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Abstract. This study presents a comparative analysis of gender studies courses in Kazakhstan
and the United States, examining how the field is institutionalized, structured, and pedagogically
implemented across distinct higher education systems. Drawing on feminist theory, intersectionality,
and postcolonial approaches, the research analyzes 97 gender-related courses across 29 Kazakhstani
universities and compares them with 204 courses offered at American University and University of
Wisconsin-Madison. Using qualitative document analysis and semi-structured faculty interviews, the
study evaluates three analytical dimensions: institutionalization, curriculum breadth, and pedagogical
practice. The findings reveal that in Kazakhstan, gender studies remains predominantly elective-based
and embedded within traditional departments, with limited interdisciplinary expansion and minimal
integration of experiential learning components. In contrast, the U.S. institutions examined
demonstrate fully institutionalized, degree-granting programs characterized by interdisciplinary
curricula, explicit incorporation of intersectionality, and structured experiential learning opportunities
such as internships and capstone projects. The study argues that these differences reflect divergent
trajectories of disciplinary consolidation shaped by governance structures, policy environments, and
institutional capacity. It concludes by proposing a multidimensional framework for strengthening
gender studies education in Kazakhstan through enhanced institutional support, interdisciplinary
integration, and practice-oriented curriculum development.

Keywords: gender education, higher education, Kazakhstan, United States, comparative
analysis, interdisciplinarity.

Introduction

International organizations have declared gender equality a fundamental requirement for
achieving quality education and sustainable development [1]. University-level gender studies
programs serve as vital educational tools, enabling students to understand social inequalities and
develop the capacity to foster positive social transformation [2, 3, 4]. However, research in
comparative education shows that gender studies is not taught uniformly across national contexts [5;
6]. The structure, content, and institutionalization of these programs are shaped by political priorities,
higher education policies, cultural norms, available resources, and the level of institutional support
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within universities [5; 6; 7]. Consequently, gender studies may be conceptualized and delivered
differently across countries, reflecting distinct historical, social, and institutional conditions [8; 9;
10].

Building on scholarship in comparative education, curriculum development, and the
institutionalization of academic fields [5; 6; 11], this study examines gender studies education through
three analytical dimensions: institutionalization, curriculum structure, and pedagogical practice.
These dimensions provide a framework for understanding how gender studies develops within diverse
higher education systems. The study conducts a comparative analysis of gender studies programs in
Kazakhstan and the United States, examining how courses are organized and delivered, with
particular attention to theoretical frameworks, curricular content, interdisciplinarity, experiential
learning, and institutional support. By comparing these dimensions, the study identifies challenges
and opportunities within different program structures and assesses how gender studies education
fosters critical thinking, promotes social justice, and advances equality [12; 13; 14; 6].

To frame this analysis, the study draws on feminist theory, intersectionality, and postcolonial
theory [2; 3; 4], reviewing their relevance to gender studies programs in both contexts. The
investigation begins with an assessment of gender studies programs at Kazakhstani universities [8;
15], followed by an examination of programs at American University and the University of
Wisconsin—Madison [16-19]. The analysis considers curriculum breadth, interdisciplinary
integration, practical implementation, and institutional backing. Based on these insights, the study
explores potential strategies for strengthening gender studies education in Kazakhstan, including the
adoption of U.S. models such as intersectional studies, field-based learning, and integration with
STEM disciplines.

To guide this comparative investigation, the study addresses the following research questions:

RQI1: How are gender studies courses structured and institutionalized in universities in
Kazakhstan and the United States?

RQ2: How do curricula differ in terms of interdisciplinarity, theoretical frameworks, and
thematic scope?

RQ3: How do pedagogical practices and experiential learning opportunities compare between
the two contexts?

RQ4: What implications do these differences have for the future development of gender studies
education in Kazakhstan?

