ISSN-p 3107-3077

Yassawi Journal of Philology, Ne2 (2), 2026 ISSN-e 3107-3085

TIJI /KOHE 9IEBUETTI OKBITY 9AICTEMECI

UDC 81:37.016; IRSTI 16.01.45
https://doi.org/10.47526/3107-3085.41

K.E. MOLDABAYEVA®! M.K. ZHAILAUBAYEVA U™ A K. SADIBEKOV "2
!Abai Kazakh National Pedagogical University
Khoja Akhmet Yassawi International Kazakh Turkish University

®e-mail: marhabat.zhailaubaeva@gmail.com

LANGUAGE SKILLS AND SOFT SKILLS IN LEVEL-BASED KAZAKH LANGUAGE
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Abstract. The article is intended to statistically determine the relationship between language
skills and soft skills in the process of teaching the Kazakh language on a level basis (CEFR A2-B1)
in the context of an information society and to demonstrate the degree of influence of this
relationship on language achievement by modeling. In accordance with this goal, the study was
aimed at describing the level profile of language skills, measuring the components of soft skills,
determining the direction and strength of the dependence between them, and determining the
predictive contribution of soft skills to language achievement. Based on the results, theoretical and
methodological foundations are proposed for considering Kazakh language teaching not only at the
level of “mastering the language system”, but also as a single integrative space of language activity
and personal resources. The study was conducted among 60 students of the Philology Faculty of the
Abai Kazakh National Pedagogical University. While language skills were measured using
specially developed diagnostic tasks, soft skills were assessed on a 1-5-point Likert scale. The
obtained data were processed in the SPSS Statistics 26.0 program, and Pearson and Spearman
correlation, as well as multivariate linear regression methods, were used. The results showed that
soft skills have a statistically significant impact on language achievement and can predict 52% of
language outcomes. The scientific novelty of the study is that in teaching the Kazakh language at
CEFR A2-B1 levels, soft skills are measured in a single system with language indicators, their
impact on language achievement is quantitatively substantiated using a regression model, and it
proves the need to consider Kazakh language teaching as a digital, data-driven, person-centered
integrative model.

Keywords: language activity, discourse competence, CEFR A2-B1, soft skills, pragmatic
interpretation, regression model.

Introduction
In the context of the information society, the language teaching process is moving beyond the
classroom format, which relies solely on traditional methodological tools, towards applied and
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personalized learning that takes place in a digital environment. In the daily experience of students,
smartphones, online platforms, and mobile applications are becoming the main learning space. The
expansion of resources aimed at learning the Kazakh language in an online format in Kazakhstan
confirms this trend.

This change is also consistent with the strategic priorities of the state language policy. At the
third session of the National Congress “Honest person — Honest work — Honest reward” held on
March 15, 2024, Head of the State Kassym-Jomart Tokayev emphasized that expanding the scope
of the Kazakh language’s usage remains a key direction of state policy. He identified the principle
of increasing the need in everyday life and effectively using modern opportunities as an important
way to strengthen the language [1].

In the context of the information society, it is important to consider the process of mastering
the Kazakh language on a level (CEFR A2-B1) basis not only as a methodological “learning
format”, but also as a dynamic system of discourse activity (text production, meaning coordination,
implementation of pragmatic intention, interaction management). This is because listening,
speaking, reading, and writing are not separate sets of skills, but a single linguistic practice
connected with the cognitive-pragmatic mechanisms of text and speech. While in listening, implicit
meaning recognition and attention regulation are activated, in speaking, mutual understanding is
ensured through turn-taking, repair, and discourse markers. In reading, cohesion-coherence and
inference take the leading place, and in writing, planning, self-control through genre norms, logic of
argumentation, and metacognition are accompanied. From this perspective, “soft skills” are not
external pedagogical additions, but internal conditions of language activity. Communication is the
core of interactional competence, self-regulation is the metacognitive control of language
processing, creativity is a resource for meaning construction and reframing, teamwork is a
mechanism for discourse coordination, emotional intelligence is the basis for pragmatic sensitivity
and tact strategies [2, p. 130]. Therefore, a data-based analysis of the relationship between language
achievement and personal resources in the level learning space allows us to interpret Kazakh
language teaching from a philological perspective within the framework of the triad “linguistic
activity — person — discourse”.

