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SUFI POETRY AS A TOOL FOR MOTIVATION IN SECOND LANGUAGE TEACHING:
THE EXPERIENCE OF USING YASSAWI HIKMETS

Abstract. This article examines the pedagogical possibilities of using the Sufi poetry of
Ahmet Yassawi, especially his hikmets, as an effective motivational tool in the context of second
language teaching. Based on the cultural, educational, and linguistic value of spiritual poetry, the
study examines the positive impact of using authentic and meaningful texts on students' foreign
language learning. The proposed motivational method is particularly relevant in English language
teaching, as meaningful texts that can integrate our traditions and customs into students'
consciousness help them identify with their cultural environment and increase their affective and
critical activity. Hikmets are recognized as an important component of the language learning
process, developing meaningful emotional diversity and critical thinking skills with a deep moral
and philosophical foundation. In addition, the article discusses specific pedagogical strategies for
integrating hikmets into pedagogical practice, showing that they complement traditional language
teaching methods.

The results of this study showed that spiritually and culturally rich poetic texts can be an
invaluable tool in language teaching. An increase in student motivation, expansion of their
vocabulary, and development of intercultural competence were also noted.

Keywords: Ahmet Yassawi, hikmets, Sufi poetry, motivation, English language, teaching
through poetic texts, spiritual poetry, traditional method.

Introduction

“Globalization has led to increased internationalization and mobility of people resulting in
impressive metamorphoses” [1, p. 371], including a growing demand for English language
proficiency worldwide [2, p. 627]. This development gradually moved language teaching away
from traditional teaching paradigms, which were limited to simply memorizing grammar and
vocabulary, and gave new impetus to the development of contemporary linguistics. Ten to fifteen
years ago, teachers made lessons monotonous, which in turn reduced students' motivation to study
and negatively affected their interest. It is obvious that asking students various in-depth questions
on the topic and listening to and discussing each answer capture their attention, keep them talking
throughout the lesson, encourage them to think critically, and significantly increase their motivation
to learn. This is confirmed by the fact that when feedback was received from the groups at the end
of the lesson, they all unanimously noted that the lesson was very interesting, that everyone had the
opportunity to express their own opinions and thoughts, and to speak in the language being studied.
However, many teachers limit themselves to using traditional methods in the classroom. This
obviously creates obstacles in the training of professionals in today's competitive era. To fill this
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gap, modern education in the technological era must prioritize the use of teaching methods based on
the development of intercultural competence, increasing students' intrinsic motivation, and
encouraging their active participation in the learning process. Such pedagogical innovations,
especially in the process of teaching a second language, often contribute to awakening students'
personal interest, active emotional involvement in the lesson, and cultural self-awareness, which is
why raising such topics is relevant in the competitive era. One of the most effective strategies for
increasing student motivation is the use of authentic texts, which represent not only linguistic
richness but also spiritual and cultural depth [3, p. 415]. That is, it is better to use not only teaching
materials included in the curriculum but also literature written in poetic language full of deep
meaning. Such texts, developing students' critical thinking, further increase their interest in the
lesson. A lesson organized in the form of questions and answers, rather than a one-time practical
exercise, will undoubtedly have a positive effect on increasing student motivation. Lessons
organized and conducted according to this system may be the only proof of this. There are many
literary works written in poetic language, and the question may arise as to which of them can be
included in the educational process. After much deliberation, we decided to use the poetic legacy of
the outstanding 12th-century Turkic poet and philosopher Ahmet Yassawi as a methodological
resource. After thoroughly considering its merits and shortcomings, we were firmly convinced that
this particular work would spark students' interest and enthusiasm for the lesson. We were
particularly interested in the fact that this work, written in the ancient Turkic language, is a
combination of Sufi spiritual teachings and folk poetic traditions, filled with deep moral and ethical
meaning and written in accessible, allegorical language. It was obvious that only a literary heritage
rich in national values would attract attention and inspire young people who today emulate Western
culture. The work touches on concepts such as love for God, spiritual aspiration, mystical ecstasy,
and the metaphysical transition from death to life. Diwani Hikmet touches on common themes of
Islamic philosophy, such as inner enlightenment and existential truth, and conveys them sincerely
and soulfully. In contrast to other culturally significant texts, Yassawi's Sufi poetry uniquely
combines ethical aspects, emotional depth, and linguistic accessibility, making it particularly
effective for motivating second language learners. The universal moral and spiritual values
expressed in his wisdom, such as sincerity, patience, and the pursuit of truth, resonate with students'
personal experiences and remain deeply rooted in their cultural identity. This combination of local
authenticity and global significance allows learners to empathize emotionally with the material and
view language learning as an important process of self-discovery rather than a purely academic
task. Thus, integrating the wisdom of Yassawi into second language teaching not only promotes
language development, but also strengthens intrinsic motivation and cross-cultural comprehension.

