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POLICY OF ETHICS AND ACADEMIC INTEGRITY COMPLIANCE IN ARTIFICIAL
INTELLIGENCE-BASED TEACHING IN KAZAKHSTAN

Abstract. This article explores the incorporation of artificial intelligence (Al) ethics education in
foreign language instruction in Kazakhstan from the perspectives of both teachers and students. The study
adopted an exploratory sequential mixed-methods design, consisting of a questionnaire followed by semi-
structured interviews. The questionnaire involved 60 participants, including 40 teachers and 20 students. The
teacher group consisted of 20 university teachers and 20 schoolteachers. In the second phase, 20 university
foreign language teachers participated in semi-structured interviews; the 20 schoolteachers who completed
the questionnaire were not included in the interview phase, and students were not interviewed.

The study assessed participants’ awareness of and application of Al-related ethical principles, focusing
on four digital tools: ChatGPT, Claude, Quizlet, and Gemini. Questionnaire results showed that 78% of
teachers were aware of Al ethical considerations, while 45% reported integrating these considerations into
their teaching practices. Among students, 65% reported awareness of Al ethics, while 30% felt prepared to
apply relevant ethical principles. Interview findings offered additional perspectives on the practical
challenges of implementing Al-related ethical practices, particularly limited resources, insufficient
institutional support, and curriculum-related constraints.

The findings reveal a gap between awareness of Al ethics and its practical integration into teaching.
The study emphasises the need for institutional support, professional development, and clearer guidance on
the ethical and academically responsible use of Al in foreign language education. The study is limited by its
participant composition and by interviewing only university teachers.

Keywords: artificial intelligence, ethics, academic integrity, pedagogy, pedagogical approaches,
ethical literacy

Introduction

This research topic currently has become a trend in the science and education system of Kazakhstan.
Despite this, ethical considerations and academic integrity policy of Artificial Intelligence is considered very
relevant as one of the least studies issues at universities. In this article, we will try to answer the question
‘What is Artificial Intelligence?’ and ‘How it can be used in the field of education in higher institutions?’.
The terms of Al and phrases ‘artificial intelligence’, ‘ChatGPT’ and ‘OpenAl’ are often found in the
Kazakhstani science and education system. The term of artificial intelligence was proposed by Alan Turing
who is known as the father of Al, in 1950. Since then, Al develop gradually into a machine that serves
various purposes, from simple tasks to complex decision-making processes [1].

Moreover, ChatGPT and other artificial intelligence platforms serves as an educational assistant tool.
It offers researchers review literature and write scientific articles and generate ideas. The use of artificial
intelligence in educational process raises ethical issues such as bias and confidentiality of information [2].
Implementation of Al into educational projects can denominate issues such as retrieving information, easing
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the collection of literature and encouraging the formation of ideas. With the help of artificial intelligence
tools educators and institutions can offer personalized learning experiences designed for students’ interests.
On the other hand, the rapidly integration of Al and digital technologies leads to new issues and challenges
for educational process in high education and science. One of these issues is the spread of materials created
with ChatGPT and other Al tools among students. High institutions need to provide the normative legal acts
to prevent such challenges. This determines the need for the scientific community to discuss these issues.
Cheating from Artificial intelligence is a widespread problem not only in Kazakhstan, also in another
countries. Some scientists recommended two solutions of it. First one is to completely prohibit the use of Al
tools in education starting from simple texts to complex scientific texts. Second one is to identify materials
generated by ChatGPT with the help of Al detectors [3].

The President of the Republic of Kazakhstan, Kassym-Jomart Tokayev, declared at the plenary session
of the Digital Bridge forum that the development of digital technologies brings great opportunities. Due to
this, banning Al platforms is not the solution to this problem [4].

The scenery of foreign dialect instruction is changing and acquired widely on the new pattern and the
significance of the digitized example in Kazakhstan. But not all educators have the knowledge and tools to
be able to teach this effectively, and students may therefore miss out on foundational ethical principles.
Roessingh and Douglas in 2012, have previously identified that students encounter difficulties in adapting to
new ethical aspirations of supervisors [5], particularly in cultures where pedagogical practices are markedly
different from those in the West. Interestingly, Maloshonok and Shmeleva suggest that students’ cheating
behavior could be a reflection of cultural values [6], making it even more challenging to teach academic
integrity.