In modern linguistic didactics, the effectiveness of language acquisition is not measured only
by lexical and grammatical knowledge. It is proven that it is closely related to the learner's personal
resources, such as their ability to engage in socio-communicative activity, plan learning activities,
self-regulation, and achieve results in a collaborative environment [3, p. 18]. In this regard, soft
skills like communication, critical thinking, self-regulation, teamwork and emotional intelligence
are considered key factors contributing to language achievement. In addition, level-based learning
according to the CEFR standard (A2—-B1) provides a quantitative basis aimed at gradually building
the learner's communicative autonomy and this system allows for the assessment of learning
outcomes using specific descriptors [4, p. 273].

Large Language Models (LLM) are artificial intelligence systems, which are based on
architecture of transformative neuron network and are applied profoundly in natural language
processing and in preparing human sounding answers [5]. In the case of Language Education, the
use of data-driven learning and artificial intelligence, including the introduction of the potential of
generative Al tools into pedagogical models, has intensified significantly. Such technologies allow
for personalization of learning content, accelerated feedback, and data-driven learning trajectory
management, which in turn creates an environment conducive to the development of soft skills as
well as language competencies [6, p. 244]. As well as individual learning platforms and quick
feedback mechanisms boost learners’ motivation and learning efficacy, offering valuable
opportunities for future evolution of intellectual language learning systems [7, p. 23].

Within this scientific context, the presented article is based on the results of an empirical
study conducted among students of the Philology Faculty of the Abai Kazakh National Pedagogical
University. The relevance of the study is determined by the need to prove with specific statistical
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data, the relationship between language skills in the process of mastering the Kazakh language at
CEFR levels (A2-B1). Therefore, the work uses Pearson, Spearman correlation and multiple linear
regression analysis methods based on SPSS to assess the impact of soft skills indicators on language
achievement, such as their contribution as a predictive factor. The results allow to justify the
process of teaching the Kazakh language as a digital and Al-oriented integrative system that is “not
only linguistic”, but also person-oriented and data-driven [4, p. 273].

The purpose of the presented article is to statistically determine the relationship between
language skills and emotional intelligence in teaching the Kazakh language on a level (CEFR A2—
B1) basis, as well as to assess the impact of soft skills indicators on language achievement such as
their contribution as a predictive factor and to substantiate a data-based, digital and Al-oriented
learning model.

In order to achieve this goal, it is aimed to diagnose the level of Kazakh language proficiency
in accordance with the CEFR requirements in terms of listening, pronunciation, reading, and writing
and to describe the language profile of students. To conduct quantitative measurement and to
describe the level of students' soft skills based on a 1-5-point Likert scale and to check the
normality of the data obtained using the Shapiro-Wilk tests. To justify the choice of analysis
methods and to determine the relationship between language skills and soft skills indicators. To
calculate Pearson (r) and Spearman (p) correlations in the case of non-normal distribution of the
data and to interpret the direction and strength of the relationship. To create a multiple linear
regression model to assess the impact of soft skills factors on language achievement and to
determine the relative contribution of each variable (B). Based on the results obtained, to
methodologically discuss the need for systematic development of soft skills in the process of
teaching the Kazakh language and to make recommendations for data-based pedagogical solutions.

Research methods and materials

The study used a mixed method, quantitative research. The study was conducted in a
correlational, explanatory and predictive manner, since its main goal is to determine the relationship
between language proficiency levels and soft skills, to quantitatively assess their nature and degree
of influence.

The research was conducted among students of the Philology Faculty of the Abai Kazakh
National Pedagogical University. A total of 60 students participated in the study, and their language
proficiency levels were determined in accordance with the Common European Framework of
Reference for Languages (CEFR). Participants were grouped by levels A2 and B1, and language
and soft skills assessment tasks were developed specifically for each level.

The research structure consisted of four main stages. In the first stage, a diagnostic testing
method was used to determine the language proficiency levels of students. A set of tasks on
listening, speaking, reading and writing skills was presented, and their lexical, grammatical and
pragmatic competences were comprehensively assessed. The tasks were developed in accordance
with CEFR standards, and a specific descriptive assessment method was used for each skill.

In the second stage, a questionnaire survey method and a structured observation method were
used to identify soft skills, which are the main variables of the study. The components of
communication, creativity, self-regulation, teamwork and emotional intelligence were measured
using tools adapted from the Soft Skills Self-Assessment Scale and the Collaborative Learning
Competence Inventory. As a result, the level of soft skills of each participant was quantitatively
assessed on a 1-5-point Likert scale.

The empirical data obtained in the third stage were processed using the SPSS Statistics 26.0
program. First, normal testing methods were used to determine the reliability and distribution of the
data. For this purpose, the Shapiro-Wilk test and the Kolmogorov—-Smirnov criterion was used.
Since part of the data did not correspond to a normal distribution, parametric and non-parametric
statistical methods were used in further analysis.
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In the fourth stage, the correlation research method took the main place. For normally
distributed data, the Pearson correlation coefficient (r) was used to determine the strength and
direction of the linear relationship between language acquisition results and soft skills indicators.
The degree of correlation was assessed using the interpretive scale proposed by Field [8, p. 1104].