The study is based on contemporary theories of motivation for learning a second language, in
particular, Dornyei’s [4] motivational model of second language learning (L2) and Gardner's [5]
social-cognitive model. According to these concepts, successful language learning depends on
students' intrinsic motivation, cultural identity, and positive emotional attitude toward the language
being learned. In this context, Yassawi's wisdom serves as a genuine cultural stimulus that promotes
the development of integrative and intrinsic forms of motivation. The spiritual and moral depth of
the texts encourages students to associate language learning with personal growth and cultural
belonging, which is consistent with the principles of self-determination theory [6], which identifies
autonomy, competence, and relatedness as key motivational factors.

The main objective of this study is to explore the pedagogical potential of using Ahmet
Yassawi hikmets as a motivational tool in second language teaching, especially English. The
purpose of the study is to determine how spiritually and culturally rich poetic texts can increase
students' intrinsic motivation and intercultural awareness while improving their language
competence.

Research questions:
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1. How can Yassawi hikmets be effectively integrated into second language teaching to
increase student motivation?

2. What specific aspects of these spiritual texts contribute to students' emotional and cultural
engagement in the learning process?

3. To what extent does the inclusion of hikmets influence students' linguistic and intercultural
development?

Hypothesis: The integration of Yassawi hikmets increases student motivation and promotes
intercultural understanding.

Considered one of the earliest and most influential works of Turkic mystical literature, this
collection combines a religious-mystical atmosphere with the power of oral creativity. The
synthesis of spirituality and the world in Yassawi's “Diwani Hikmet” is considered a reflection of a
broader Sufi cosmology. Zh. Suleimenova notes: “Hikmets are a collection of sayings and teachings
credited to the 12th-century Sufi mystic, poet and philosopher Ahmet Yassawi. The term hikmet
originates from the Arabic word “hikmah,” which means wisdom. Within Yassawi’s teachings,
hikmet refers to spiritual wisdom and insight that can be attained through the practice of Sufism.
Yassawi’s hikmets cover a wide range of topics, including the nature of God and divine love” [3, p.
413]. The wisdom of the Sufi poet Ahmet Yassawi has long played a crucial role in the spiritual and
intellectual development of the Turkic peoples, strengthening his status as a learned Sufi thinker.
Yassawi sincerely guided the Turkic communities toward a true and authentic understanding of
Islamic teachings, creating the famous, sincere and memorable collection of poetic works “The
Assembly of the Wise” [7, p. 14]. These works not only reveal the inner spiritual quests of the
human soul but also provide ample opportunities for studying the linguistic heritage, cultural
traditions, worldview, and cognitive system of Turkic societies. Their poetic structure improves
memory, and their philosophical depth creates emotional appeal, thereby enhancing sustained
interest in the content of the language. Including these texts in language education can really
improve second language learning, making the learning process more personal and cultural. In
addition, translating Yassawi's works can be translated into a second foreign language (e.g.,
learning a foreign language (e.g., English, Arabic or Turkish, etc.) helps students compare different
cultural contexts and develop tolerance and openness.

One of the important issues in teaching English as a second language is awakening and
maintaining students' enthusiasm and interest over a long period of time. For many students,
English is perceived as a foreign, often “alien” cultural environment. The lack of culturally
relevant information in teaching materials reduces students' receptive skills, leading to reduced
classroom activity, disengagement, declining interest, and, ultimately, hindered language
acquisition. In this regard, it is important to introduce not only linguistic richness into the
learning process but also original texts that have cultural and spiritual significance. As we noted
above, a striking example of such a source is the wisdom of Ahmet Yassawi. As Mammedova-
Kekech mentioned in her article, Ahmet Yassawi is one of the scholars of the Turkic world who
has left a mark on the history of literature. Researchers have evaluated his work «Diwani
Hikmet» from the literary-historical perspective and concluded that it is a precious heritage of
the Turkic peoples [8, p. 101]. In addition to its historical value, Yassawi's wisdom touches on
eternal moral and philosophical issues, such as the pursuit of truth, sincerity, patience,
selflessness, and spiritual perfection, and is therefore relevant today. In the field of second
language acquisition, scholars believe that fluency, complexity, and accuracy are the main
factors influencing the level of second language acquisition [9, p. 545]. Complexity, artistry, and
accuracy are always key factors in spiritual texts. Regardless of how complex the meaning of
spiritual texts may be, they help students think critically and express themselves. This
contributes to the development of eloquence and expressiveness of speech. By analyzing such
valuable, information-rich texts, students can engage in meaningful dialogues on ethical and
existential topics and improve their language skills. This approach, in turn, contributes to success
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in language teaching. Zh. Suleimenova emphasizes that wisdom texts not only shed light on
complex life experiences but also play a formative role in the development of spiritual
consciousness. In order to assimilate the values embedded in them, it is important not only to
read but also to take a certain analytical approach [10, p. 257]. As evidence of this conclusion, it
can be said that after the introduction of wisdom texts into the learning process, students' reading
and critical reading skills improved, they were able to interpret texts in depth, make complex
philosophical and ethical conclusions, try to express them in simple and understandable
language, and answer logical questions.