Given these challenges, this study explores the integration of ethics in artificial intelligence into
foreign language education in Kazakhstan, investigating the perspectives of educators and students in the
operation.

Due to the aim of the research work, the following objectives were set:

- Identify educators and students understanding of authorship ethics of using Al;

- To develop a questionnaire to determine students’ understanding of the issues of copyright ethics;

- To analyze conducted data and discuss the results obtained.

These findings will play an important role in shaping educational policy and practice, highlighting the
need for foreign languages education to address ethical implications, to equip students to engage with the
ethical dilemmas associated with new Al technologies.

Although global interest in the ethics of artificial intelligence in education is increasing, there has been
no empirical research investigating how foreign language teachers in Kazakhstan understand, apply and
resist specific foundations of Al ethics in teaching. This study fills this gap and adds to international
comparisons by providing evidence based on original survey and interview data collected from Kazakhstani
universities and secondary schools.

Research methods and materials

During the coronavirus time, increasing of distance learning highlighted the role of digital platforms
and Al AI chatbots that answers questions have made online learning more effective. In addition, the
academic use of Al is a trending topic in sphere of education.

The Al usage in education, the ethical issues of chatbots have been explored by some researchers and
international organizations.

This research work selected a mixed-method approach to explore the ethical considerations of Al in
education process. This study consisted of various stages. Starting from literature review and comparative
analysis of respondents answers due to the ethical implications of artificial intelligence. To collect relevant
literature and resources related to this study, our search strategy was developed creatively: explored
academic public databases (Google Scholar, JSTOR, Springer Link, Scopus articles, Wiley Online Library
and ERIC) to study pragmatically the topic discussed. We used a series of keywords, including “Al ethics”,
“foreign language education”, “pedagogy”, “ethical literacy”, and “Al ethics in Kazakhstan”, to conduct a
literature search for peer-reviewed articles, books, and conference proceedings directly related to the topic
of integrating Al ethics in educational environments. The ten-year limitation on publications was instituted to
keep the literature a true representation of ideas and developments in the field. Finally, all references of the
filtered papers were reviewed to identify more related studies, providing a solid ground for building
understanding of integration/implementation of Al ethics in foreign language teaching.
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Data collection instruments used in this study are the web-based questionnaire and a semi-structured
interview guide developed to collect both quantitative and qualitative data for Al-ethics education. This
instrument will combine multichoice questions to find out demographic information such as age, gender, and
education level at the beginning of the survey, and then ask specifically about some of the barriers to
teaching Al ethics using Likert-scale items to assess awareness, understanding, and integration of Al ethics
in their teaching practices as well as open-ended questions to get qualitative data about their challenges and
suggestions for improving Al ethics teaching. Semi-structured interview guides will help open up discussion
and detailed engagement with educators and learners of the value of Al ethics, barriers experienced and
recommendations for improvement.

Participation in the study was voluntary, and all participants provided informed consent before the
interview stage. Participants were informed of the study’s purpose and the intended use of collected
information for research. The study did not obtain formal ethics committee approval or exemption.
Therefore, interpret the findings within the ethical and institutional context in which the data were collected.

The four Al tools (ChatGPT, Claude, Quizlet, and Gemini) explored in this paper were selected based
on three criteria:

(1) prevalence of use by students and educators at Kazakhstani universities, which was confirmed
during the initial survey phase;

(2) relevance to academic writing and integrity, as these types of tools directly target authorship,
originality/conceptualization and overall language output;

(3) international recognition, enabling the findings to be contextualized within larger global
investigations. These platforms are the most commonly encountered forms of Al-assisted tools across the
writing and assessment workflow in higher education, rendering them suitable points of focus for an
exploration of ethical awareness and institutional policy.

Data collection was done in two phases. The first phase was carried out through an online
questionnaire in email and institutional communication platforms. A total of 60 participants completed the
questionnaire, consisting of 40 teachers and 20 students. The teacher group included 20 university foreign
language teachers and 20 schoolteachers, while the student group comprised 20 individuals. Consequently,
the questionnaire sample represented both university and secondary-school contexts.