In cases where the normal distribution of the data was violated, the Spearman rank correlation
method (p) was used to assess the monotonic dependence between the variables. This approach
made it possible to clarify the influence of soft skills components on language achievement.

In addition, the study included a regression research method. Multiple linear regression
analysis was used to determine the influence of soft skills indicators on language learning
outcomes, and the relative contribution of each factor was calculated. The regression model allowed
us to predict the soft skills that have the greatest impact on language learning outcomes.

There are many works by domestic researchers who identify ways to develop communicative
skills that contribute to the formation of a personality and soft skills that play an important role in
the preparation of competitive future personnel, and who offer methods and techniques for leveling
the language. The scholarly contributions of F.Sh. Orazbayeva, M.T. Adilkhanova and
F.A. Murzabekova focus on the development of learners’ communicative skills in Kazakh language
instruction. Alongside the studies of Zh.T. Dauletbekova, N.M. Abisheva and A.K. Aimukatov,
aimed at fostering soft skills, represent an important body of national research in this field. In
addition, the works of K.T. Muldabekova address the formation of communicative competence
among future specialists using information technologies, while Z.B. Beisembayeva explores issues
related to modular-based instruction of the Kazakh language. Significant attention is also given to
the methodology of level-based Kazakh language teaching in the works of B.M. Aitbayeva,
K.Z. Khalikova, A.E. Sagymbayeva and A. Almetova, whose dissertation research and related
publications systematically examine these approaches. Collectively, the studies conducted by these
scholars and other authors working in similar directions make a substantial contribution to the
development of soft and communicative skills in the process of learning the Kazakh language, as
well as to the theoretical and methodological advancement of level-based language instruction. In
particular, B.M. Aitbayeva, analyzing the methodological foundations of leveled teaching, proves
the effectiveness of the stage-by-stage mastery of language material in the formation of students'
communicative competence [9, p. 72].

Nowadays, the language learning process is moving beyond the traditional framework of
grammatical and lexical skills and is being oriented towards an integrative educational paradigm
that ensures the comprehensive development of the individual. This paradigm considers language
knowledge not only as a structural system, but also as a tool for communicative, social and personal
development. As a result, the language learning process is becoming a comprehensive system that
aims to simultaneously develop the cognitive, emotional and social potential of the learner [10,
p. 410].

The effectiveness of language acquisition is now determined not only by linguistic
competence, but also by the development of soft skills. The concept of soft skills includes personal
qualities that characterize a person’s ability to act successfully in a professional and social
environment. These include abilities such as communication, critical thinking, self-regulation,
teamwork, leadership and emotional intelligence [11, p. 533]. Modern pedagogical research proves
that the development of soft skills increases the motivation of language learners to learn and
enhances their cognitive activity.

Soft skills play an important role in the language learning process, since language acquisition
is a complex process based on the interaction of cognitive, social and emotional factors [12, p. 12].
Communicative interaction, teamwork and reflection increase the efficiency of language input and
output and accelerate language internalization. Qualities such as learning motivation, self-regulation
and communication skills directly affect the success of language learners [13, p.47]. This
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conclusion is consistent with functional-communicative theories that consider language competence
in conjunction with communicative and strategic components.

In this regard, the scientific study of the relationship between language proficiency levels and
soft skills in level-based teaching of the Kazakh language is a particularly relevant issue. The level-
based teaching system based on CEFR standards is aimed at forming the communicative autonomy
of the learner, gradually complicating the language material [4, 273-p.].This conclusion is also
supported by domestic scientific research, and the scientific and methodological principles of level-
based teaching of the Kazakh language are comprehensively substantiated in the work of
Rakhmetova N. [14, p. 227]. However, recent studies often note that the effectiveness of the level
system is not limited to language indicators but is enhanced by the development of soft skills [15,
p. 392].

Currently, there is a trend in language education to integrate data-driven learning approaches
and artificial intelligence technologies. These approaches allow analyzing the learner's learning
behavior using real data and personalizing the content of the lesson [16, p. 348]. Generative
artificial intelligence tools allow for the individualization of the learning process, taking into
account the cognitive and emotional characteristics of the student [17]. A generative Al-based
learning environment creates favorable conditions for the development of soft skills through
interactive feedback, adaptive tasks, and automated assessment mechanisms.