The novelty of this study lies in the structured integration of the wise texts of Hoja Ahmet
Yassawi into English language teaching through a quasi-experimental approach with measurable
motivational and linguistic outcomes. While previous studies have examined language learning
based on literature, this study uniquely combines culturally rooted spiritual texts with empirical
statistical verification of increased motivation and the development of communication skills.

Research methods and materials

The study was conducted using a quasi-experimental mixed-method design. The study
consisted of two components: a) Quantitative part — preliminary and final testing, motivation
questionnaire; b) Qualitative part — observation of classes, reflective notes and student comments.
The intervention was conducted over a period of 6 weeks and was integrated into the English
language course curriculum. The study involved 28 first-year students (N=28) from the philological
faculty who were studying English as a second foreign language. The students' language
proficiency level was B1 (intermediate).

Data collection tools:

1. Motivation questionnaire. Likert scale of 20 questions, 5-point system (1 — ‘strongly
disagree’, 5 — ‘strongly agree’). The indicators measured were: a) intrinsic motivation, b) cultural
interest, ¢) active participation in classes, d) perception of the importance of learning/ Questionnaire
reliability coefficient: Cronbach's alpha = 0.84

2. Assessment of language skills. The assessment was carried out using preliminary and final
testing: a) reading, b) writing, c¢) speaking, d) listening. Each skill was assessed on an analytical
scale from 0 to 20 points.

3. Observation protocol. The following indicators were recorded using a structured checklist:
a) number of voluntary responses, b) frequency of participation in discussions, d) group interaction,
g) emotional activity.

Data analysis. Quantitative data were analysed using the following methods: a) comparison of
average scores, b) calculation of percentage increase, d) paired t-test.

Percentage calculation formula: Percentage = (Number of students showing
improvement/Total number of students)*100. The increase in motivation from 50% to 85% was
based on the proportion of students who chose the answers ‘agree’ and ‘strongly agree.’

Statistical analysis results: The average motivation score on the pre-test was 3.1 points (SD =
0.52), and after the post-test, this score increased to 4.3 points (SD = 0.47). The average language
skills score rose from 12.4 to 16.8. The statistical significance of these changes was confirmed by a
paired t-test.

Increase in motivation: t (27) =4.21, p <0.01

Thought expression skills: t (27) = 3.78, p <0.01

These indicators prove the statistical significance of the changes. The effect size was
calculated using Cohen's d coefficient and showed a large practical effect (d = 0.80), demonstrating
a significant improvement in student motivation.

In addition to statistical significance, the practical significance of the results was assessed
using effect size calculations. The values obtained indicate a significant positive impact of the
intervention on students' motivation and communication skills.
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Thanks to this process, students learned to develop an active vocabulary, especially moral,
ethical, and philosophical conclusions, thereby expanding their linguistic richness. Research has
shown that lexical accuracy in a second language is closely related to the size of a person's
vocabulary [11]. In addition, students strengthen their oral and written communication skills
through various productive activities such as discussions, essays, and presentations, while
developing critical thinking skills and building self-confidence. The integration of meaningful texts
into the English language learning process serves as a powerful motivational tool, developing
students culturally and spiritually. In addition to developing skills such as writing, reading,
listening, and speaking, it also promotes a fundamental understanding of the culture of learning. As
we noted above, the motivational approach develops students' intercultural competence, which, in
turn, is in line with contemporary language pedagogy, which is becoming increasingly relevant,
especially in the era of globalization, when the demand for learning English is growing. We have
already mentioned that motivation is a decisive factor in learning a foreign language. Motivation is
important not only in teaching, but also in everyday life. In other words, an experienced teacher can
motivate students. Students, in turn, increase their internal motivation to learn the language not only
for the sake of grades, but also for a deeper understanding of their own culture. The idea that
language is taught only through simple exercises and the use of foreign literature provided by the
curriculum is mistaken, as this approach is too formal and reduces student interest. Therefore, it is
very important to include Yassawi's Sufi poetry in the teaching process to teach our culture and
traditions. It can be a powerful motivational resource for students, such as honesty, simplicity,
patience, and the pursuit of truth, especially for young people in the moral uncertainty of the
modern world. Motivation can be understood as a driving need or desire that initiates, sustains, and
directs behavior. Of course, Shakespeare, Goethe, and Hugo are classics. They can be considered as
material. It can be difficult for students, especially at the beginner or intermediate level, to become
emotionally involved in these works because the cultural context is foreign to them. Yassawi, on the
other hand, is a local context with global significance that provides the closest area for developing
motivation. When reading texts filled with spiritual and philosophical meaning, students perceive
them not as a task to be completed, but as an exploration of ideas that correspond to their worldview
and help them understand cultural value.