For phase two, we purposefully invited 20 foreign language university educators to engage in semi-
structured interviews via video conferencing platforms (e.g., Zoom) scheduled at the convenience of the
participants’ scheduling and preferences. As a result, the quantitative phase included 60 participants, while
the qualitative interview phase comprised 20 participants.

Clear differentiation between the questionnaire and interview samples is essential for accurate
interpretation of the findings. Percentages reported for teachers and students in the questionnaire refer to the
entire questionnaire sample, whereas interview findings reflect only the perspectives of the 20 university
teachers from the second phase.

The questionnaire consisted of 24 items in three sections: demographic background (5 items),
awareness and understanding of Al ethics (10 Likert-scale items, scored from 1 for strongly disagree to 5 for
strongly agree), and open-ended questions on perceived barriers and recommendations (9 items). Five
educators pilot tested the instrument to ensure clarity and validity before distribution. The semi-structured
interview protocol included eight guiding questions on current Al tool use, ethical boundaries, awareness of
institutional policies, and curriculum change. Interviews lasted 30 to 45 minutes and were audio recorded
with participants’ informed consent. Qualitative data were analysed using thematic analysis, with codes
developed inductively from transcripts and grouped into recurring themes.

In addition, the survey result provided quantitative insights into how Al is used in different
educational settings, including teachers and students.

Literature review

The literature review included seminal works of researchers in this field. The data conducted on
research works within the framework of the keywords like “ethics”, “artificial intelligence” and “academic
integrity”.

Nowadays, many researchers explore the use of chatbots in academic settings. The article of Roe and
Perkins argues that the usage of artificial intelligence technologies in academia [7]. Authors stated that it can
be used to increase individual learning, save time and to improve academic efficiency, reduce stress. If it
implemented carefully in education, it could bring a fundamentally positive change in education. Therefore,
addressing ethical issues and ensuring accessibility is an important task.
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Jobin et al. conducted a review of 84 ethical Al papers. They identified key themes related to ethical
principles [8]. Similarly, other researchers conducted a systematic literature review of the literature on
ethical technology, technological control, safety and fairness. These findings highlighted common ethical
issues related to Al and technology. They also reinforce the need for comprehensive ethical frameworks to
guide the development and use of Al by higher education institutions and educational organizations.

Thu Ngan Ngoa and David Hastie, in their article stated that the competent use of chatbots is a
problem in English for Academic Purposes (EAP) [9]. They showed its role in simple academic tasks such as
collecting the data and generating ideas. In addition, Farrelly and Baker in their recent articles shows Al
works as an additional assistant to help with reviewing the scientific literatures, editing it [10].

According to Perkins et al., addressing the ethical issues of academic use helps students reduce some
forms of academic dishonesty such as cheating, summarizing, generating and plagiarism [11].

Due to academic integrity, Sysoev examines the understanding of authorship ethics and the
consequences of plagiarism among students under the influence of generative artificial intelligence (Al).
Authors stated that plagiarism in research works remains a common practice that is accepted as the norm in
academia [12]. However, the rapid development of Al technologies currently shows that it is increasingly
being used by students for academic purposes in education. In addition, the research paper draw attention to
the important role of teachers and students in explaining instructions and creating a normative framework
that regulates the ethical use of Al-generated materials. This approach is important for students to understand
the legal and unethical use of Al resources and maintain academic integrity in the digital age.

UNESCO highlighted Ethical Development of Artificial Intelligence as a comprehensive framework
which focuses on the key ethical values and principles required to govern Al technologies. In addition,
UNESCO recommendations proposed measures to ensure that stakeholders are held accountable for the
impact of Al technologies on society. UNESCO also recommends participatory governance that involves
citizens in conversations about the implications of Al, along with robust risk-mitigation strategies to assess
and address potential negative impacts of Al [13]. These principles are key guidelines for universities and
educators in developing ethical frameworks for Al

The overwhelming impact of Artificial Intelligence (Al) on different sectors, including education, has
created a pressing requirement to tackle its ethical signs. This literature review presents some main
contributions in the area of Al ethics, is open to the significance of addressing Al ethics in education and
includes both international and Kazakhstani authors who contribute to the topic [14]. It also reviews the
current state of affairs of recent Al ethics initiatives, frameworks and laws, particularly within Kazakhstan's
educational institutions, such as Nazarbayev University. The ethical considerations of Artificial Intelligence
(AI) are many and varied, most especially within the setting of education, where the fine line of between the
advancement of technology and ethical duty need be upheld.