Such technologies create conditions for the creation of a new differentiated and interactive
learning model that combines language teaching and soft skills development. This model is aimed
at implementing language education in a person-oriented, flexible, and digital format, and also
involves the formation of an individual learning trajectory for the learner [6, p. 244].Thus, data-
driven teaching methods supplemented with generative Al technologies are considered an effective
pedagogical model that complements traditional methods in mastering the Kazakh language on a
level-based basis and strengthens the interrelationship between linguistic and personal
competencies.

Results and discussion

The presented section aims to systematically present the empirical data of the study and
interpret them in the context of teaching the Kazakh language based on CEFR (A2-B1) levels. It
describes not only the quantitative indicators of students' language and soft skills but also analyzes
their interrelationships and mechanisms of influence on language achievement. The results are
considered in four stages, comprehensively covering the process from initial language diagnostics
to the role of soft skills as a predictive factor.

Stage 1. Diagnostic Assessment Results

In the first stage the diagnostic assessment method was carried out on listening, speaking,
reading and writing skills. Assessment tasks for each skill were developed in accordance with the
CEFR level descriptors A2-B1 and students' lexical, grammatical and pragmatic competences were
checked comprehensively. During the assessment, the main criterion was not the mechanical
mastery of language units, but their implementation at the practical and functional level (Table 1).

Table 1- Language Skills Descriptive Statistics (n = 60)

Language Skill Mean (M) SD Min Max
Listening 72.8 10.5 55 92
Speaking 70.6 12.1 52 90
Reading 75.3 9.8 58 94
Writing 68.9 11.4 50 90

In the testing of four language skills, specific goals were set for each type. While in listening,
understanding of main information, speaker's intention, and contextual meaning was assessed, in
speaking, fluency, systematic thought expression, and communicative interaction skills were tested
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and the overall level was associated with communicative activity. In reading, the skills of
identifying the main idea, recognizing logical connections, and understanding implicit meaning
were assessed. It should be noted that results achieved in reading test indicated the sufficient level
of analytical and critical thinking of respondents. While results of written test is explained by the
high cognitive complexity of writing skills, in oral test students were able to effectively receive and
process oral information. It was also noted that some students lacked linguistic accuracy and speech
stability. The writing process requires the simultaneous implementation of several linguistic and
metacognitive processes, such as planning, monitoring, and evaluation [18, p. 377]. Such complex
cognitive activities allow learners to effectively redirect their cognitive resources and contribute to
the development of higher-level writing skills, such as constructing arguments and organizing them
logically [19, p. 251].

According to the results of Table 1, the highest average score was recorded in reading skills
(M = 75.3), which indicates that students' abilities to understand, analyze and interpret the text are
relatively well developed. Low results in writing (M = 68.9) indicate the complexity of structuring
and logical systematization of written discourse. This corresponds to the stages of language
development based on the CEFR and proves that writing skills require a high cognitive load.

Stage 2. Soft Skills Assessment Results

In the second stage of the study, the level of development of soft skills, which are closely
related to the language acquisition process, was comprehensively assessed. The 1-5 Likert scale
used in quantitatively measuring soft skills is considered a reliable psychometric tool that allows for
a systematic assessment of the behavioral and attitudinal manifestations of respondents [20, p. 55].

The study measured the following key components of soft skills: communication, self-
regulation, teamwork, and creativity. Each component was characterized by several indicators and
assessed based on the behavioral manifestations observed in students' learning and language
activities.

Table 2 - Soft Skills Descriptive Statistics

Soft SKill Mean (M) SD Interpretation
Communication 4.2 0.62 High
Self-regulation 4.1 0.58 High
Teamwork 4.0 0.69 Moderate—High
Creativity 3.8 0.73 Moderate

The assessment of communication skills focused on the ability of students to express
themselves clearly, logically and socially in an oral and written form. In addition, the skills of
entering a dialogue, exchanging opinions, giving and receiving feedback were also taken into
account. The results showed that communication skills were formed at a high level (M = 4.2),
which indicates that students are ready to actively communicate in a linguistic environment. This
indicator is also consistent with a high correlation determined with pronunciation skills.

When measuring self-regulation skills, students' abilities to plan the learning process, set
goals, effectively manage time and control their own actions during learning were assessed. A high
self-regulation indicator (M = 4.1) indicated that students had developed learning responsibility and
independent work skills. The high correlation of this skill with reading and listening indicators was
statistically proven at a later stage.

The ability to work in a team was tested through students' skills to participate in joint tasks,
share roles, make joint decisions and interact constructively with colleagues. The average-high
result (M = 4.0) showed that students were inclined to cooperative behavior, but in some cases,
there were differences in the aspects of leadership and division of responsibility.

