbl TAIAHbII, Ka3ipri MEepeKeliK Taxipuoene KoIIaHbII
KYpreH dQopmarrap, CICHapuiyiep MeH paciMiep aHblkTanagpl. OTOACBUIBIK  MEpeKelepiH
KOMMEpIHSJIaHybl MEH CTaHJapTTalybl OJApJAbIH TOpOMENiK Ma3MYHBIHBIH oJcipeyiHe BIKMal eTeTiH
(hakTopnap periHIe KapacThIpblianbl. Makanana oTOachUIBIK MEpEKelepIeri MoJIeHH THOPUATEeHY Yp/aiciHe
epeKIle Hazap ayJapbUIbIN, OHBIH MEJarorHKaNbIK TYPFBIAAH OH JKOHE Tepic BIKMaigapbl alKbIHAATAIbL.
OTHOMEIArOTUKAJIBIK MOHACPIIH TpaHChOpMalMsIaHy >KOHE SKOHBLIY Kayll KOpCEeTUIN, YJITTHIK
OipereinikTi cakTayaa oTOACBHIHBIH peJli Heri3aenedi. 3epTTey HOTHXKeNepi Ka3ipri 0TOAChUIBIK MepeKenepai
caHaJIbl IeAaroruKajIbIK KEHICTIK PEeTiHAe KapacThIpy KaXKeTTIriH Joyenaei .

Kint ce3aep: ka3ak oT0achUIBIK Mepekesepi, jkahaHmaHy, TpaHCOpMalMs, MOICHU-THIHBIFY,
MeJIaroruka, MoJICHU THOPUATLIIK.

TpaHC(l)OpMaIII/lﬂ COBPEMECHHBIX Ka3aXCKHX ceMeHHBbIX NnNpa3saiHUuKOB: nez[arornqecmli/i nmoaxoa

AHHOTanusi. B 7aHHON cTaThe aBTOPHI pPAacCMaTpUBAIOT BIMAHUE KYJBTYpHBIX H3MEHEHHH B
oOmiectBe Ha TpaHCPOpPMANHIO Ka3aXCKUX CEMEHHBIX TPa3IHUKOB C TMO3WIMH TIENAarOTHKH U
STHOIEAATOTUKN. ABTOPHI aHATM3UPYIOT CEMEHBIE MPa3JHUKH KaKk MEXaHW3M Iepenad KyJIbTYPHBIX
LIEHHOCTEN M BOCHHUTATENBHOTO ONbITAa. AHATU3UPYETCs BIMSHHUE 3alaJHON KyJIbTYpBI, CPEICTB MAacCOBOU
nH(pOpMAaIH, COIMATIBHBIX CETEH U MAaCCOBOM KYJIBTYPHI HA COBPEMEHHBIE Ka3aXCKHUE CEMEWHBIE MTPa3THUKH,
BBISIBJIIIOTCSI 3aMMCTBOBaHHbIE ()OPMATHI, CLEHAPUU U CHUMBOJIBI, BOIUEALINE B NPa3JAHUYHYIO IPAKTHKY.
[lpuunHy ocnaGneHuss BOCHUTATENFHOTO IOTEHIMANAa CEMEHHBIX MPa3IHUKOB aBTOPBI BHISAT B HX
KOMMEpLHaIH3alul H cTaHAgapTu3auud. Ocoboe BHHMaHHE YJIENATCS —IpoleccaM — KyJIbTypHOH
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r1/16p1/m1/13au1/11/1 B CEMEMHBIX IIpa3saHUKaX, BBIABIAIOTCA UX ITOJOXKHUTECIBHBIC U OTPULATCIIBHBIC ITOCIIEACTBUA
C IeJaroruyecKor TOUKHU 3pCHUA. PaCKpLITLI pUCKHA TpaHC(bOpMHI/II/I 1 pasMbIBaHUA 3THONCAArOT'MYCCKUX
CMBICJIOB, a TaKXC 000CHOBaHAa pOJIb CEMBbU B COXpaHCHHUU HAIlMOHAJIPHON HIESHTHIHOCTH. Pe3yJ'H>TaTBI
HUCCIIEA0BaHUA ITOATBEPXKOAIOT HCO6XOI[I/IMOCTB OCMBICJICHHUSA COBPEMEHHBIX CeMEHHBIX IIpa3aJHUKOB Kak
OCO3HAHHOI'0 N€AArorn4eCKOoro NpoCcTpaHcTBa.

KiroueBble cjioBa: Ka3axCKHE CCEMCHHEIC npasaHnuKH, I‘J'IO6aIH/I3aL[I/I$I, TpaHC(i)OpMaL[I/IH, AOCYyT,
neaaroruka, KyJjabTypHas FHGPHHHOCTB.

Information about the authors

Nazanova G.Zh. — PhD Doctoral Student, M. Auezov South Kazakhstan Research University, e-mail:
nazanova.gaukhar@mail.ru, Kazakhstan, Shymkent.

Kadyraliyeva A.M. — The Corresponding Author, PhD, M. Auezov South Kazakhstan Research University, e-
mail: Kadyralieva.altynay@mail.ru, Kazakhstan, Shymkent.

Ilyasov M.D. — Professor, M. Auezov South Kazakhstan Research University, e-mail: iliyas.muz@mail.ru,
Kazakhstan, Shymkent.

ABTOpJIap TypaJbl MAJiMeT

Haszanoea I'.2K. — PhD ooxmopanm, M. Oyez06 amvinoazvl Onmycmix Kazaxcman 3epmmey YHUGepCumemi,
e-mail: nazanova.gaukhar@mail.ru, Kasaxcman, [llvimkenm K.

Kaowvipanueea A.M. — xoppecnonoenm-asmop, PhD, M. Oye3o6 amvinoaswt Owmycmix Kazakcman
sepmmey ynugepcumemi, e-mail: Kadyralieva.altynay@mail.ru, Kazaxcman, [llvivkenm K.

Hnvsacoe M.JI. — npogpeccop, M. Oyez08 amuvinoazer Onmycmix Kazaxcman zepmmey ynugepcumemi, e-
mail: iliyas.muz@mail.ru, Kazaxcman, [llivkenm K.

Caenennsi 06 apTopax
Hazanoea I'JK. — PhD ooxmopanm, FOocno-Kazaxcmanckui uccnedosamenvbckuti yHugepcumem umenu
M. Ayszoea, e-mail: nazanova.gaukhar@mail.ru, Kazaxcman, 2. llvimxenm.

Kaovipanuesa A.M. — asmop-xoppecnondenm, PhD, [Oxcno-Kazaxcmauckuii ucciedogamenbCKull
yuusepcumem umernu M. Ayszoea, e-mail: Kadyralieva.altynay@mail.ru, Kazaxcman, 2. Ilvimxenm.
Hnvacoe M.J. — npogheccop, IOocno-Kazaxcmanckuii uccie008amenscKull  yYHUGepcumem umMeHu

M. Ayazosa, e-mail: iliyas.muz@mail.ru, Kazaxcman, 2. lllvimxenm.

268


https://journals.ayu.edu.kz/index.php/yjes
mailto:nazanova.gaukhar@mail.ru
mailto:Kadyralieva.altynay@mail.ru
mailto:iliyas.muz@mail.ru
mailto:nazanova.gaukhar@mail.ru
mailto:Kadyralieva.altynay@mail.ru
mailto:iliyas.muz@mail.ru
mailto:nazanova.gaukhar@mail.ru
mailto:Kadyralieva.altynay@mail.ru
mailto:iliyas.muz@mail.ru