Artificial Intelligence EthicsArtificial Intelligence Ethics is the domain that studies the moral
principles shaping artificial intelligence design, development, and implementation. Siau & Wang
differentiate between “ethics of AI” and “ethical AI”, stressing the need for understanding the ethical
consequences of Al technologies to innovate responsibly [15]. Their research stresses the importance of
ethical engagement at all stages of Al development, especially within educational environments where Al
resources could potentially have wide reaching implications on the learning process.

In their paper regarding new emerging challenges, Borenstein and Howard elaborated on the cry for
Al ethics education. They advocate a curriculum that not only educates potential developers on the impact
that Al will have but nurtures an ethical culture in students [16]. It is important that this educational
architecture addresses the challenges associated with the role of Al in society, particularly as it becomes ever
more embedded in educational practices.

Al ethics promotion in Kazakhstan is led by Nazarbayev University. The school has set parameters
for ethical Al use and included them into its courses. Recently announced the development of a
comprehensive Al ethics curriculum which not only meets international standards but also targets local
needs. Initiatives like these are important for fostering ethical literacy in future Al practitioners in
Kazakhstan [14].

Also, international frameworks and local Kazakhstani laws and guidelines also developed that help to
understand Al ethics. The new initiatives by the government are aimed at codifying the use of ethical
standards for Al technology in education.

Arapbayev adding that integrating Al into the school curriculum would open up new opportunities for
improvement in education, as well as for equipping students with the skills necessary for the future. They
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support the notion that in order to implement Al successfully in education [17], it is important to have not
only a clear understanding of the technological aspects, but also the ethical implications surrounding the use
of artificial intelligence.

It is essential to implement quality education in Al ethics for a responsible generation of Al
practitioners. The roles of both foreign and Kazakhstani authors reflect the increasingly understood ethical
implications of Al technologies. With institutions like Nazarbayev University playing a leading role in the
creation of full Al ethics curricula, it is critical that further conversations about ethical Al carry on, and that
the advancements made move in accordance with the values and demands of society.

Results and discussion

These findings inform us about the integration of the ethics of artificial intelligence (AI) in the
educational process in Kazakhstan, and inform about the perceptions of educators and students of the status
capacity of the education of ethics of Al. The findings are presented as per the two primary participant
groups: educators, as well as students, and the discussion reflects on the findings in the context of extant
literature as well as wider implications for the education of ethics involving Al technologies.

The survey was carried out through universities such as Al-Farabi Kazakh National University
(KAZNU) and Kh. Dosmukhamedov Atyrau University, secondary school Nel2 named after F. Dosymova.
A total of 60 participants completed the questionnaire, including 40 teachers (20 schoolteachers and 20
university teachers) and 20 students. These participants represented both university and secondary-school
educational contexts.

Questionnaire findings

A total of 40 educators (50% were schoolteachers and half of them were university lectures) and 20
students completed the questionnaire. The schoolteachers specialized in ELT (13.3%), social sciences (10%)
and arts (10%). Moreover, university educators in language education 26.7% and from linguistic studies
6.7% (Table 1). Overall, 20 teacher interviewees selected from the 40 teachers, specifically the 20 university
teachers.

Table 1 — Profile of participants’

Status Fields Number | Percent
English language teaching | 8 13.3%
Schoolteachers (n=20) Social science 6 10%
Art 6 10%
Language education 16 26.7%
University lectures (n=20)
linguistics 4 6.7%
Foreign language teaching | 12 20%
Students (n=20) Linguistics 6 10%
Translation studies 2 3.3%

The quantitative analysis indicated that 31 of the 40 teachers (78%) reported being aware of Al ethics
concepts, but 18 (45%) stated that these concepts were integrated into their teaching practices (see Table 2).
This delta indicates that while there is awareness of a topic (Al ethics) there is still a gap between what is
being known and what is being done, perhaps implying that more training and resources are needed to help
teachers better integrate curriculums around Al ethics into their lessons. The outcomes are consistent with
findings from Borenstein and Howard, who highlight that practitioners in educational contexts must not only
identify ethical concerns but work to solve them.
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Table 2 — Educators Awareness and Integration of Al Ethics concepts