Creativity skills checking focused on students' abilities to propose alternative solutions and
creatively perform language tasks. The average score obtained for this skill (M = 3.8) showed that
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creative thinking was not developed to the same level in all students. However, creativity showed a
moderate positive correlation with reading skills, indicating that creative thinking plays an
important role in the interpretation of the text.

In general, the results of measuring soft skills showed that students' socio-communicative and
metacognitive abilities were formed at a sufficient level, but additional methodological support was
needed in the development of creativity and group interaction skills. This conclusion was
consistently confirmed by the results of correlation and regression analysis conducted in the
subsequent stages of the study.

Stage 3. Results of Correlation Analysis.

The third stage of the study was aimed at statistically determining the relationship between
language skills and soft skills. The main goal of this stage was to show the extent to which the
language acquisition process is correlated with personality factors by determining the nature,
direction, and strength of the relationship between the empirical indicators obtained in the previous
stages.

Table 3 — Pearson Correlation between Language Skills and Soft Skills

Language Skill Soft Skill r p-value
Speaking Communication 0.71 <0.01
Listening Self-regulation 0.64 <0.01
Reading Creativity 0.57 <0.01
Writing Self-regulation 0.63 <0.01

Before proceeding with the correlation analysis, the distribution of the data was checked. For
this, the Shapiro-Wilk normality test was used. The analysis results showed that some of the
variables under study corresponded to a normal distribution (p > 0.05), while some indicators did
not fully comply with the normality requirements. Considering these features, parametric (Pearson)
and non-parametric (Spearman) correlation methods were used simultaneously during the analysis.
This approach allowed to increase the statistical reliability of the results.

For normally distributed data, the Pearson correlation coefficient (r) was calculated, and the
strength and direction of the linear relationships between language and soft skills like
communication, self-regulation, creativity, and teamwork were determined. The correlation
coefficients were interpreted using the scale proposed by Field [8, 1104-p.]. According to which r
values between 0.30-0.50 were considered moderate, 0.50-0.70 was considered significant, and
above 0.70 was considered strong.

The results of the Pearson correlation showed that there were positive and statistically
significant relationships between language and soft skills (p < 0.01). The highest relationship was
found between pronunciation and communication (r = 0.71). This result proves that students’ ability
to speak fluently and accurately in a language is directly related to their verbal and social
communication skills. That is, success in pronunciation goes hand in hand with mastering the social
function of language.

In addition, the significant relationship between listening and self-regulation (r = 0.64)
showed that students’ effective perception of oral information is closely related to their ability to
concentrate, select information, and internal control mechanisms. This result demonstrates that
listening is not just a passive process, but an active cognitive process.

The moderate-to-significant correlation between reading and creativity (r = 0.57) indicated
that students’ critical and creative thinking skills play an important role in text comprehension. It
was found that interpreting text content, identifying underlying meaning, and recognizing
contextual connections require creative thinking.

The high correlation between writing and self-regulation (r = 0.63) showed that planning,
time management, and self-control are crucial in the process of mastering written discourse. This is
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explained by the complex cognitive structure of writing skills and the fact that they require a high
level of organization.

Since some of the data were not normally distributed, Spearman rank correlation (p) was
additionally calculated to clarify the results. The study of the Spearman analysis also confirmed that
all the main relationships were positive and statistically significant (p < 0.01). In particular, p = 0.65
was found between pronunciation and communication, p = 0.61 between listening and self-
regulation, and p = 0.59 between writing and self-regulation. These results indicate that the
identified dependencies are not only linear but also have a stable monotonic nature.

In general, the results of the correlation analysis proved that there is a systematic and
mutually conditional relationship between students' language achievement and flexible skills. It was
found that a high level of soft skills is accompanied by high language acquisition results. This
conclusion scientifically justifies the need to develop personal and social competencies, not limiting
language learning to linguistic content alone.

The high correlation between listening and self-regulation (r = 0.64) indicates that attention
stability and internal control directly affect language perception.

Table 4- Spearman Rank Correlation Results

Language Skill Soft SKill p p-value
Speaking Communication 0.65 <0.01
Listening Self-regulation 0.61 <0.01
Writing Self-regulation 0.59 <0.01

The results of the Spearman rank correlation coefficients confirmed that all the main
dependencies between language skills and soft skills are positive and statistically significant (p <
0.01). These indicators prove that the relationship between soft skills and language achievement is
not only linear but also has a stable monotonic character.