Research methods and materials

The development of gender studies within higher education has followed diverse theoretical
and pedagogical trajectories. Comparative education research emphasizes, however, that the mere
presence of gender-related courses does not signify the consolidation of gender studies as a
recognized academic field; rather, meaningful institutionalization, curriculum structure, and
pedagogical practice reflect broader higher education policies, governance models, and cultural
contexts [8]. In line with the research aims articulated in previous section, this study draws
systematically on scholarship in comparative education, gender studies curriculum development,
institutionalization of academic fields, and Central Asian higher education policy to construct an
analytical framework that is both theoretically grounded and empirically operationalizable.

Feminist theory constitutes the conceptual foundation for defining and evaluating gender
studies curricula. Judith Butler’s theorization of gender as performative and socially constructed [2],
Kimberlé Crenshaw’s articulation of intersectionality [3], and Robin Lakoff’s linguistic analyses of
gendered discourse [20] provide criteria for examining course content and syllabi, enabling
assessment of the extent to which curricula engage with social constructionism, intersectional
analysis, and structural inequalities. These frameworks directly inform the study’s evaluation of
theoretical underpinnings and thematic breadth across the national contexts, ensuring that analysis
remains aligned with the research problem of understanding how gender studies is conceptualized
and operationalized in diverse higher education systems.

97


https://journals.ayu.edu.kz/index.php/yjes

ISSN-p 3107-3115

Yassawi Journal of Education Studies, Ne2 (140), 2026 ISSN-e 3107-3123

The methodological design is further shaped by scholarship on feminist pedagogy and
curriculum development. Sandra Harding’s standpoint epistemology [21] and Martha Nussbaum’s
perspectives linking equality-oriented education to democratic citizenship and global responsibility
[12], together with Audre Lorde and Patti Lather’s advocacy for dialogical, critically reflective
pedagogies [13; 14], provide indicators for assessing classroom practices and experiential learning.
These works guide the examination of teaching methods, integration of lived experiences, internships,
community-based learning, and other applied components, ensuring that pedagogical practices are
analyzed as active mechanisms for fostering critical thinking and social justice rather than as neutral
knowledge transmission. Comparative education and institutionalization scholarship provide the
structural lens for analysis. Madeleine Arnot and Gaby Weiner [5] emphasize the value of integrating
gender perspectives across disciplines to enhance academic quality, while Christine Skelton and
Becky Francis [22] highlight how curriculum design shapes cultural understandings of equality.
Elaine Unterhalter and North [6], Louise Morley [7], and Leathwood and Read [17] underscore the
influence of sustained policy support, interdisciplinary collaboration, and institutional culture on the
legitimacy and effectiveness of gender studies programs. These insights inform the operationalization
of structural variables - including degree status, administrative positioning, interdisciplinary
integration, and institutional sponsorship - thereby linking institutional characteristics directly to the
research questions on curriculum organization and program consolidation.

The scholarly works also situate the comparative analysis within post-Soviet and Central Asian
contexts. Russian and post-Soviet scholarship - including Khasbulatova and Smirnova [9],
Zdravomyslova and Temkina [23], Kirilina [24], and Shnyrova [10] - illustrates how global gender
frameworks are selectively adapted to local political and cultural conditions, emphasizing the
mediating role of governance structures, terminology, and institutional norms. In Kazakhstan, higher
education policy analyses by Khairullayeva et al. [15] and Mun and Kudaibergen [25] document the
evolution of gender policy from Soviet-era emancipation initiatives to post-independence reforms,
highlighting the integration of gender equality within nation-building agendas and the influence of
layered imperial and neoliberal legacies. Empirical research by Agabekova et al. [8] indicates that
gender studies in Kazakhstan has undergone partial institutionalization, with programs remaining
fragmented and unevenly supported, underscoring the need for systematic mapping of course
distribution, thematic integration, and experiential components.

Overall, this body of literature informs the study’s analytical design along three interrelated
dimensions, each aligned with the research questions. First, feminist and intersectional theory
delineate the criteria for evaluating theoretical frameworks and thematic scope in curricula [20; 2; 3].
Second, feminist pedagogy scholarship establishes indicators for assessing pedagogical practices and
experiential learning [12; 21; 13; 14]. Third, comparative education and institutionalization studies
provide the structural variables - degree status, governance, interdisciplinarity, and policy alignment
- used to compare Kazakhstan and the United States [5; 22; 6; 7; 11; 15; 25]. By anchoring the
methodological framework in these complementary strands of scholarship, the study advances a
rigorous, theory-informed comparative analysis of institutionalization, curriculum structure, and
pedagogical practice, moving beyond descriptive accounts to interrogate how intersecting
educational, cultural, and policy environments shape gender studies.