Awareness of Al Ethics Concepts | Percentage (%) Integration into Teaching Practices
Yes 78 45
No 22 55

As seen in Figure 1, among the 20 student respondents, 13 (65%) reported awareness of Al ethics,
while 6 (30%) felt prepared to handle ethical issues associated with Al technologies. Such a finding
highlights the imperative need for stronger educational structures that provide students with the tools and
skills to understand and navigate the ethical challenges posed by Al

The identification of resource-related barriers as more pervasive than knowledge barriers is an
important finding of this study. Moreover, it indicates that for Kazakhstani institutions, systemic policy
reform must accompany any plans to develop teacher training.

While in other settings the primary barrier to educational change has been lack of curriculum design,
Kazakhstani educators identified a lack of institutional engagement as the second most significant obstacle,
highlighting the specificity of the top-down governance structure of higher education in the region.

Familiarity with Al Ethics Preparedness for Ethical
Engegement
Prepared Not prepared
35% S0z
65%
70%

Limited resource
Institutional Support

Figure 1 — Students Familiarity and Preparedness Regarding Al Ethics

Findings from Semi-Structured Interviews

After the questionnaire phase, we conducted semi-structured interviews with 20 university foreign
language teachers. The schoolteachers who participated in the questionnaire were excluded from this phase,
and students were not interviewed. Therefore, the interview findings reflect only university teachers'
perspectives, not the entire questionnaire sample.

Figure 2 qualitative data from semi-structured interviews provided richer perspectives on the
challenges and opportunities that exist surrounding Al ethics education. Educators pointed to a lack of
resources and institutional support as significant barriers to effectively teaching Al ethics. Many teachers
expressed an interest in professional development opportunities to provide a foundation for understanding Al
and its implications, suggesting that focused training can empower teachers to engage in these topics with
their students. Moreover, some educators mentioned the benefits that interdisciplinary collaboration could
bring to discussions surrounding Al ethics, and increased potential for holistic learning experiences across
departments.

The largest block appears to be a lack of resources, stated by 50% of educators as a considerable
challenge. This implies that many teachers believe they lack adequate materials, tools, or formal support to
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successfully teach Al ethics in foreign language programs. 30% of educators who responded cited lack of
institutional support as a barrier, which could indicate a lack of administrative support or lack of funding for
teaching ethical Al

Furthermore, 10% of educators responding reported that their current curricula did not sufficiently
cover Al ethics for teaching efforts to be effective. A smaller percentage (8%) acknowledged a lack of
awareness about Al ethics as a barrier, affecting how confident they felt or how well they could teach these
important concepts. The other category encompasses miscellaneous factors as represented by the 2%, and
can involve impediments like not having enough time; and different personal opinions on the relevance of Al
ethics teachings that most educators hope to cultivate in the foreign language classrooms.

In Figure 2, the critical barriers that educators face in teaching Al ethics in foreign languages
education are highlighted. Knowledge of these issues is crucial for developing focused interventions for the
improvements of Al ethics education to write future language professionals to tackle ethical issues in their
field.

Barries to effective teaching of Al ethics

60%

50%

40%

30%

20%

]

- | [—
Limited Institutional Limited Knowledge Other
resource Support Curriculum Gaps
Design

Figure 2 — Barriers to Effective Teaching of Al Ethics as Identified by Educators

From the point of policy and practice, the findings highlight the need for educational
institutions to include Al ethics in their curricula. This move sets a precedent for other institutions
and lays the foundation for Al ethics curriculum to be adopted elsewhere. Guidelines to promote
ethical Al use in learning and teaching can set an example for encouraging responsible Al use in
future practitioners.