Working with wisdom also fosters a sense of cultural pride as students translate and interpret
their works. Therefore, the inclusion of Hoja Ahmet Yassawi's works in the teaching process of a
second foreign language is based not only on language learning but also on personal development,
the development of cultural thinking, and the strengthening of conscious motivation.

Results and discussion

The results of the study showed a significant increase in motivation levels. While at the
preliminary stage, 50% of students demonstrated high motivation, by the end of the experiment this
figure had reached 85%. This increase was statistically significant (p <0.01).

Percentages were calculated by dividing the number of students who scored 4 or 5 on a 5-
point Likert scale by the total number of participants (N = 28) and multiplying the result by 100.
Students who scored 4 points and above were classified as highly motivated.

Motivation was measured using a structured questionnaire consisting of 20 items based on a
S-point Likert scale (1 = strongly disagree, 5 = strongly agree). The questionnaire assessed students'
intrinsic motivation, their interest in culture, and their engagement in learning English. Students'
oral and written skills were assessed using an analytical rubric that evaluated coherence, lexical
richness, grammatical accuracy, and clarity of thought. The same instruments were used before and
after the six-week intervention.

The effective application of Ahmet Yassawi's wisdom in English language teaching requires
thoughtful and purposeful integration into the overall curriculum. The goal is not limited to
familiarizing students with poetic texts; it is based on using these works as dynamic tools for
developing basic language skills in reading, writing, speaking, and listening, as well as developing
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critical thinking, intercultural competence, and a deeper personal connection to the material.
Depending on the students' level of knowledge and learning objectives, the proverbs can be used in
both their original form and in translation. In reading and translation assignments, students are
introduced to the content of the proverbs in their native language and/or in English. In this case, the
English version of the proverbs translated by J. Trapman [12] can be used. Students are encouraged
to read the texts, participate in discussions, translate individual passages, and identify the main
ideas and themes. This process helps to enrich their vocabulary, improve their translation skills, and
encourage them to reflect on the philosophical depth of the text. As Didon and Darcy note, the
accuracy of vocabulary use in a second language is closely related to the breadth of a student's
vocabulary [8]. For example, the line “Do no harm to others — even if it is in your thoughts. You
will pay for every wound” allows students to explore lexical items such as harm, wound, cost, and
their associated idiomatic and conceptual meanings.

Vocabulary and grammar exercises enable students to recognize verbs, adjectives, metaphors,
archaisms, or regular expressions in the language, understand their meaning, and use them in new
contexts. This helps to reinforce grammatical structures and activate newly acquired vocabulary.
Grammar exercises based on Yassawi's spiritual and moral texts not only allow students to practice
verb tenses, modal verbs, indirect speech, and syntax, but also deepen their understanding of
cultural values, making the language learning process familiar and relevant to students. For
example, during the training, exercises aimed at developing all skills were used, excerpts from
which we have decided to present below:

1. Verb tenses. Choose a proverb translated into a foreign language. Underline the verbs,
determine the tense, and rewrite the sentences in a different tense (for example, from past to future).

“He walked the path of truth and burned with love.” — Rewrite in the present perfect tense:

“He walked the path of truth and burned with love.”

2. Indirect speech. Give an excerpt from the hikmet verse of Yassawi (quote). Replace the
word “truth” with “payment.”

Direct speech: “Seek the truth, and you will find peace,” said Yassawi.

Indirect speech: Yassawi said that if we seek the truth, we will find peace.

3. Modal verbs. Find ways to express advice, necessity, and possibility in the wise verse.
Rewrite the sentences using modal verbs.

“One must be humble before the Creator.” — Use other modal verbs:

“One must be humble.” / “You should be humble.” / ““You must be humble.”

4. Lexical and grammatical transformations. Change the form of words in the text of the wise
verse

(verb — noun, adjective — adverb, etc.)

Verb: to suffer — Noun: suffering

Adjective: humble — Adverb: humbly

Oral and discussion exercises based on pair or group discussions were aimed at developing
oral communication, reasoning, and critical thinking skills, for example: “What values are
expressed in these words of wisdom?”, “How relevant is their message today?”, or "Do you agree
with the poet's point of view? Why or why not?"