The current research establishes a base for understanding how Kazakhstan and the United States
approach gender studies education at their universities. The international and Russian academic
literature demonstrates two essential points: (1) gender studies require interdisciplinary approaches
which unite sociology with linguistics, law, and economics, and (2) long-term program development
needs institutional backing for success [5; 6; 9]. The research bases its analysis on these academic
discussions by examining gender studies programs in Kazakhstan and the United States.

This study employs a comparative qualitative research design combining systematic document
analysis and primary data collection to examine how universities institutionalize and deliver gender
studies education. This design was selected because it allows for systematic cross-national
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comparison while accounting for contextual differences in program structure, governance, and
cultural norms. The research integrates three components: national-level mapping of gender-related
programs in Kazakhstan, purposive case selection of two U.S. institutions, and cross-case
comparative analysis. The unit of analysis is the institutionalized gender studies program and gender-
focused coursework within higher education institutions. The study does not aim to produce
statistically generalizable findings about the entire U.S. higher education system; rather, it offers an
analytically structured comparison between Kazakhstan’s national higher education landscape and
two illustrative U.S. research universities.

Data collection for Kazakhstan was conducted during the 2023-2024 academic year through a
systematic review of all accredited higher education institutions listed on the Unified Higher
Education Platform of Kazakhstan. All institutions were screened for standalone gender studies
programs, gender-focused degree tracks, and courses explicitly referencing gender-related themes,
including “Gender and Education,” “Gender and Language,” “Gender Policy,” and “Women’s
Rights.” Courses embedding gender modules within broader disciplinary frameworks (e.g.,
sociology, law, linguistics, education) were also included. This comprehensive search identified 29
institutions offering a total of 97 relevant courses. Document analysis was selected to systematically
capture officially reported program structures, curricula, and institutional data, providing a consistent
basis for cross-national comparison. To ensure data accuracy, official requests were sent to
universities to obtain verified information on course descriptions, ECTS credit values, degree levels
(Bachelor’s, Master’s, PhD), and administrative positioning. Only courses confirmed through official
documentation were included in the final dataset; institutions with incomplete or unverifiable data
were excluded from the comparative analysis. A structured database was developed coding for
institutional status (public/private), degree type (major, minor, elective), administrative location,
interdisciplinary integration, theoretical frameworks referenced, and presence of experiential
components such as internships or capstone projects.

For the United States, a purposive comparative case study approach was employed. Two
institutions were selected to represent distinct institutional models within research-intensive U.S.
higher education: American University, a private policy-oriented institution located in Washington,
D.C., and the University of Wisconsin—Madison, a large public R1 flagship university with a
historically established Women’s, Gender, and Sexuality Studies (WGSS) department. These
institutions were chosen based on the visibility, longevity, and institutional support of their gender
studies programs, as well as their contrasting governance structures (private versus public). While the
United States has approximately 6,000 higher education institutions, this study does not claim
national representativeness; rather, these cases function as analytically illustrative models of
institutionalized gender studies within well-resourced research environments. Data collection
involved systematic analysis of official academic catalogs, departmental websites, publicly available
syllabi, degree requirements, and program mission statements.