The factor of the integration of artificial intelligence (AI) ethics into foreign language
education in Kazakhstan correlates strongly with the current pedagogical state of affairs, providing
insight into the issues being faced by both educators and students. While the editors acknowledge
that the foreign language educators know about the issue of Al ethics in general, the findings of the
study suggest that knowledge of the issues is not equal to the implementation of the issue in the
classroom. There is a significant disparity between theoretical understanding of ethical concepts,
and the practical application of those concepts within the curriculum. Factors that emerged from
this research as barriers limited institutional will, limited curriculum design appear to speak isue
systemic issues within the educational framework. For example, many educators said they did not
feel prepared to teach Al ethics because their institutions did not provide sufficient training or
support. This emphasizes the necessity for professional development on these issues, particularly
because when educators are more comfortable addressing the intersection of ethics and Al, it makes
casual classroom conversation more likely to occur.
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Moreover, students reported that they wanted practical elements of Al ethics merged into
their language programs, indicating that existing educational methods may not engage them
meaningfully in conversations around ethics. Future research will start highlighting pedagogical
approaches that implement Al ethics case studies and cases/real-life scenarios in the classroom,
which allow students to learn about and apply these ethical principles in the work they will conduct.

In summary, the results of this study reveal clear deficiencies in both understanding and
practice of Al ethics education in Kazakhstan. In filling these gaps, schools can offer even more
targeted skills growth opportunities and resources to raise a generation of brilliant tech practitioners
who view Al not only through technocratic lenses but also an ethically underscored lens that would
advance culturally responsive curricula. And that is absolutely needed so as to sidestep the
problems presented by Al technologies and to also to ensure they are used in a way that’s
consistent with social values, and can be harnessed toward broader goals.

Conclusion

To conclude, this research will improve the field of AI ethics education and provide
suggestions in light of current state and future advancement of Al ethics education in Kazakhstan.
Not only do the findings from this research shed light on the difficulties educators and students
face, they also provide suggestions for recommendations on how to increase ethical literacy in Al,
thus building responsible practitioners in the field. More study is needed to assess whether the
curricula and professional development programs that have been developed have been effective
broadly in improving Al ethics instruction in different learning environments.

The study emphasized the need for integration of artificial intelligence (AI) ethics in foreign
language education in Kazakhstan. The research highlights a disparity between educators'
knowledge of Al ethics concepts and their actual application in teaching. Many teachers did not
know how to implement Al ethics in the classroom, but identified the lack of resources, institutional
support and course planning as barriers to all be things that would help them succeed.

There is a need to apply Al ethics more practically in language programs. This highlights a
gap between how advanced Al has become and the need for teaching methods that help students
discuss the ethical issues professionals may face.

The study included 60 questionnaire respondents (40 teachers and 20 students), while 20
university teachers also participated in semi-structured interviews. Teaching Al ethics in foreign
language courses is important because it helps students make responsible choices about technology
and develop the skills to handle its ethical challenges. By understanding the barriers, schools can
take steps to improve ethical literacy and give future language professionals the tools they need to
face technology-related challenges at work.

For this study's findings and conclusion, a few future directions could be explored to promote
the integration of Al ethics in foreign language learning. Long-term impacts of the Al ethics
integration in foreign language curricula remain to be examined in future studies. These
prospective longitudinal studies can shed light on the developmental trajectory of students’ ethical
understanding and provide insight into how Al ethics education is being translated into their future
career decisions. It would be even more interesting to see the reflection of cultural values and social
norms on the teaching and perception of the Al ethics in various regions of Kazakhstan and outside
of its borders. These findings may inform efforts to localize Al ethics education.

Institutions should share guidelines and best practices for integrating Al ethics into foreign
language instruction. Comparing approaches and sharing resources will help us leverage collective
expertise to develop and implement Al ethics curricula across school programs. As Al ethics
instruction is still emerging, the role of technology in this field requires further study. Research into
how digital tools support ethical discussions and facilitate experiential cultural learning could
inform future pedagogical strategies. Continued advocacy is needed to incorporate Al ethics into
training and curricula. Policymakers should also be encouraged to consider the long-term role of
ethics in education.
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Ka3zakcTranaarsl ;kacaH/Ibl HHTEJJIEKT HeTi3iHae OKBITYAaFbI
ITHKAJIBIK JKIHE aKAAEMHUSLIIBIK aJAJIBIK CascaThl