To improve their writing skills, students wrote reflective essays and gave brief analytical
answers to questions such as “What does this piece of wisdom mean to me?” and “What lesson did I
learn from this poem?” These assignments not only improved their writing skills, but also helped
them understand the content of the wisdom and form coherent arguments.

Cultural-cognitive comparison assignments were based on comparing Yassawi's wisdom with
excerpts from Christian, Buddhist, Taoist, or secular Western philosophical texts presented in
English. Through comparative analysis, students developed intercultural understanding and critical
thinking skills, enabling them to recognize and appreciate universal human values across different
cultural and linguistic traditions. Project-based learning deepened this engagement through
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multifaceted assignments designed to develop a wide range of competencies. Students prepared a
presentation in English on the life and teachings of Akhmet Yassawi, translated an excerpt from a
wise poem with commentary, and created creative videos that dramatized or illustrated a selected
poem. These projects developed collaboration, creativity, and research skills, and allowed students
to transform a profound text into practical, understandable material. Through these endeavors,
students sought to deepen their understanding of Yassawi's cultural and spiritual heritage by using
English in authentic communicative situations. Pedagogical experience has shown that
incorporating wise verses into English language teaching:

e increased student engagement and participation;

o facilitated language acquisition in a concrete and personal context;

e increased interest in and understanding of one's own culture through the study of a foreign
language;

e contributed to the development of sustainable intrinsic motivation to learn English.

Ultimately, the use of wisdom in language teaching transformed English from a formal
academic task into a culturally and spiritually meaningful path of self-discovery, linking language
development with personal development and intercultural dialogue. The inclusion of Ahmet
Yassawi's wisdom in the English language program had a positive impact on student motivation,
language development, and cultural self-awareness. In contrast to lessons based on traditional
teaching materials, students demonstrated a significant increase in interest and engagement in
lessons that incorporated wisdom. Learning English through the lens of spiritual heritage provided a
meaningful connection to both the content and the language, and student feedback indicated a desire
to deepen their understanding of English and communication skills (Table 1).

Table 1 — Motivational process table

Ahmed Yasawi hikmets This serves as the foundational material for the lessons—a body

(spiritual-cultural text) of poetry imbued with profound philosophical and spiritual
significance, intimately linked to students through its cultural
and historical context

Personal and cultural relevance When students recognize that the texts embody their own
cultural and spiritual values, they perceive learning English as
connected to their identity and heritage. rather than merely an
abstract academic exercise

|

Emotional engagement Material that holds personal significance elicits emotional

responses such as interest, curiosity, and a motivation to
comprehend its meaning. This. in turn. enhances attention and
fosters intrinsic motivation.

l

Increased motivation to  study Due to emotional engagement and personal relevance, students

English demonstrate increased willingness and motivation to study
English, engage with texts, and actively participate in
discussions.

|

Improvement of language skills and As a consequence of heightened motivation and active
learning outcomes engagement, language acquisition is enhanced, leading to

improvements in vocabulary, grammar, speaking, reading, and
writing skills in English
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However, a number of difficulties arose. The archaic linguistic features and stylistic
complexity of the original hikmet required preliminary adaptation and detailed explanations, which
sometimes slowed down the pace of learning. In addition, some students noted the need for
additional methodological support and guidance, experiencing difficulties in understanding the
philosophical depth of the texts in their native language.

The motivational process diagram clearly demonstrates the profound content and cultural
significance of incorporating Ahmet Yassawi's wisdom into the English language teaching system.
It is evident that by strengthening personal and emotional connections through spiritually enriching
texts, students' interest in the lesson increased and their engagement in learning significantly
improved. This increase in motivation directly contributed to the development of language skills
and overall academic performance. This trend is consistent with the general findings of educational
research: students tend to start learning a foreign language with high motivation, eager to
communicate, learn, and interact with new cultures. However, as the learning process progresses,
characterized by the accumulation of knowledge, mastery of skills, and overcoming difficulties,
motivation may decline, leading to lower attendance, reduced perseverance, and a further decline in
motivation to learn. Therefore, motivation is widely recognized as a key factor for success in
education, and its multifaceted nature has inspired various approaches in domestic and international
philological research aimed at elucidating its structure and role in the learning process [13, p. 107].
In this context, wisdom served not only as a means of preserving culture but also as an effective
pedagogical resource that sustained enthusiasm in the language learning process and developed
language competence.