In addition to document analysis, semi-structured interviews were conducted with faculty
members in both Kazakhstan and the United States to contextualize curriculum development and
pedagogical practices. Faculty participants were selected purposively based on their leadership roles
within gender-related programs, their responsibility for core courses, or their involvement in
curriculum design. A total of 15 interviews were conducted: 10 with faculty across five Kazakhstani
universities and 5 across the two U.S. institutions. Interviews lasted between 45 and 75 minutes and
followed a structured protocol focusing on curriculum development processes, theoretical
frameworks guiding course design, pedagogical strategies for teaching gender theory,
interdisciplinary collaboration, and institutional support mechanisms. Semi-structured interviews
were used to supplement document analysis and capture practical insights not always reflected in
official materials. Interview data were anonymized and analyzed as contextual material rather than as
the sole evidentiary base.
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This study employs a structured, hybrid qualitative content analysis to systematically map the
institutionalization and delivery of gender studies. The analytical procedure integrates deductive
coding derived from established theoretical and comparative frameworks with limited inductive
coding to surface context-specific findings. Hybrid qualitative content analysis was selected to ensure
that the evaluation is both theory-informed and sensitive to emergent, locally-specific patterns. The
deductive framework utilizes four primary categories derived from the literature: institutionalization
(examining degree status, administrative positioning, and governance structures), curriculum scope
(analyzing thematic breadth, theoretical grounding, and alignment with equality frameworks),
interdisciplinarity (assessing faculty cross-listing, departmental affiliations, and thematic integration
across fields), and pedagogical practice (evaluating teaching methodologies, experiential learning,
and capstone requirements). Within these categories, line-by-line inductive coding of course
descriptions, syllabi, and interview transcripts identified emergent themes, including institutional
barriers, policy constraints, and pedagogical innovation. Data were systematically coded using
comparative matrices to assess convergence and divergence between the Kazakhstani national dataset
and the U.S. case institutions. This hybrid approach moves beyond descriptive review to interrogate
how structural variables and local experiences shape the operationalization of gender studies.

Although all publicly listed Kazakhstani institutions were screened, reliance on publicly
available documentation may not fully capture classroom-level pedagogical nuance. The U.S.
component is limited to two research-intensive universities and is illustrative rather than
generalizable. Interview data were exploratory and may not reflect the full diversity of institutional
experiences. Despite these limitations, the study provides a structured comparative framework for
examining institutionalization, curriculum design, and pedagogical practice across distinct higher
education environments.

Research and discussion

This section presents a summary of the Kazakhstani dataset (97 courses identified for the 2023—
2024 academic year) and a comparative analysis of gender studies programs in Kazakhstan and two
U.S. institutions, structured around institutionalization, curriculum scope, interdisciplinarity, and
pedagogical practice (Table 1).

Table 1 — Distribution of 97 Gender-Related Courses in Kazakhstan (2023-2024)

Primary Discipline Number of Level Status (Elective/Required
Courses

Sociology 28 Bachelor’s 25 Elective, 3 Required
Pedagogy/Education 22 Bachelor’s, Master’s | 22 Elective
Psychology 18 Bachelor’s, Master’s 18 Elective
Linguistics/Philology 15 Bachelor’s 15 Elective
Law & Policy 9 Master’s 7 Elective, 2 Required
Other 5 Bachelor’s 5 Elective

Source: Compiled by the authors from official university catalogs and syllabi (2023-2024).

Of the 97 gender-related courses identified in Kazakhstan, 89 function as electives, with only
five required Bachelor’s-level courses and two required Master’s-level courses. Most offerings are
concentrated in sociology and pedagogy, indicating that gender studies largely remains embedded
within traditional disciplinary structures rather than organized as independent programs. Even at
universities with relatively strong engagement - such as al-Farabi Kazakh National University and
L.N. Gumilyov Eurasian National University - courses are integrated into broader faculties, and
doctoral-level specialization is rare. These patterns suggest that program development relies heavily
on faculty initiative rather than consolidated institutional frameworks with dedicated resources.
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In contrast, the two U.S. case institutions - American University and the University of
Wisconsin-Madison - demonstrate fully institutionalized programs with degree-granting authority.
Across these institutions, 204 courses were identified (70 at AU and 134 at UW-Madison),
encompassing structured undergraduate and graduate pathways, formal program requirements, and
dedicated administrative units. Departmental leadership, cross-school integration, and affiliated
research centers indicate robust institutional support. This structural divergence highlights the
contrast between Kazakhstan’s dispersed elective model and the U.S. programs’ departmental
consolidation and administrative permanence.