High values of the Spearman coefficient indicate that the gradual increase in students' soft
skills is accompanied by a corresponding increase in their language performance. These
dependencies are not a random phenomenon that is observed only at a certain threshold level but
rather indicate that a systematic change in the level of soft skills is a regularity that causes a stable
change in language learning results.

The detection of monotonic dependence reveals the complex, multifactorial nature of the
language learning process. It is observed that language achievement is formed not by a sharp
increase in one skill, but by the gradual, step-by-step development of soft skills components. For
example, as the level of self-regulation increases, the student's ability to concentrate, plan the task,
and correct errors in listening and writing tasks also improves. Similarly, the development of
communication skills contributes to a steady increase in pronunciation indicators.

The significant Spearman correlation indicates that the general trend is maintained, despite the
presence of ceiling effects or obvious deviations in the data. This proves that the relationship
between soft skills and language achievement is not accidental, but rather strong and structural.
That is, even if language indicators stabilize at a certain level, the growth of soft skills continues to
have a positive effect on the quality of language acquisition.

In addition, Spearman coefficients methodologically strengthen the results obtained using
Pearson correlations. If Pearson correlation shows a linear relationship between variables,
Spearman correlation proves that this relationship is maintained at different levels and is
independent of the distribution of the data. The combined results of these two methods increase the
reliability and validity of the research findings.

Thus, Spearman's rank correlation revealed the general regularity of the relationship between
soft skills and language achievement, its stability and the tendency to persist over time. This
conclusion scientifically substantiates the need for systematic development of soft skills in language
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teaching methodology and proves the importance of integrating them into language education
programs.

Stage 4. Regression Analysis Results

Multiple linear regression analysis was conducted to determine the impact of soft skills
indicators on language achievement. The study included N = 60 students. The regression model
included language achievement as the dependent variable, and communication, self-regulation,
creativity, and teamwork as independent variables. Multiple linear regression is a reliable statistical
method in educational research that allows for a comprehensive assessment of the impact of several
predictor variables on the dependent variable [4, p. 1104].

Table 5 - Multiple Linear Regression Predicting Language Achievement

Predictor B t p-value
Communication 0.38 4.12 <.001
Self-regulation 0.33 3.68 0.001
Creativity 0.21 2.97 0.004
Teamwork 0.19 2.61 0.007

The overall regression model was statistically significant: F (4, 115) = 18.23, p < .001, the
model explained a significant portion of the variance in language achievement, R* = .52. This
indicates that the soft skills set explains 52% of the students’ language achievement.

The standardized beta coefficients revealed that the strongest predictors were communication
(p=.38,t=4.12, p <.001) and self-regulation (B = .33, t = 3.68, p = .001). This reflects the social
and metacognitive nature of the language acquisition process.

In addition, creativity (B = .21, t = 2.97, p = .004) and teamwork (p = .19, t = 2.61, p = .007)
indicators were also statistically significant, but their relative contribution was at a moderate level.

Overall, the results obtained confirm the multifactorial nature of language acquisition and
indicate that soft skills are important predictors of language achievement. This finding confirms the
empirical validity of pedagogical models aimed at the targeted development of soft skills in Kazakh
language teaching based on level.

The results of the regression model showed that the soft skills set explained 52% of the
language achievement. Communication and self-regulation were identified as the most influential
factors, which confirms the social and metacognitive nature of language acquisition.

Conclusion

The results of the study clearly demonstrate the close and multilevel relationship between
language skills and soft skills through specific statistical data. The results of the obtained
correlation and regression analysis showed that the language acquisition process is not limited to
linguistic mechanisms alone but rather is carried out as a unified system of cognitive, social and
metacognitive resources of the individual.

In particular, the high level of connection of listening skills with attention stability and self-
regulation abilities proves that language perception is not a passive activity, but an active cognitive
process. During listening, the learner uses attention management and internal control strategies to
selectively perceive information and highlight the main meaning. This indicates that listening
success is ensured by self-regulation mechanisms.

The close connection of pronunciation skills with communication and social interaction
indicates that language is primarily a social phenomenon. Success in pronunciation is determined
not only by mastering linguistic tools, but also by the ability to adapt one's thoughts to a partner,
respond to feedback and act in a dialogical space. This result confirms that communicative
competence is the main core of language achievement.

The connection of reading skills with creative and critical thinking indicates that the process
of understanding a text requires high-level cognitive operations. In interpreting a text, determining
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the author's position and discovering contextual meanings, the learner uses creative and analytical
strategies, going beyond the framework of standard thinking. This proves that reading is not only an
informational skill, but also a skill that contributes to cognitive and personal development.