100
90
80

70
60
50
40
30
20
10

0

reading writing speaking listening

m before (%) ™ after (%)

Figure 1 — Comparison chart of language skills before and after using hikmets

The comparative diagram shows that students' language skills improved overall after the
inclusion of Ahmet Yassawi's wisdom in the teaching process (Figure 1). By including texts of
cultural and spiritual significance in the learning process, we were able to make language learning
more engaging and meaningful. As a result, students made significant progress in all core language
skills: reading, writing, speaking, and listening. This showed how the inclusion of meaningful texts
familiar to our culture and worldview increases motivation, promotes active participation in class,
and ensures effective language learning outcomes. K.I. Hossain noted that ‘The literature-based
learning (LBL) method emphasizes the importance of exposing students to authentic, culturally
significant texts that engage them on several levels - linguistic, cognitive, and emotional - creating a
context-rich approach to language education that helps students develop both linguistic and cultural
competence” [14, p. 4]. Based on this researcher's words, we can also note an improvement in
students' cultural and linguistic competence when learning a language based on literary texts.
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= Reading and translation = Discussion and debates
Written assignments Lexical and grammatical analysis

= Project work

Figure 2 — Task type diagram

This diagram shows the various tasks based on the wisdom of Ahmet Yassawi used in the
teaching process. The largest share - 30% - was allocated to reading and translation in order to
understand the content and spiritual meaning of the texts. Discussions aimed at developing oral
communication and critical thinking skills accounted for 25%. Written assignments accounted for
20%, and lexical and grammatical analysis assignments accounted for 15%. The remaining 10%
was devoted to project work based on students' behavior in real-life situations (Figure 2).

Cultural heritage of Ahmed English language being
Yasawi studied
Personal comprehension Language acquisition

Motivation and success in learning

Figure 3 — Cultural and linguistic interaction diagram

Ahmet Yassawi's cultural heritage demonstrates the relationship between motivation and
academic achievement in learning English. By embracing cultural heritage, learners sought to
understand themselves and develop their identity, allowing us to see that students were not only
learning English but also developing their language skills. Combining cultural identity with
language learning allowed students to achieve a high level of personal interest, and the learning
process was rich and meaningful (Figure 3).
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B Motivation level

90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 Lesson 6

Figure 4 — Motivation dynamics chart (line graph)

The table shows a steady increase in student motivation from 50% at the beginning of the
lesson to 85% by the sixth lesson. This gradual and steady increase demonstrates the positive and
long-term impact of including spiritual and cultural texts in the curriculum. The most significant
increase was observed at the beginning, especially between the first and third lessons, reflecting the
students' engagement after being introduced to culturally significant and resonant material. This
increase in motivation reflects comprehensive engagement, which reflects the effectiveness of
teaching strategies that take cultural characteristics into account and encompass intellectual,
emotional, and cultural aspects. The attached line graph, showing the dynamics of student
motivation over time depending on the teaching method used, clearly illustrates this dynamic
(Figure 4).

Table 2 — Special teaching methods and the use of Yassawi hikmets in English learning

Section Kev points
Core learning material - Yasawi hikmets: spiritual, cultural, poetic texts
- Provide personal and cultural relevance
- Rich context for language and reflection

Goals of using hikmets Create meaningful foundation for English learning
- Develop all language skills
- Increase intrinsic motivation via spiritual connection
Teaching methods 1. Communicative Method: Discussions, dialogues, real communication
2. Project-Based: Essays, presentations, creative tasks
3. Integrated Approach: Language + culture learned together

Why simple works - Hikmets are naturally motivating and content-rich
best - Traditional methods (reading, writing, discussion) are highly effective
- Overcomplication can reduce meaming and motivation
Teaching - Use varied, skill-activating tasks
recommendations - Encourage stuhent expression and discussion
- Foster open, respectful environment
- Include feedback and reflection

The table summarizes the main elements of the pedagogical approach that incorporates the
wisdom of Ahmet Yassawi into English language teaching (Table 2). Using wisdom as the primary
teaching material enriched the learning process with spiritual, cultural, and linguistic values,
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thereby creating a meaningful learning context for students. As mentioned above, the main goals
were to increase student motivation and improve language acquisition with meaningful texts that
are important to the individual and culture.Teaching methods that incorporate a communicative
approach, project-based and integrated learning ensure the comprehensive development of language
skills that promote critical and creative thinking. Thus, the motivational method using Yassawi
hikmets is simple, which helps to engage and develop all students, regardless of their level and
characteristics. As Kiyasova noted, the formation of positive motivational movements in students
requires an understanding of their learning motives, hopes, and aspirations for the future [15, p.
286]. First-year students from the Faculty of Philology studying English as a second foreign
language took part in the pilot study. The results showed that including the wisdom of Ahmet
Yassawi in the curriculum significantly increased student motivation and language learning
effectiveness. This contributed to a deeper understanding of the spiritual and cultural aspects of the
texts, the development of personal interest, and active participation in the learning process. In
addition, the improvement of all language skills (speaking, reading, writing, and listening)
demonstrated the effectiveness of this approach in the broader context of intercultural education.