Curricular scope further differentiates the contexts. Kazakhstani courses emphasize
foundational feminist and sociological theory, focusing on topics such as gender roles, family and
society, and socialization. Intersectional and postcolonial frameworks are largely absent, reflecting a
narrower epistemological range. Newer courses, such as Gender and Digital Society, suggest
emerging diversification, but economic, STEM, and policy-focused courses remain limited. By
contrast, U.S. curricula integrate gender analysis across multiple disciplines, with courses such as
Gender Economics, Gender and Development, Race, Gender and Sexuality in the Media, and Gender,
Sexuality, and Global Health. Intersectionality is explicitly incorporated, and program content
extends to law, public policy, media, and global governance, achieving broader thematic breadth and
applied relevance.

Pedagogical approaches reveal a third axis of differentiation. Kazakhstani syllabi rely primarily
on lectures, seminars, and examinations, with limited evidence of structured internships, fieldwork,
or community-based research. Engagement is mostly classroom-based and theory-driven. In contrast,
both U.S. institutions systematically embed experiential learning, including internships, research labs,
community partnerships, and capstone projects. This pedagogical integration complements structural
and curricular consolidation, linking theory with practice and fostering professional preparedness.

Taken together, these findings indicate that differences between Kazakhstan and the two U.S.
institutions are not only quantitative but structural and epistemic. Kazakhstan’s gender studies
programs are largely elective-based, disciplinary, and theory-centered, reflecting an earlier stage of
field consolidation. U.S. programs, by contrast, demonstrate departmental autonomy,
interdisciplinary integration, and embedded experiential learning, reflecting a more advanced stage
of institutional development. The comparison underscores the interplay between institutional support,
curriculum design, and pedagogical practice in shaping the operationalization and impact of gender
studies education (Table 2).

Table 2 — Comparative Analysis of Gender Studies Programs

U.S. Case Studies (AU & UW-Madison;
204 Courses)

89/97 courses elective; embedded within Fully institutionalized programs with

Institutional Status traditional departments; limited doctoral degree-granting authority at BA/MA/PhD

Criterion Kazakhstan (Analysis of 97 Courses)

pathways levels

Concentrated in sociology, pedagogy, Interdisciplinary integration across
Curriculum Breadth | psychology; limited policy/STEM economics, policy, media, global health,

integration and law

Predominantly lecture-based; limited

Pedagogical . . . Embedded experiential learning:
Appr%)a%h evidence of structured internships or internships repsearch labs caps%ones
fieldwork ’ ’
No evidence of dedicated departmental Dedicated administrative structures,
Institutional Support | budgets or autonomous centers in affiliated research centers, cross-school
documentation integration
Interdisciplinary Moderate; primarily humanities and social | Extensive; social sciences, policy, digital
Integration sciences humanities, health, and economics

Source: Authors’ comparative analysis of institutional documentation (2023—-2024).
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The comparative analysis demonstrates that differences between Kazakhstan and the U.S.
institutions are structural, epistemic, and pedagogical, not merely quantitative. Kazakhstan’s gender
studies programs remain largely peripheral, with courses dispersed as electives and limited
institutional recognition, while American University and the University of Wisconsin—-Madison
feature consolidated programs with dedicated administrative support, interdisciplinary curricula, and
applied pedagogical components. These contrasts reflect divergent stages of disciplinary
consolidation shaped by governance arrangements, intellectual traditions, and institutional capacity.

Institutionalization emerges as the most consequential distinction. In Kazakhstan, gender-
related courses are predominantly embedded within traditional departments, relying on faculty
initiative rather than consolidated structures. Doctoral-level pathways are rare, consistent with post-
Soviet patterns in which emerging interdisciplinary fields are often absorbed into established
departments [8; 9]. By contrast, the U.S. cases illustrate how departmental consolidation, dedicated
research centers, and sustained administrative support enhance program durability and epistemic
legitimacy [5; 6; 7].

Curricular scope reinforces these structural differences. Kazakhstani courses foreground
sociological and psychological theory, centering on gender roles, family, and socialization, with
limited integration of intersectional or postcolonial frameworks. U.S. programs, however,
demonstrate thematic diversification across economics, law, policy, STEM, and applied
interdisciplinary perspectives, systematically incorporating intersectionality and other contemporary
frameworks. This broader epistemological range reflects a more advanced stage of field development.