Angatna. byn wmakamaga Kasakcrammarbl meT TingepiH OKbITyFa xacaHasl wHTemIekT (JKN)
STHKACHIH OKBITY/Ibl MYFaJliMJIEp MEH CTyIEHTTEpP/iH KO3Kapachl TYPFBICHIHAH €HI13y KapacThIpblUiaabl. by
3epTTey TULAiK OimiMm Oepyneri XKW 3TUKAChIH OKBITY/IBI 3€PTTEH/Il )KOHE OHBI €Hri3yre OaiIaHBICThI HET13r1
KHBIH/IBIKTAp/bI aTall oTyre OarbITTalFaH. 3epTTey cayaaHaMaIaH KeiiH jkapThulail KyphUIBIMIAHFAH cyx0aT
KYPri3yli KaMTHTBIH 3€epTTEYIIUNK Ti30eKTi apamac ojicTep OU3aifHbl HETi3iHIE KY3ere achIPbUIIbI.
Cayannamara Oapnbirbl 60 pECHOHICHT KaThICThI, OHBIH imriHme 40 myfamim xoHe 20 CTyAeHT OOJbL.
¥Ycrazgap 10661 20 YHUBEPCHUTET OKBITYIIBICHI MeH 20 MeKTen MyFaliMiHeH Kypanubl. 3epTTey/iH eKiHIIi
Ke3eHiHe MmeT TinaepiH OKbITaThiH 20 yHMBEPCHUTET OKBITYIIBICH JKapThulall KYpBUIBIMIAHFaH Ccyx0Oat
apKBUIBI KATBICTBI; cayajHamara KaTbickaH 20 MeKTen MyFajiMi cyx0aT Ke3eHiHe eHri3inMeni, ai
CTYIEHTTEPMEH CyX0aT )KYPTi3UIreH KoK,

3eprrey KarbicymsuiapasiH JKM-re KaThICTBl STHKANBIK KaFMAATTap Typaibl XaOapIapIibIFbIH jKOHE
oJlapJibl MIPaKTHKaAa KOJJaHybIH Oarananel. 3eprreyae TopT uudpisik Kypanra: ChatGPT, Claude, Quizlet
xoHe Gemini-re Ha3ap ayAapeuiabl. CayamHama HoTwxkeNepl yerasaapasiH 78%-b1 XK aTHKachiHA KATHICTHI
MocenenepaeH xabapaap ekeHiH, an 45%-b1 ockl Macenenepai ©3AepiHiH OKBITY TOKipHOeCciHe eHri3eTiHiH
kepcetTi. Crynentrepain 65%-b1 XKW sTHKacel Typaisl xabaprnap exeHi, an 30%-bI THICTI 3THKAIIBIK
KaFuJaTTaplbsl KOJJaHyFa NadbliH ekeHiH kepceTTi. CyxOar Hotwkenepi KW-ai konmanyra OaiaHBICTHI
STHUKAIIBIK MPAKTHKAIAP/IbI )KY3€Te achIpyAarbl MPAKTHKAIBIK KABIHABIKTAPFa, aTall alTKaH/a, PecCypCTapIbIH
meKTeydi OoNyblHa, WHCTHTYIIMOHANIBIK KOJAAyAbIH JKETKUTIKCI3ZiriHe >KoHE OKy OarmapiaMachiHa
0aliIaHBICTHI IIEKTEYJIEPre KaThICTHI KOCHIMIIIA MAJIIMETTEpP Oepi.

3eprrey nHoTkenepi XKW sTukacel Typaibl XabapAapiiblK TEH OHBI OKBITY TOXIpHOECciHe eHTizy
apachlHIa ammakTelk O0ap exeHiH kepcerti. lller Timin oxpiTyma JKM-mi 3THKanmbIK XKoHE aKaIeMIUSLTBIK
TYPFBIIaH JKayanThl MaijanaHy VIIiH WHCTUTYUHOHAIABIK KOJIAAy, KOciOM OUTIKTUIIKTI apTThIpy KOHE
HaKTBI, TYCIHIKTI 9[liCTEMENiK HYCKAYJBIKTap KaXXeT eKeHi aHBIKTAIbl. 3epTTey KaThICYIIbUIAP KYPaMbIHBIH
MIEKTEYJITIMIMEH XKoHe CyX0aTTap/blH TeK YHUBEPCUTET OKBITYIIBIIAPBIMEH KYPri3ilyiMeH HIeKTeIeIi.