The dependence of writing skills on planning and self-organization abilities is explained by
the complex structure of written discourse. Writing requires preliminary planning of thoughts,
logical systematization, text editing, and self-control. Therefore, it is considered a natural
phenomenon that writing success is higher in students with developed self-regulation skills. This
research scientifically justifies the need to systematically introduce soft skills components in
teaching the Kazakh language on a level basis.

Thus, the study allows us to consider language learning as a complex educational process that
ensures the comprehensive development of the personality, not limited to grammatical and lexical
education. This direction will serve as the basis for modernizing language education, making data-
based pedagogical decisions, and creating an innovative, person-centered learning model in the
educational space.
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Ka3zak TijiiH neHreiyien MeHrepyjae TUIIIK JaFIbLIap MeH UKeM/Ii JaFabLIap:
CTATHCTUKAJIBIK KJHe JUHTBOAHIAKTHKAIBIK TAIIay

Angarna. Makajia aknapaTThlK KOraM jkaraaibiHga Kazak TimiH aeHreinik (CEFR A2-B1) werizne
OKBITY YVIepiCiHAe TUINIK JaFrdpuiap MeH uKeMai narneumapiasiH (soft  skills) esapa  GaiimanbichiH
CTaTHCTUKAIBIK TYPFBINIAH aHBIKTayFa apHaJFaH >KoHE Oy OalaHBICTHIH TUIIIK JKETICTIKKE BIKMANT €Ty
TIOPEXKECIH MOJEIbCY apKbLIbl KopceTy. OChbl MakcaTka CoWKec 3epTTey TUIMIK AaFIbUIapAblH JECHTCHITIK
npoduiaid cunarrayra, soft skills KOMIIOHEHTTEpiH OJIIIeyTe, OJIAPIbIH apaChIHIAFbl TOYCSIIUTIKTIH OaFbIThI
MEH KYIIH alKpIHAayFa XOHEe WKeMIli IaFaplIapblH TUIMIK HOTH)Kere OOIDKaMIBIK YIIECiH aHBIKTayFa
OarbiTTanIbl. HoTwkenep HeriziHIe Kazak TUTIH “TIAMIK KyHeHI MeHrepry” JeHreiiHae raHa emec, TUIIIK
OpeKeT IMeH TYIFAIIBIK PecypcTapIblH OipTyTac WHTETPATHBTI KEHICTITi PeTiHle KapacThIPYAbIH TEOPHSIIBIK-
omicHaMaJbIK Heri3Zepi YCHIHBUIANBL. 3epTrey AOail areiHmarbl Kazak YITTHIK —TeIarormKallbiK
YHUBEpPCUTETIHIH (uonorus (akynpreTiHig 60 cTyaeHTi apacklHAa Kyprizingi. Tiamik garapuiap apHaiisl
O3IpJICHI'CH JIMAarHOCTHMKAJIBIK TaIChIpMajiap apKbUIbl ©JIIIICHCe, MKeMmal aarapuiap 1-5 Oanablk Jlukepr
IIKanacel Herizinae Oaramanapl. AjblHFaH jaepektep SPSS Statistics 26.0 OarmapiiaMachlHIa ©HJIENIIL,
[Mupcon xone CrnupMeH KOPPENSAIUACH, COHJAN-aK KOrm(aKTOPIbl CHI3BIKTHIK PErpeccHst 9IicTepi
KOJIIaHBULIBI. 3epTTeYiH FhUIBIMU JKaHaIbIFbl — Ka3ak TUliH CEFR A2-B1 jaeHreiiinge OKbITYIa MKEMII
JMaFaplIapapl  TULMIK KOPCETKIIITepMeH Oip JKyie[e eJmen, OJapAblH TUIMIK KETICTIKKE ocepiH
pETrpeCcCHsUTBIK MOJAENh apKbUIBI CaHABIK TYPFBINA HETI3/leyi OHE Ka3aK TUTH OKBITYABl IHQPIBIK,
JIepeKTepre HeTi3JeNTeH, TYJIFara OarbITTaliFaH HHTETPaTUBTI MOJAETb PETiHAE KapacThIpy KaKeTTiriH
Jutenieyi OOJIbI TaObLIa b

Kinr ce3aep: Tinmik speket, mucKkypcThiK Ky3bipeT, CEFR A2-B1, nkemi garapuiap, mparMaTHKAIBIK
WMHTEPIIPETALNs, PErPECCHSUTBIK MOCITb.