Pedagogical integration further differentiates the two contexts. Kazakhstan’s programs rely
mainly on lectures, seminars, and examinations, with limited experiential learning. In contrast, U.S.
institutions embed internships, research labs, community engagement, and capstone projects, linking
theory with practice and fostering professional preparedness [13; 14; 26].

Taken together, institutionalization, curriculum breadth, interdisciplinarity, and pedagogical
practice function as mutually reinforcing dimensions of gender studies consolidation. Where
structural autonomy enables interdisciplinary expansion and applied pedagogy, programs achieve
greater visibility, academic influence, and social impact. Fragmentation in these dimensions
constrains institutional and epistemic development. These findings situate gender studies within
broader processes of academic field formation, providing a comparative framework to understand
program evolution across diverse higher education contexts.

Conclusion

This study compared the institutionalization, curricular structure, and pedagogical design of
gender studies education in Kazakhstan and the United States. By combining national-level mapping
of 97 courses across 29 Kazakhstani universities with case analyses of two U.S. institutions, the
research examined how gender studies is structurally embedded, theoretically framed, and
pedagogically enacted within distinct higher education systems. Rather than treating course presence
as evidence of disciplinary consolidation, the analysis approached gender studies as an evolving
academic field shaped by governance structures, intellectual traditions, and institutional capacity.

The findings indicate that institutionalization constitutes the primary axis of divergence. In
Kazakhstan, gender studies remains predominantly elective-based and embedded within traditional
departments, reflecting partial consolidation. Comparative education scholarship emphasizes that
durable academic fields require formal governance structures, degree-granting authority, and
sustained institutional commitment. Post-Soviet higher education research similarly documents that
interdisciplinary domains often remain administratively peripheral. The Kazakhstani case exemplifies
integration without full structural autonomy.

By contrast, the U.S. institutions maintain autonomous programs with formalized degree
pathways, cross-disciplinary integration, and dedicated research centers. Institutional embedding of
gender perspectives enhances both epistemic legitimacy and academic quality, while sustained
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commitment supports the durable implementation of gender equity frameworks. This structural
configuration illustrates a more advanced stage of disciplinary stabilization.

Curricular comparisons reveal further divergence. Kazakhstani courses foreground
foundational sociological and psychological frameworks, whereas U.S. programs demonstrate
broader interdisciplinary application and explicit incorporation of intersectionality. The
institutionalization of intersectional frameworks reflects theoretical diversification and a shift toward
applied, policy-relevant gender scholarship.

Pedagogically, the contrast between lecture-centered instruction in Kazakhstan and
experiential, community-engaged formats in the U.S. underscores the role of educational design in
shaping disciplinary impact. Integrating internships, research labs, and applied projects aligns with
feminist pedagogical principles that emphasize dialogical engagement, critical reflexivity, and
transformative learning. Kazakhstan’s more conventional instructional formats reflect broader
governance and accreditation constraints.

Practical significance of this research lies in its ability to inform policy, program development,
and capacity building. The findings highlight the importance of structural autonomy, interdisciplinary
breadth, and applied pedagogy in consolidating gender studies as a robust academic field. For
Kazakhstani institutions, this study suggests potential pathways to strengthen gender studies
programs through dedicated administrative support, interdisciplinary collaboration, and integration
of experiential learning components.

Future research directions include expanding the U.S. comparative sample to capture a wider
spectrum of institutional models, conducting classroom-level studies to assess teaching practices and
student engagement, and exploring longitudinal outcomes of gender studies graduates in professional
and policy contexts. Further cross-national comparisons could examine how regional governance,
cultural norms, and funding structures influence the evolution of gender studies in diverse higher
education systems.