KinTt ce3aep: xacaHapl WHTEIUIEKT, 3THKA, aKaJAEMHSIIBIK TYTACTHIK, MEJaroruka, IeaaroruKaibik
TACLIIEp, STUKAJIBIK CayaTThUIBIK.

IosnTHKA ITHKH U AKATEMHY€ECKOIl YeCTHOCTH NP 00yYeHNH HA 0CHOBE HCKYCCTBEHHOT0
uHTeiekTa B Kazaxcrane

AnHoTanus. B cratbe ananmsupyercs BHeApeHHEe OOy4YEHHs 3THKE HCKYCCTBEHHOTO WHTEIUIEKTa
(M) B mpenojaBaHue HWHOCTpPaHHBIX f3bIKOB B KaszaxcraHe ¢ mo3unuii mpemnojaBaTeniell M CTYJEHTOB.
HccnenoBaHue BBINOJIHEHO C HCIOJIb30BaHUEM IOCIENOBATENILHOIO JHM3aiiHA CMEIIAaHHBIX METOOB,
BKJIIOYAIOLIETO aHKETHPOBAaHHWE M TOCIENYIOLINE MOIYCTPYKTYpUPOBaHHBIE MHTEPBbIO. B aHKeTMpoBaHHMU
ydacTBoBasin 60 pecrongeHtoB: 40 mpenonaBareneit (20 By3oBckux mpernofaBaTeneil M 20 HIKOJBHBIX
yuuteneit) u 20 crymentoB. Ha BTopoM 3Tame B MONYCTPYKTYPHPOBAaHHBIX MHTEPBBIO NMPHHSIIM y4acTHE
TonbKO 20 IpernoaaBaTeniei By30B; KOJIbHBIE YYUTEIS U CTYACHTHI HE ObUIN BKJIIOYEHBI B 3TOT ATAIl.

B wuccnenoBaHuy OlEHHBAIHNCH YPOBEHb OCBEJIOMIEHHOCTH YYACTHUKOB 00 ATHUYECKHMX MPHHIIUTIAX
ucnionb3oBannss MWW W mpakTHKa WX  TpPUMEHEHHss C  aKIeHTOM Ha  4eTbipe  IU(POBBIX
uHctpyMmenTta: ChatGPT, Claude, Quizlet 1 Gemini. AHKeTHpOBaHME MOKa3ajo, 4To 78% mpemnogasareneit
OCBEJIOMJIEHBI 00 ATHYECKHX acrekTax ucrosnb3oBanus MU, ogaako Tompko 45% MHTErpUPYIOT STHUECKHE
TIPUHIIMITEL B MPETOAaBaTeNbCcKyl0 NMpakTuky. Cpenn cryneHToB 65% ocemomiieHsl 06 stuke MU, a 30%
TOTOBBl MNPUMEHATh 3THYECKHE HOPMBI. HTEpBBIO BBIBWIM NPAKTHYECKHE TPYJHOCTH BHEIPEHUS
STHYECKHX TPAKTHK, BKIIOYAas OrPaHUYEHHOCTh PECYPCOB, HENOCTATOYHYI) HHCTHTYLHOHAIBHYIO
MOJVIEPKKY W OTpaHMUYCHHS YIEOHBIX MIPOTrPaMM.

Pe3synpraTel mcciemoBaHMs yKas3bIBAIOT Ha pa3pbiB MEXAY OCBEIOMIEHHOCTHIO 00 3tnke UM m eé
MPaKTUYeCKOM uHTerpanueldl B  oOpasoBarenbHeld  mpouecc. [lomu€pkuBaercss HE0OXOAUMOCTH
WHCTUTYIIUOHAIILHOW TOIEPKKH, MPOPECCHOHAILHOIO PAa3BHTHUS IperojiaBaTeNieid U pa3paboTku YETKHX
pEKOMEHAAIMH 10 3TUYHOMY M aKaJAeMH4YEeCKH OTBETCTBEHHOMY wHcnonb3oBanmio WU B oOyueHun
WHOCTPAaHHBIM s3bIkaM. K orpaHu4eHusM HCCIEeIOBaHUS OTHOCATCS COCTaB BBIOOPDKH M TNPOBEACHUE
WHTEPBBIO HCKIIOUUTEIHHO C PENOoJaBaTeNIIMU BY30B.
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