SA3bIKOBBIE M THOKTE HABBIKM B YPOBHEBOM 00y4eHHUM Ka3aXCKOMY SI3BIKY:
CTATUCTHYECKUI U JIMHTBOAUAAKTHYECKUNA aHAIN3

AnHOTanust. L{ens cTaTby — CTaTUCTHYECKHU ONPENETUTH B3aUMOCBS3b MEXKTY SI3bIKOBBIMU HaBBIKAMU
1 ruOKMMH HaBBIKaMU B Ipolecce oOyueHHs Kazaxckomy s3biky Ha ypoBHAX CEFR A2-Bl B ycnoBusax
WHPOPMAIMOHHOTO OOIIEeCTBA H TMPOJEMOHCTPUPOBATh CTENCHb BIHSHUS OTOH B3aUMOCBSI3U  Ha
yCIIEBaEMOCTb TOCPEACTBOM MOJECIMPOBaHUSA. B COOTBETCTBMM € 3TOH WENbI0 HCCIEJOBaHHE ObUIO
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HaTpaBJICHO HA OIMUCAHWE TPOQUIS S3BIKOBBIX HABBIKOB, M3MEPEHHUE KOMIIOHEHTOB THOKHMX HABBIKOB,
OTIpe/IeTICHNE HAIIPABJIICHUS W CHIJIBI B3aMMOCBSI3M MEXITY HUMH, a TaK)Ke OMPEAeTIeHHe MPOTHOCTUIECKOTO
BKJIaJJa THUOKMX HAaBBIKOB B YyclieBaeMOCTb. Ha OCHOBE TOJYYCHHBIX pE3yJbTAaTOB IPEIJIOKEHBI
TEOPETUYECKass U METOJI0JIOTUYECKAas. OCHOBBI JUIsi PACCMOTPEHHUS Ka3aXCKOro s3bIKa HE TOJHKO Ha YPOBHE
«OBJANIEHUS] S3BIKOBOM CHCTEMOI», HO W KaK eIWHOTO WHTErPaTHBHOTO MPOCTPAHCTBA SI3BIKOBOM
JNEATSIILHOCTH M JIMYHOCTHBIX  pecypcoB. HMccnemoBanme mpoBoawiock cpeau 60  CTyICHTOB
¢unonoruueckoro Qaxkynprera Ka3zaxckoro HallMOHAJILHOTO MEJArOTMYECKOr0 YHHBEPCUTETa UMEHH AOasl.
SI3bIKOBBIE HABBIKM H3MEPSIINCH C TIOMOIIBIO CIIEIHATFHO pa3pabOTaHHBIX TUATHOCTHYECKUX 3allaHuil, a
ruOK¥ie HAaBBIKY OIIEHWBAJIKCH O MaTHOATEHON mKkane Jlukepra. [lomydenHsie nanHbie ObUTH 00pabOTaHBI
B mporpamme SPSS Statistics 26.0 ¢ HCIOIB30BaHUEM METOOB KOPPEISIMOHHOrO aHayin3a [lupcoHa u
CrmpMmena, a Takke MHOTOMEPHOI IIMHEHHOW perpeccuu. Pe3ympTaThl MOKa3aid, YTO THOKHE HABBIKH
OKa3bIBAIOT CTATUCTHYECKN 3HAYMMOE BIUSHHE HA YCIIEBAEMOCTbH II0 SI3bIKY W MO3BOJISIOT MPOTHO3UPOBATH
52% BapMaTUBHOCTU S3BIKOBBIX Pe3yJbTaTOB. Hay4yHas HOBH3HA HCCICIOBAHHS 3aKJIIOUAETCS B TOM, YTO
mpu o0y4YeHHUH Ka3zaxckoMmy s3biky Ha ypoBHAX CEFR A2-B1 ruOkue HaBBIKM WU3MEPSIOTCS B €IUHOU
CUCTEME C SI3BIKOBBIMH ITOKA3aTEJIMU, WX BIMSHUE Ha YCIIEBAEMOCTh KOJINYECTBEHHO OOOCHOBEHIBACTCSA C
MMOMOIIBI0 PETPECCUOHHOM MOJCIH, M JIOKa3bIBACTCS HEOOXOIUMOCTh PacCMaTPHBATh IPETIOaBaHKC
Ka3axCKOro0 SI3bIKa Kak IU(POBYI0, OCHOBaHHYIO Ha JJAHHBIX, TMYHOCTHO OPUCHTUPOBAHHYIO HHTETPATHBHYIO
MOJIETIb.

KuaroueBble cjioBa: S3bIKOBast JIEATENBHOCTh, AucKypcuBHas kommeTtennus, CEFR A2-Bl, ruGkue
HaBBIKH, IparMaTHIeCKas HHTEPIIPETaIUs, PErPECCUOHHAS MOJICIb.
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