Taken together, this study contributes a multidimensional framework for understanding the
development of gender studies, emphasizing the interplay of institutionalization, curriculum,
interdisciplinarity, and pedagogy. It provides a basis for both scholarly inquiry and practical action
aimed at advancing gender-focused education globally.
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Ka3zakcran men AmMepuka Kypama IlITatrapbiHaarel reHaepik 3epTrey NOHAEePiHiH
CaJILICTBIPMAJIBI TAIJAYbI

Annarna. byn 3eprrey Kaszakcran men Amepuka Kypama IlltaTTapeiHaarbl TeHACPIIK 3epTTEYIEp
TIOHIEPiHE CANBICTRIPMAJIBI TAJ/IAy KACAW bl JKOHE SPTYPIIi JKOFaphl OLTiM Oepy kylenepinie ochl calaHbiH
WHCTUTYLUUOHAIAAHYbI, KYPhUIBIMBI MEH IEIarorMKalIblK *Y3€re achIpPbUTybIH KapacThipaibl. PeMHHHUCTIK
TEOpHsIFa, HMHTEPCEKIIMOHAIBIIBIKKA JKOHE TIMOCTKOJIOHUSUIBIK TACIIepre CyHeHe OTBIPBIN, 3epTTey
Kazakcranneiy 29 yHumBepcuTeTiHAeTi 97 TeHIEpNiK MMOHAI XKoHe AMepuka yHuBepcurteTi (American
University) men Buckoncun-Msaucon (University of Wisconsin—-Madison) yHusepcuretingeri 204 monni
canbIcThIpapl. Cananblk KYKaTTHIK Ty KoHE KapThUlall KypbUIbIMAAaHFaH cyx0aTTap HeTi3iHae 3epTTey
Yyl enmmeM OOWBIHINA SKYPri3uifi: HWHCTUTYIHOHANAaHy, OKy OaFJapiaMachblHBIH ayKBIMBI KOHE
nearorukaibik npaktuka. Hotmwkenep Kaszakcranaa renaepiik 3eprreynep keOiHe 31eKTUBTI HoHAep peTiHae
JOCTYpIi Kadenpaap aschlH/Ia YChIHBUIATHIHBIH, TOHAPAIBIK KEHEI0 MEH TOKIPHOEIiK OKBITY KOMIOHEHTTEP1
miekteysi ekeHid kepceTti. A AKLL-Tarbl 3epTTeNreH yHUBEpCUTETTEPAE HHTEPCEKITMOHAIIBUIBIKTHI AKBIH
KaMTHUTBIH, TIOHAPAIBIK Ma3MYHFa JKOHE TarblIbIMAaMaliap MEH KOPBITBIHIBI jk00aiap CHSKTBI TXKIpHOemik
OKBITYFa HEri3AeireH TOJNBIK WHCTUTYLMOHAIJaHFaH OarjapiaManap KasblITacKaH. 3epTrey Oy
alBIpMAaIIBUIBIKTAp O0acKapy KYphUIBIMAAPEIHA, CascCaTThIK OPTaFa )KoHE HHCTUTYIHOHAIIBIK MYMKIHIIKTEpre
0aliIaHBICTBl MIOHHIH JaMYyBIHBIH OPTYPJIi TPAaeKTOPHSIIApBIH KOpCEeTETiHIH nanenneiai. KopbITeiHABICHHIA
Kazakcranna reaaepiik 0igimM Oepyli KYLIEWTy YIIiH MHCTHTYLMOHANBIK KOJIAAYAbl apTThIPY, MOHAPAIIBIK
BIKITAJIACTBIKTH KEHEHTY JKoHE ToKiprOere OarbITTaIIFaH OKY OaFaapiiaMaliapblH IaMBITY YChIHBLIAIbL.

KinT ce3nep: rennepiik OimiM, sxoFapel oKy opbiaapbl, Kazakcran, AKIII, cansicTeipMaibl Taimnay,
WHTEPAUCLHUILIMHAPIBIK TOCLI.