Conclusion

In the context of digitalization and growing intercultural mobility, it is particularly important
to rethink foreign language teaching methods. The inclusion of authentic texts, such as the spiritual
and cultural wisdom of Hoja Ahmet Yassawi, provides valuable opportunities to increase student
motivation, develop intercultural competencies, and deepen emotional engagement. Yassawi's
poetic legacy, based on Sufi philosophy and traditional folk wisdom, not only develops students'
linguistic richness but also allows them to establish a deep connection with the spiritual foundations
of Turkic culture. His wisdom, rich in metaphors and philosophical depth, serves as an effective
tool for synthesizing linguistic and cultural elements in an educational context. The inclusion of
such texts in language teaching transforms the learning process into a meaningful, personally
significant, and intellectually stimulating experience, thereby promoting mutual understanding and
respect between different cultures. In addition, this pedagogical approach develops critical thinking,
creativity, and emotional engagement, and strengthens students' cultural identity and global
awareness - competencies necessary for successful communication in today's interconnected and
multicultural world.

Despite the positive results, the study has a number of limitations. The sample size was
relatively small (N = 28) and limited to a single academic institution, which may affect the
generalisability of the results. In addition, the intervention period lasted only six weeks. Future
studies should use larger and more diverse samples, longer intervention periods, and comparative
studies in different cultural contexts.
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ConbLIBIK M033Usl eKiHII TUIII OKBITYAa MOTHUBANUSJIBIK KYPaJl peTiHje:
Slcayn xukmeTTepiH KoJAaHy TIxKipuodeci

Annarna. byn makanaga Axmer Slcayu/iiH COMBUIBIK MOA3UACHIH, 9CIPECe OHbIH XMKMETTEPIH SKIHIII
Tl OKBITY KOHTEKCIHAE THIMAI MOTHBAIMSIBIK Kypall peTiHAe TMalfamaHyJblH elIarornKalbiK
MYMKIHJIKTepi KapacThIpbUIaabl. PyxaH! O33USHBIH MOICHU, TOPOHEIIIK )KoHE TUTIIK KYHIBUILIFbIHA CYHEeHe
OTBIPBIT, 3ePTTEY/IE MIBIHANBI )KOHE MaFbIHABI MOTIHJIEP/l KOJJIAaHy CTYASHTTEP/IiH T TUIIH MEHIepyJe OH
acepi Oap ekeHMIr TajagaHaabl. ¥ ChIHBUIFAaH MOTHBALIMSIIBIK 9JIIC, SCipece, aFbLIIIbIH TUTIH OKBITYIa ©3€KTI,
ce0ebi canrT-mocTypiMiz OCH SAET-FYpIBIMBI3ABI CTYACHTTEPIiH CaHAChlHA KIPIKTipe anaThlH Ma3MYHIBI
MOTIHJIEp OJIAPJIBIH MOJICHH OpPTAMEH COMKECTeHYiHEe, SMOIMOHABIK JKOHE ChIHM OEJICEHIUIITIH apTThIpyFa
KOMeKTece/li. XUKMETTEpP TEePeH MOpPabJbIK-QIIOCOPISITBIK Heri3aepi 0ap MaFbIHANBI AMOIMOHATJIBIK
OPTYPJIUTIK TIEH CHIHU OWJIAay NaF[bUIAPbIH AMBITAThIH TUIT YHPEHY MpOLECiHIH MaHBI3IbI Kypamaac Oediri
peringe TaHbutanpl. COHBIMEH Karap, Makajlaja XHKMETTepAl OKYy YIepiciHe KIpIKTipyAiH HakKThl
MeIarOTUKaJIbIK CTpaTerusIaphbl TAKBUIAHBIIN, OJNAPABIH JIOCTYPII Tij YHPETY oliCTepiH TOJNBIKTHIPATHIHBIH
kepceteni. Caifbln KenreHzae, 3epTTey pyXaHH >KOHE MOACHH Oall MOATHKAIBIK MOTIHAECPAl Kasipri Tid
Oimiminzge Oara >KeTHeC pecypc peTiHAe MaijanaHyJblH MaHbBI3ABUIBIFBIH KOPCETTi. 3epTTey HOTIKeNepi
OKYUIBUIAPJIbIH BIHTACBIHBIH APTKAHBIH, Ti1 OalJBIFBIHBIH JKaKCapFaHBIH, CO3JIIK KOPBIHBIH KEHEWTeHiH,
MOJICHUETAPAJIBIK KY3bIPETTUIITiHIH TaMbIFaHBIH KOPCETTI.

KinT ce3nep: Axmer flcayn, XUKMeTTep, CONBUIBIK 110331, MOTHBAIIHS, aFbUIILIBIH TiJTi, MOATUKAIIBIK
MOTIH/IEp apKbUIbI OKBITY, PyXaHH 033U, ASCTYPIIi dIiC.