CpaBHHUTEJBHBII AaHATN3 KYPCOB I'eHIEePHBIX HCCJIeI0BAHMI
B Kazaxcrane n Coennnennsix IlITatax Amepukn

AnHoTamus. VccrenoBanue mMpencTaBiseT co00il CpaBHUTENBHBIN aHAU3 KypPCOB MO T'€HAEPHBIM
nccnenoBanuaM B Kasaxcrane u  CoegunénHbeix  Illtatax ~ Amepukd,  paccMaTpUBarOIIMA
WHCTUTYIIMOHAIHM3AIHIO, CTPYKTYPY ¥ TIeIarOTMYECKYI0 PeaTH3aIHIo0 JAHHON 00JIACTH B Pa3IMYHBIX CHCTEMAX
BhICIIEr0 oOpaszoBanus. Omupasch Ha (PEMHHUCTCKYIO TEOPHIO, KOHLEMIUIO HHTEPCEKIHOHATBHOCTH M
MOCTKOJIOHHANILHBIE TMOJIXOMBI, HCCIEIOBAaHHE aHATH3UPYET 97 TeHOepHBIX KypcoB B 29 yHHBEpPCHTETAax
Kazaxcrana u conocrasisier ux ¢ 204 kypcamu B American University u University of Wisconsin—Madison.
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Ha ocHoBe kadecTBEeHHOTO aHaNN3a JOKYMEHTOB U MOIYCTPYKTYPHUPOBAHHBIX HHTEPBBIO C MPEI01aBaATEISIMA
B paboTe paccMaTpPUBAOTCS TPU AHATMTUYCCKUX HM3MEPCHUS: WHCTHTYIHMOHAIM3ALHUIO, MUPOTY Y4eOHOU
MpOrpaMMBI M TI€JarOTWYECKHe MPAaKTHKH. Pe3ynbTaThl MOKa3bIBalOT, 4TOo B Kazaxcrane reHmepHbIe
WCCIIEIOBAHMS MTPEUMYIIECTBEHHO MPEICTABICHBI B (DOpPME IIEKTHBHBIX KYPCOB, BCTPOCHHBIX B CTPYKTYPY
TPaJUIIMOHHBIX Kadeap, NpU OTrPaHHYCHHOH MEKIMCIUIUIMHAPDHOCTH M MUHUMAIBLHOW WHTETPalliH
MIPaKTUKO-OPUEHTUPOBAHHOTO O0y4YeHUs. B paccMaTpuBacMbIX aMEpPHKAaHCKUX YHUBEPCHTETaX, HAIPOTUB,
NENCTBYIOT IMOJTHOCTHIO HHCTUTYIIHOHAIM3UPOBAHHBIE TIPOTPAMMBI C TIPABOM NPUCYKICHHUS aKaJeMHIECKUX
CTEIEHEH, XapaKTEepHU3yIOIIUEeCs  MEKIUCUUIUIMHAPHON  HANpPaBICHHOCTHIO, SIBHOM  MHTErpaiueit
HWHTEPCEKIMOHANIBHOTO MOIX0/1a M CUCTEMHBIM BKJIIOYCHUEM CTaXXHPOBOK U UTOTOBBIX MPOEKTOB. Paznuuus
OTpaXaloT pa3Hble TPAaeKTOPUH (QOPMHUPOBAHHS aKaJEeMHYECKON IUCIUIUTUHBI, O0O0YyCIOBICHHBIE
OCOOCHHOCTSIMH YIIPABIICHUS, MOJUTHYECKON Cpeapl M WHCTHTYIIMOHAIBHBIX pecypcoB. B 3axmroueHue
mpenjaracTcss MHOTOMEpHas paMKa pPa3BUTHS T'eHIEPHOTO oOpa3zoBanusi B Kaszaxcrane mocpencTBoM
YCWJICHUSI MHCTUTYIIHOHAIBFHOW MOMIEPKKH, PACIINPEHHAS MEXIUCIUIUTMHAPHON WHTETPAIA W Pa3BUTHA
MIPaKTHUKO-OPHUEHTHUPOBAHHBIX KOMIIOHEHTOB O0YYEHHSI.

KiaroueBble cjioBa: TeHIepHOEe oOpa3oBaHME, BhICIIMEe yueOHbIe 3aBeneHusi, Kasaxcran, CIIA,
CPaBHUTEJIbHBIN aHAIN3, MEKIUCUUILUIMHAPHBIA TTOJXO/I.
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