205


https://journals.ayu.edu.kz/index.php/yjes
https://doi.org/10.1207/S15327965PLI1104_01
https://doi.org/10.1146/annurev-linguistics-030521-052114
https://doi.org/10.3389/fpsyg.2021.688356
https://www.researchgate.net/profile/Kazi-Hossain-46?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIn19
https://www.sciencedirect.com/journal/ampersand
https://doi.org/10.1016/j.amper.2024.100201
https://doi.org/10.47526/2023-4/2664-0686.23%20/
https://doi.org/10.47526/2023-4/2664-0686.23%20/
https://doi.org/10.47526/2023-4/2664-0686.23

ISSN-p 3107-3077

Yassawi Journal of Philology, Ne3 (3), 2026 ISSN-e 3107-3085

Cyduiickasi mo33usl Kak CpeJACTBO MOTHBAIMU B 00y4eHUH BTOPOMY SI3BIKY:
ONBIT UCNO/IB30BAHMA XHKMeTOB fccaBu

AHHoTanus. B maHHOW craThe paccMaTpUBAIOTCS MEAarOrHYEeCKUE BO3MOXKHOCTU HCIOJb30BaHMUS
cypmiickoit mor3um Axmera SlcaBH, B OCOOCHHOCTH €ro XHKMETH, B KadecTBe 3(]pdeKTHuBHOTO
MOTHBAIIMOHHOTO MHCTPYMEHTA B KOHTEKCTE MPETOaBaHusi BTOPOro si3bika. OCHOBBIBASCH HA KYJIBTYPHOM,
00pa30BaTeIbHON W JIMHTBHCTUYECKOW IIEHHOCTH JyXOBHOW TMO33WMM, B WCCIICAOBAHWUU aHAU3UPYETC
MIOJIOKUTENPHOE BIUSHUE WCIONB30BAHUA AYTEHTHYHBIX W COIEPXKATEeIbHBIX TEKCTOB HAa H3Yy4YCHHE
WHOCTPAHHOTO f3bIKa cTyAeHTamH. [IpeamaraeMsrii METO MOTHBAITMN OCOOCHHO aKTyajeH B MPETogaBaHuN
AHTJIUICKOTO S3bIKa, MIOCKOJIbKY COJICPIKATENBHBIC TEKCTHI, KOTOPBIE MOTYT HHTETPUPOBAThH HAIIA TPAJULIUU
W O0BYaWm B CO3HAHWE CTYIEHTOB, MOMOTAIOT MM HACHTU(HUIMPOBATh ceOS C KyIbTYPHOH cpemor u
MTOBBIIIAIOT WX YMOIMOHAIBHYIO U KPUTHYECKYIO aKTUBHOCTh. XHUKMETHI IIPHU3HAHBI BAKHBIM KOMIIOHEHTOM
mpolecca W3yYeHUs s3bIKa, Pa3BUBAIONIMM 3HAYMMOE HMOILMOHAJIBHOE pa3HOOOpa3ue U HAaBBIKU
KPUTHYECKOTO MBIIIJICHUS ¢ TIyOOKMM MOpanbHbIM U (puiocodckum ocHoBaHueM. Kpome Toro, B craThe
00CY>KIAf0TCsl KOHKPETHBIE TEeIarOTMYECKUE CTPATETHH WHTETPAIMH XUKMET B MEJarorndecKylo MPaKkTHKY,
IMMOKAa3bIBAOIINE, YTO OHU AOIOJIHAIOT TPaJUIHOHHBIC MCETO/bI IMPCIOAaBaHUA A3bIKA. B xoneunom HUTOore,
HCCIICIOBAHUE TPOJEMOHCTPUPOBAJIO BAXXHOCTh HCIIOJNIB30BaHUS JYXOBHO W KYJBTYpHO 0OOraThiX
MMO3TUYECKNX TEKCTOB Kak OECIIEHHOTO pecypca B COBPEMEHHOM SI3BIKOBOM OOpa3oBaHWU. Pe3ymbTaTsl
WCCIIEIOBAHNS TOKA3aJId, YTO MOTHBAIMS CTYACHTOB IOBBICHIIACH, MX S3BIKOBBIE HABBIKHA YIYUIIAINCH,
CJIOBApHBIH 3arac pacuIupuiIcs, a MEKKYJIBTYPHas: KOMIICTEHITUS pa3BUIach.

KaioueBbie ciaoBa: Axmer SlcaBum, XMKMeETHI, Cy(QuiicKas IO33Hs, MOTHBAIWSA, AHTIMHCKHNA S3BIK,
o0OydeHue uepe3 MO3ITHIECKHE TEKCTHI, JyXOBHAS MOI3HSI.
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